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Introduction to the Teacher 

About Mission IELTS 2 Teacher's Book 

Mission IELTS 2 Teacher's Book supports the Mission IELTS 2 
course, which: 

- focuses on the IELTS Academic Module. 

- is designed for students aiming at an IELTS score of 6.5 
or above. 

- contains units that each focus on one language skill for 

one of the IELTS papers, specific IELTS task types for 
that paper, grammar and vocabulary relevant to the 

paper, and a practice test section. 

Mission IELTS 2 contains these components: 
- Student's Book 

Pract ice Tests 
- CD 

- Teacher's Book 

Mission IELTS 2 Teacher's Book provides teachers with: 
- information about the IELTS exam (scoring, assessment 

cri· eria, marking, sample answers, exam task types, 
answer formats, practice tests). 

a list of useful websites for information on aspects of 

the exam such as scoring, assessment criteria, general 
features of the test, and language support. 

a un it by un it guide to the aims of each unit as a whole 
and to each activity, tips for using the activities in class, 
and extensive answer keys to all activities, including 
sample answers. 

The Mission IELTS 2 course is designed to allow teachers 
fl exibility in approaching the task of preparing candidates 
for the IELTS examination. 

The modular nature of the units, focussing, as each does, 
on the ski lls, language and exam tasks relevant to a 

particular paper, means that it is possible for teachers to 
work through the coursebook in a variety of ways. On a 
short course, for example, a teacher could select to choose 
units that work on one of the language skills or IELTS 
papers, particular task types or language development, 

depending on the students' needs. On longer courses, the 

coursebook's variety of topics and different focuses within 
each unit allow the teacher to work through the book in a 

systematic way, while maintaining student interest and 
motivation . 

The Teacher's Book provides classroom support for 
teachers for whichever way they choose to work with the 
Student's Book. lt does this by providing information about 
the exam, giving detailed guidance on the aims of all tasks 

and tips for how to use them in class including follow-up 
activities, information about relevant language and skills, 
and extensive answer keys. The range of types of task and 

the variety of ways students are required to engage with 
them is a strong feature of the book, and answer key 
sections thus variously include keys for objective tasks, 

possible answers for more open-ended tasks and sample 

answers for speaking and writing tasks. 

The teacher working with the Mission IELTS 2 Teacher's 
Book should be able to feel more confident in their 

knowledge of the workings of the IELTS exam, their 
understanding of different language features and how 

they relate to aspects of performance in the exam, and 
more familiar with how to carry out the range of teaching 

choices open to them in the classroom . 
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for Useful Websites for IELTS Teachers 
the 
Jut 1. The officiaiiELTS website 

sks https://www.ielts.org/teachers.aspx 

·Up 
ills, 2. IELTS Speaking assessment criteria - public version 

1nd http://www.ielts.org/pdf/UOBDs_SpeakingFinal.pdf 

•ith 
(ey 

ks, 

ole 

•r's 

3. IELTS Writing assessment criteria-Task 1 -public version 

http://www.ielts.org/pdf/UOBDs_WritingT1.pdf 

4. IELTS Writing assessment criteria Task 2 - public version 

http://www.ielts.org/pdf/UOBDs_WritingT2.pdf 

eir 5. Guide for teachers of IELTS - for information on scoring et al. 

e1r http://www.ielts.org/PDF/IELTS_ Guide_For _ Teachers_BritishEnglish_ Web.pdf 

)W 

nd 6. An introduction to assessment and results in IELTS 

19 http://takeielts.britishcouncil.org/find-out-about-results/ielts-assessment-criteria 

7. An online pronunciation reference resource for teachers 

http://www.howjsay.com 

8. A grammar reference resource for teachers 

https://www.ucl .ac.uk/internet-grammar 

9. An overview of the uses of English punctuation marks for teachers 

http://queens-english-society.com/punctuation_guide.html 

10. A breakdown of different types of common spelling error in IELTS 

http:/ /ielts-academic.com/20 12/07/2 5/common-spell i ng-mista kes-i n-ielts/ 

11. The Academic Wordlist 
http://www.uefap.com/vocab/selectlawl.htm 

12. To make exercises and texts based around the Academic Wordlist 

http://www.nottingham.ac.uklalzsh3/acvocab/ 

Useful Websites for IELTS Teachers 

.. 
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Unit 1 - Study time and downtime 

Unit Focus 

Vocabulary: This section aims to revise and extend students' 
use of vocabulary relating to aspects of higher education 
such as use and management of study time, types of course 
and typical academic activities. lt aims to develop student 
awareness of collocation and the importance of keeping 
clear, detailed vocabulary notes relating to such lexical 
relations as they work towards the exam. 
Skills: To do well in the IELTS Speaking Test, candidates will 
be expected to develop and extend their responses to 
questions and expand in a coherent way on the notes they 
make prior to their long two minute turn. They will also be 
marked on their pronunciation and the use of weak forms 
and linking can contribute significantly to the effectiveness 
of their speech. This section aims to develop awareness of 
and give students varied practice in such speaking sub-skills. 
Grammar: This section helps students develop an understanding 
of differences in modal and past modal meanings and their 
potential use in short answers and in combination with 
phrases that have similar meanings to modals. As modal 
forms are commonly used in expressing hypothesis, 
speculation and degree of certainty, being able to use and 
understand more nuanced modal forms is important in all 
papers of the IELTS test. 
Exam: The IELTS Speaking Test consists of three sections as 
described on p 6 of the Student's Book. This unit focuses on 
Parts 1 and 2: the section in which candidates have to 
1nt roduce themselves and answer interview type questions 
? art 1) and the section in which candidates have to speak 
on a topic for about two minutes after having had one 
minute to make notes (Part 2). The key to performing well in 
ooth of these parts of the test is for candidates to develop 
and expand naturally on the things that they say - making 
e'fective notes is particularly important in this respect in 
Jart 2. The focus in these tasks is very much on the 
candidate developing what they have to say on their own 
·ather than being interrogated as to their views or made to 
Jsti fy answers by the examiner. These sub-skills feature 

ore in Part 3 of the test and we will look at them in later 
~'l i ts. 

::andidates are assessed on their overall performance in all 
:~ree parts of the test in terms of their Fluency and 
~aherence, Lexical Resource, Grammatical Range and 
:.::curocy and Pronunciation. While it is impossible for 
3'1didates to reflect on such criteria during a speaking test, 
:-ere is much that they can do prior to the test to improve 
:erformance in each area. The websites detailed in the 
=-warotion Tips section and the Pronunciation Appendix (pp. 
• ':.! -158) of the Student's Book should prove useful in this 

'ESOect. 

~ http/ /www.ielts.org/pdf/UOBDS SpeakingFinal. pdf 

::·a copy of the Speaking band descriptors 

Unit 7 

Vocabulary focus (pp. 8-1 0) 

I Aim I 
To act as a warmer for the topic of university life which 
students may be about to embark upon or already have 
experience of; to revise and extend students' knowledge 
of the vocabulary relating to studying at university and 
course type; to make students aware of collocations. 

I Classroom Tips I ... 
• This is an open-ended activity in which students will in 

some cases find more than one collocation for different 
words. Encourage students to initially match items 
through discussion in small groups. Then get students 
to describe what aspect of university life each 
collocation refers to. Follow up with probing questions. 
e.g. 'So sandwich courses are common in what types of 

subject?' 

Answers I 
distance course/learning, course tutor/fees, mid-term exams, 
Bachelor's degree, visiting student, sandwich course, tuition 
fees, mid-term !term paper, gap year, IT facilities 

2 I Aim I 
To further work vocabulary through a categorisation 
task; to revise and extend students' knowledge of 
vocabulary relating to different areas of university life; to 
make students aware of different types of affix and their 
spelling. 

I Classroom Tips 

• Have students work on the first part of this task 
through discussion in small groups. 

• Should students struggle to find appropriate affixes you 
might consider putting a range of the target affixes on 
the board. 

• The second part of the task is more open-ended and 
involves students revisiting words from Ex. 1. 

Answers 

Affixes 
7 -ial 7 -ment 73 -a/ 19 -once 
2 -a/ 8 -ment 74 -ation 20 -ence 
3 post- 9 -of 75 -ship 21 -a/ 
4 part- 70 -ment 76 -or 
5 -ments 77 -ion 77 -or 
6 -ation 72 -ships 78 -ism 

(Ss' own answers) 

3 I Aim I 
To encourage students to utilise vocabulary from Exs. 1 & 
2; to raise awareness of the types of question relating to 
studies and future plans that students may be asked in 
Part 1 of the Speaking Test. 

7 www.ztcprep.com
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Unit 1 

Classroom Ti ps 

-a e students in pairs take turns to act as interviewer 
and candidate with this set of questions before 
exploring a sample of the answers from different 
students with the whole group. 

(Ss' own answers) 

4 I Aim I 

To focus students' attention on the linking of sounds in 
connected speech in relation to Ex. 3. This serves as an 
awareness raising task for the more in-depth focus on 
thi s aspect of pronunciation in the skills section of this 
unit ; to get students into the habit of using micro
listening skills to recognise how sounds are linked when 
listening to connected speech. 

Classroom Tips I 
• You may need to raise awareness of which words end in 

vowel sounds (despite seeming to end in a consonant 
(spelling) e.g. how) 

• Focus on two types of linking: consonant - vowel 
linking and vowel - vowel linking where an intrusive 
sound (w I r I j) will be introduced. You can do this by 
isolating examples of each on the board. 

Answers I 
What is important in 

- what are your plans 

- How do you use the 
ldju] 

- what other sort of 

- how important is English 
[w] ~~ 

- would you consider living 
[vvudju] 

5 Aim I 

To practise speaking at length about different aspects of 
students' own study experiences; to raise awareness of 
the types of question relating to narrating an experience 
tha t students may be asked about in Part 2 of the 
Speaking Test. 

j Classroom Tips 

• Have st udents in pairs take turns to act as listener and 
candidate in the task before exploring a sample of the 
answers from different students with the whole group. 
Give students a minute to make notes before speaking 
and encourage the listening student to time how long 
the other student speaks for. This should help to raise 
an initial awareness of the dimensions of this task. 

Possible Answer 

In my second year of university I took a great course called the 
History of Rock and Roll. it sounds like a lot of fun, I know. 
My best friend and I signed up together and we ended up 
meeting a lot of other students who were just as interested in 
Rock music. The teacher was really enthusiastic about the 
course and this motivated all his students. 

The course was in the spring term and as it was a non-exam 
option the atmosphere was so much more relaxed. Much of 
the discussion centred on how culture influenced music and 
vice versa. 

Near the end we were asked to write papers discussing how 
the History of Rock and Roll had changed over time and 
whether we believed culture changed music or music changed 
culture. 

6 I Aim 

To focus on common verb-noun collocations when 
talking about different activities relating to studying; to 
focus how semantically similar words e.g. make/do, keep 
to/ maintain, prioritise/schedule collocate with different 
words. 

I Classroom Tips 

• Though different answers are possible for some words, 
focus students from the start on the idea of 'study skills' 
i.e. things that tutors might advise students to do 
differently or improve in reports and assessments 
e.g. making notes (effectively) is an important study skill 
in response to lectures or reading material ... using notes 
is not necessarily a study skill. 

Answers I 

1 C (possibly also NB) 7 8 (possibly also NDIK) 
2 G (possibly also L) 8 L 
3 E (possibly also C!J) 9 A 
4 F 10 0 (possibly also E) 
5 J 11 I (possibly also F!H) 
6 K 12 H (possibly also Cl/) 

7 I Aim 

To encourage students to utilise language in talking 
about their own study strengths and weaknesses; to 
raise awareness of the quality and extent of good 
answers to typical questions in Part 1 of the Speaking 
Test. 

I Classroom Tips I 
• Get students to work in pairs and discuss their study 

strengths and weaknesses with this set of prompts 
before exploring a sample of the answers from different 
students around the class. Point out to students when 
giving feedback answers which could/should have been 
developed more fully. 

(Ss' own answers) 

www.ztcprep.com
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8 I Aim 

To review and revisit a range of words looked at in this 
section; to encourage students to further discuss the 
lexical area of collocation; to prompt students to think 
about the importance of keeping clear, detailed 
vocabulary notes as they work towards the exam. 

I Classroom Tips I 
• Encourage students to find as many words as possible 

(there are considerably more than 8 possible answers). 
• Explore with students other types of diagrams/note 

organization that may feature in the detailed vocabulary 
note-books you would hope them to keep as they work 
towards the exam. 

Possible Answers 

1 a joint degree 5 ass1gnments 
2 revision 6 term papers 
3 tasks 7 laboratory practicals 
4 research 8 a foundation course 

Skil ls focus (pp. 11-13) 

I Aim I 
To raise awareness of how speakers use short answers to 
frame their responses to questions; to focus students' 
attention on the type of short answers that give them 
plenty to develop in expanding their answers. 

I Classroom Tips I 
• Get students to discuss each response in pairs before 

asking Ss to summarise their discussion of particular 
responses for the whole group. 

o In feedback, get students to be as specific as possible as 
to the potential detail in expansion that the short 
answer alludes to. 

Ss' own answers) 

Aim I 
To raise awareness of how speakers use short answers to 
frame their response to questions; to encourage 
students to consider the amount of detail they might 
offer in developing their answers; to give Ss practice in 
answering typical Part 1 questions about themselves and 
aspects of their lives. 

Classroom Tips I 
o Manage this activity in stages. Check students have 

matched an appropriate question to a short answer 
before asking them to proceed to thinking about 
development and practising. 

Unit 1 

• Get pairs of students to model their question and 
answer sequences for individual questions in feedback. 
Ask other students if that's how they developed their 
answers. 

(Ss' own answers) 

3 I Aim I 
To raise awareness of good performance in answering 
IELTS Speaking Test Part 1 questions; to consider and 
recognise different forms of expansion (functions) that 
can be used to effectively develop answers to Part 1 
questions. 

I Classroom Tips 

• Prior to playing the recording, elicit the type of 
language students think they might hear in relation to 
each category. 

• Do not dwell unduly on answers in feedback as the same 
input will be dealt with in the subsequent exercise. 

Answers 

Answers A 8 c D E F 

give examples ./ ./ ./ ./ ./ 

speculate about things ./ ./ ./ 

talk about consequences ./ 

explain reasons ./ ./ ./ ./ ./ 

justify themselves ./ ./ 

4 I Aim 

To look at the type of language used in expanding on 
answers in different ways (functions). 

I Classroom Tips I 
• Encourage Ss to w rite down as much as possible and 

not just for instance where the speaker overtly signals 
what they are doing with discourse markers. 

Answers I 
give examples: the metro mainly; I don 't even have a bike for 
example 

speculate about things: so I suppose it's not dying out yet; the 
environment must be a very low priority for local government 

talk about consequences: which means people are finding it 
hard to pay for heating 

explain reasons: because it's quick and cheap with my 
student card, my mum always cooked for us at home and I 
eat most days on campus .. 

justify themselves: but I do at least walk to school; my mum 
always cooked for us . 

9 www.ztcprep.com

https://ieltsmatters.com


SYSTOOLS

SYSTOOLS

SYSTOOLS

10 

Unit 1 

5 I Aim I 
To raise awareness of different types of linking in 
connected speech; to raise awareness of the use of the 
weak forms of grammar words when unstressed in 
connected speech; to encourage students to reflect on 
why awareness and use of these features is important in 
the Speaking Test. 

I Classroom Tips I 
• Highlight examples on the board to raise awareness of 

which words end in vowel sounds (despite seeming to 
end in a consonant (spelling) e.g. w for now). 

• Give examples on the board of two types of linking: 
consonant-vowellinking and vowel-vowel linking where 
an intrusive sound (w I r I j) will be introduced. You can 
do this by isolating examples of each on the board. 

• Give examples on the board of grammar words that 
typically have weak forms when used in connected speech. 

• In feedback, model and drill linked segments in answers . 
with students. 

Answers I 
!~M 
A~ a student_! tend to use public transport. 

/~ M 
2 Not as much as I should. 

/~ 
3 I have to admit that I'm not really a traditional music fan. 

/w/ - /j/ 

/~ M /~ 
4 Peopl~are finding it hard to pay for heating. 

I~ I~ M 
5 it 's hard for me to just sitynd relax. 

I~ M /~ 
6 My mum always cooked for us at home and I eat most 

/r/~ ~ ~ if( 
day~n campus. 

6 Aim I 
To provide further opportunity to practise the use of 
linking and weak forms in asking and answering 
questions; to practise development of answers in 
response to typical Part 1 questions. 

I Classroom Tips I 

• Give students an opportunity to highlight where linking 
and weak forms might feature in the questions before 
students proceed to practise. 

• Monitor students as they work in pairs and highlight to 
students where answers might have been developed 
more extensively/in different ways. 

(Ss' own answers) 

7 Aim 

To raise awareness of how students might make notes in 
the one minute they are allowed in Part 2 of the test; to 
give students practice in making notes in response to a 
Part 2 question . 

I Classroom Tips 

• Point out to students that this format (heading and 
bullets) may not be the most effective way to make 
notes for this one minute task. 

• Only discuss the task and notes at this stage as the 
subsequent task feeds into the note-making activity 
before speaking. 

(Ss' own answers) 

8 I Aim I 
To give students alternative strategies in making 
effective notes to speak from; to get students to think 
about the effective use of the one minute allowed for 
making notes in Part 2 of the test. 

I Classroom Tips I 
• Get students to discuss the symbols in pairs and then 

open the discussion to the whole class. 
• In feedback, highlight for students that most of the 

symbols act as a prompt to expand what they say (give 
examples, talk about results/effects, etc.) or to discuss 
feelings in relation to their developing narrative. 

(Ss' own answers) 

9 I Aim I 
To practise using strategies for making effective notes to 
speak from; to practise speaking from notes in response 
to a typical Part 2 speaking task. 

I Classroom Tips I 
• Get students to take turns to speak and listen in 

performing the task. Ask the listening candidate to time 
how long the speaker speaks for. 

(Ss' own answers) 

Grammar focus (pp. 14-16) 

I Aim I 
To open the section with an awareness-raising discussion 
of different types of modal meaning; to focus on the use 
of different modal forms in short answers; to think 
about the expansion and development of short answers 
in answering questions. 

I Classroom Tips I 
• Check that students have successfully matched modal 

short answers to questions before students discuss and 
practise expanding answers in pairs. 

IE
LT
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• Get students in pairs to act out individual question
answer exchanges for the whole group. 

Answers I 
J 

2 D 
3 A 
4 8 

5 I 
6 c 

7 E 
8 F 

9 H 
10 G 

2 I Aim 

3 

:! 

To utilise modal forms looked at in Ex. 1 in rewriting 
sentences. 

I Classroom Tips 

• Get students to work in pairs on this task and to discuss 
different possibilities before deciding on their answers. 

N.B. Students may need to use different forms of the 
modal verbs in their answers. 

Possible Answers I 
I would avoid the motorway in the mornings - it can be a 
nightmare. 

2 There shouldn't be any reason why he can't come. 
3 You needn't worry about being the only one turning up. 

She must be expecting others too. 
4 I couldn't go on the course as no-one told me I had to 

have a visa. 
5 You ought to just go along - they might need people for 

the summer. 

Aim I 
To focus on the range of meanings of different past 
modal forms. 

I Classroom Tips 

• Get students to work in pairs on this task and to discuss 
different possibilities before deciding on their answers. 

Answers I 
1 expectation 5 regret 9 certainty 
2 lack of necessity 6 certainty 10 expectation 
3 possibility 7 criticism 
4 ability 8 possibility 

Aim I 
To further students' understanding of the use of past 
modal forms and their meanings; to encourage students 
to consider patterns of coherence between different 
parts of statements. 

Classroom Tips I 
• Encourage students to consider the type of past modal 

meaning in the first part of the sentence as in the 
previous task before considering how each statement 
could be completed. 

I Possible Answers I 
1 EIN8 
2 DIEIH 
3 G/A 

5 I Aim I 

4 FIA 
5 HIND 
6 NE 

7 8 
8 JINE 
9 c 

Unit 1 

10 I 

To practise the use of past modal forms in talking about 
experiences in students' recent history. 

I Classroom Tips I .. 
• Get students to draw a timeline and mark five or six 

significant events/decisions in their lives from the past 
year. Check that they have done this before asking 
students to discuss their timelines in pairs. In whole 
group feedback, exploit opportunities to ask probing 
questions involving use of past modals: 
That must have come as a surprise? 
Do you think you should have reacted differently? 

(Ss' own answers) 

6 I Aim I 
To focus on phrases with meanings similar to those of 
modal forms; to raise awareness of the use of such 
phrases both independently from and in conjunction with 
modal verbs. 

I Classroom Tips 

• Get students to work in pairs on this task and to discuss 
different possibilities before deciding on their answers. 

Answers I 
obliged 6 likely/able 

2 bound/likely 7 about 
3 due/expected/supposed 8 expected/supposed 
4 supposed 9 able 
5 willing 10 allowed/able 

7 I Aim I 
To raise awareness in students of how modal verbs are 
used in conjunction with phrases with modal meaning 
where two 'modal' ideas are expressed together; to 
challenge students to think about how to reword more 
complex ideas using the modal forms and the phrases. 

I Classroom Tips I 
• Highlight for students the task instruction relating to 

parts of sentences in italics and parts of sentences in 
bold. 

• In feedback, where students fail to identify correct 
answers provide one element and then elicit from 
students the identity of the second . 

1 1 www.ztcprep.com
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Unit 1 

8 

Answers 

1 are bound to have to 6 may/might be obliged to 
2 can't be about to 7 may/might be expected to 
3 must be able to 8 should be able to 
4 may/might not be willing to 9 should be allowed to 
5 may/might not be 10 unlikely to have to 

expected to 

Aim I 
To encourage students to use modal forms in the context 
of talking about possibilities, requirements, obligations, 
etc ... for applications to universities overseas. 

I Classroom Tips I 
• This is an open-ended, freer discussion activity. 

Encourage students to share what they know about 
rules, requirements, etc in this area and then guide a 
group discussion through focus questions such as: 
Are you obliged to get a student visa on arrival? 
Are you likely to have to pay a large deposit for a course? 
By when? 

(Ss ' own answers) 

Exam focus (pp. 17-19) 

Tips for IELTS 

I Aim I 
Each unit contains a Tips section. The tips are of two 
kinds: Test and Preparation. The former provides 
students with tips on test techniques while the 
Preparation Tips focus on helping students to improve 
their English, often outside the classroom. The aim of 
this section here is to familiarise students with Speaking 
Parts 1 & 2 test requirements, introduce the assessment 
criteria and encourage students to think about exploring 
useful websites and other resources in working towards 
the exam. 

I Classroom Tips 

• Use each answer as a point of departure for class 
discussion about what's in the exam and how best to 
deal with it after first allowing students to discuss 
answers iQ pairs. 

• If time and technology permit, show students some of 
the features of the websites listed and discuss how they 
might be useful. 

Answers 

1 more 6 information 11 themselves 
2 word 7 describing 12 could/might 
3 event 8 express 13 improve 
4 notes 9 sounds 14 you 
5 phrases 10 beginning 15 phrases 

2 IELTS Practice Test 

I Aim I 
To give students an opportunity to apply the knowledge 
and skills they have acquired from the unit; to familiarise 
students with the IELTS Speaking Test and how long each 
part lasts and give them practice in doing Parts 1 & 2. 

I Classroom Tips I 

• Explain to the whole class what you expect the student, 
in the examiner role, to do in Parts 1 & 2. 
Start Part 1 for everyone in the class together saying 
'you have four minutes for this' and stop when the time 
is up. 
Allow both students in each pair to perform as examiner 
and candidate in Parts 1 & 2. 

Part 1 -(Ss' own answers) 

Part 2 - (Ss' own answers) 

3 Thinking about the IELTS Practice Test 

I Aim I 
To give students an opportunity to listen to how other 
students approached the Speaking Test; to focus 
students' attention on the range of things they can do in 
dealing with Speaking Test tasks; to raise awareness in 
students of the features of good performance. 

I Classroom Tips I 

• Deal with all the answers to each task before moving to 
the next exercise. 
After each listening discuss, as a whole class, something 
that was particularly good/impressive about each 
student's performance. 

Answers I 
1 ,.1 2 ,.1 

2 I Answers I 

1 ,.1 3 ,.1 

2 ./ 4 X 

3 (Ss' own answers) 

3 ,.1 4 ,.1 

5 ,.1 

6 ,.1 

7 X 
8 ,.1 

5 ,.1 6 ,.1 

9 ,.1 

10 ,.1 
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Unit 2 - Coming to a new country 

Unit Focus 
Vocabulary: This section aims to revise and extend students' 
Jse of vocabulary related to both practical and emotional 
aspects of the topic of immigration . lt also works on 
:Jeveloping students' awareness of affixes, i.e. prefixes and 
su ffixes, both in terms of which of these can be added to 
:,nat words and in terms of the part of speech each affix 
::;oes with. This awareness can help students with their 
·eading, listening, writing and speaking . 
Ski lls: Even advanced students may need help with how to 
sten i.e. in developing their listening skills. This section 

=ocuses on three listening sub-skills: predicting, listening for 
s:Jecific information and distinguishing sounds in connected 
s:Jeech. Later units focus on others. Getting good at these 
s~b-sk ills will help students to listen better and also give 
:-.em greater confidence in the exam. Being aware of 
stening sub-skills will also help students practise these skills 
~ their life outside the classroom, making them more 
;;~:onomous and better able to study for the exam by 
:~emselves . 

Grammar: Intonation often makes the bridge between 
:;·ammar and meaning, helping listeners to understand 
.. '1ether something functions, for example, as a question, a 
>.arement or an exclamation. Understanding intonation will 
:-erefore clearly help students' ability to listen and 
_ -oerstand well. 
=xam: The IELTS Listening paper consists of 4 sections as 
:::scribed on pp. 5-6 of the Student's Book. This unit 
=:x:Jses on Sections 1 & 2 and the exam tasks of short 
::-swer questions, plan/map/diagram labelling and multiple 
:-:xe. Sections 1 & 2 are always set in everyday survival or 
:.:ea contexts, with Section 1 containing a dialogue and 
~~::,on 2 a monologue. The questions from each section are 
~· -:::':n one mark, so no section has a greater mark weighting 
-- ::~ others. To gain a mark answers must be spelt correctly, 
.:-:: ;·ammatically correct and follow the task rubric exactly 
- :e•ms of how to answer. We focus here on tasks which 

:: ::: <ely to occur in these sections but they may occur in 
:: :: other sections as well, and other kinds of tasks can 
.:c_· .n these sections too. Across the book we will look at 
:: :-e different tasks. Generally speaking, Sections 1 and 2 
: ":::- contain tasks involving listening for specific 
- =: '"'1ation but not exclusively so. Candidates may also 
-~: :o listen for gist, main points or detail. These are 
:;- ::- '1g sub-skills that we will look at in later units. 

==-: oates only get the chance to hear the IELTS listenings 
:-::: so they really need to prepare well for them and to 
=-:::~:rate The listenings contain a range of native 
s;: .::::• er English accents so the more students can have 
~c.:s~ •e to these different accents the better. 

~ :- e o~ciai iELTS website: 
:.\ wv. ielts. orq/teachers. aspx 

Unit 2 

Vocabulary focus (pp. 20-22) 

I Aim 

To act as a warmer for the topic; to revise and extend 
students' knowledge of the vocabulary of feelings; to 
make students aware of affixation and which affixes are 
typical of different parts of speech. 

I Classroom Tips I 

• Accept a range of student answers- to Ex. 1 a and Ex. 1 b 
and encourage students to justify their answers. These 
activities are open-ended so as to get students talking 
and participating. This will prompt and challenge them 
to use as much related language as they know 

a) (Ss ' own answers) 

b) Possible Answers 

I think you 're bound to feel a little homesick sometimes 
when you miss home. 
I suppose what I'd feel most is enthusiasm about getting 
to know a new culture. 
it 's only natural to feel a bit lonely at times when you 
don't know anyone. 
I'd almost certainly fee/lonely 

c) I Answers I 
1 excitement. excited 8 hopeless~ hopeless 
2 loneli~ lonef:i 9 determination 
3 delight, delightg{j, determined 
4 homesick~ homesick 10 enthusi@Jl, enthusiast[r 
5 curiosity, curious 11 helpless~ helpless 
6 nervousness, nervous 12 stress, stressed 
7 anxiety, anxious 

2 I Aim I 
To encourage students to think of the English words for 
other feelings and to focus on processes involved in 
coming to another country - in preparation for the 
following activities. 

I Classroom Tips I 

• As this lesson might be the first that you have with a new 
class you could use this activity as an 'icebreaker' in which 
students begin to get to know one another. Therefore you 
might want to do the activity in groups or as a mingle. 

• Again, encourage students to justify their answers fully. 
This will give you the opportunity to begin to gauge 
their level and also encourage them to give extended 
answers as they will need to do in the Speaking Test 

Possible Answers I 
Accept all plausible answers. These below are just suggestions. 

• bureaucracy - stress 
Dealing with a bureaucratic system you are not familiar 
with, in a foreign country, can easily cause stress. 
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Unit 2 

• social customs- excitement 
it's exciting to find out about new social customs when 
you are living in a new country 

• workload - determination 
There's nothing like being away from your home country, 
without family and friends, to get you immersed in your 
workload and make you feel determined to do well. 

• sightseeing - enthusiasm 
it's fun to go sightseeing in foreign countries; you always 
discover new things. 

• language - curiosity 
I enjoy hearing different languages when travelling to new 
countries. it 's always fun to try and pick up a few basics 
when you're there so you can talk with local people 

• diet- delight 
I like to try the local cwsine in foreign countries; it's part 
of the experience 

• personal security- confidence 
If you prepare well before you leave home, you've found 
out about local security issues, and you're sensible, there's 
no reason to worry about your personal security 

• contacting home - homesickness 
it's a terrible feeling to make contact with your family and 
know you're so far away from them. 

• budgeting - helplessness 
If you lose control of expenses, you might feel helpless as 
bills start coming in. 

• social life - excitement 
I like making new friends and socialising in a foreign 
coun try; it enriches your life. 

3 Aim I 

To use an icebreaker and engage students in 
conversation; to prepare students for the topics of the 
texts in Ex. 4. 

I Classroom Tips 

• This open-ended activity has no fixed answers so it 
might be an idea to ask students to do it in groups to 
encourage discussion. 

Possible Answers I 
These are JUSt possible answers as each student will have 
their own reason for doing things in a particular order. 

A 5 
8 7 

C 1 .. E 2 
0 6 F 4 

(Ss' own answers) 

4 I Aim I 

G 9 
H 10 

I 3 
J 8 

To increase students' awareness of the power and range 
of affixes; to increase students' flexibility of language 
use; to develop students' awareness of which affixes are 
typi cal of certain parts of speech. 

Classroom Tips 

• Encourage students to read the texts for detail, both 
before and after the gaps, before answering . 
You might want to ask students to do text A and 
discuss the answers together before they go on to 
doing the other texts. In this way, you can make sure 
they have understood what they need to do. 
N.B. Only two prefixes are required - you may want to 

warn students about this before they start. 
• As Ex. 4a and Ex. 4b require careful reading they are 

probably best done initially as silent individual activities. 
• Pair checking of answers to Ex. 4b could produce useful 

discussion before you conduct a general check. 
• After you have checked the answers to Ex. 4b you could 

ask students to identify the typical endings for each part 
of speech. 

a) I Answers 

1 needless 10 arrival 
2 employees 11 id en ti fication 
3 organisations 12 difficulty 
4 Informality 13 taxation 
5 socialise 14 personnel 
6 particularly 15 belongings 
7 working 16 additional 
8 government 17 initially 
9 directly 18 immigration 

b) I Answers 

Note: Words NOT from Ex. 4a answers are shown in 
bold. 

Prefixes Suffixes 

Noun informality, stuffiness, formality, manager; 
immigration owner; relations, friendliness, 

management, entertainment, 
inspection, officer; declaration, 
citizenship, determination, 
classification, employee, 
organisation, informality, 
government (used as an 
adjective), arrival, 
identification, difficulty, 
taxation, personnel, 
belongings, immigration 

Adjective unworkable unworkable, available, 
completed, needless, working, 
screening (used as an 
adjective) 

Verb dislike socialise 

Adverb inevitably inevitably, generally, usually, 
particularly, directly, initially 
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5 I Aim 

To give students an opportunity to use freely in 
discussion some of the vocabulary focused on previously 
in this section. 

I Classroom Tips 

• This could be a pair or whole class discussion. 
• When monitoring check that students are pronouncing 

new vocabulary correctly. You could note down mistakes 
for correction after the discussion. 

• You could extend this discussion to talking about how 
students think immigration authorities should behave, 
advice for future travellers, etc. 

Ss' own answers) 

- · ills focus (pp. 23-25) 

Aim I 

To encourage students to use their predictive skills to 
anticipate the general content of listening and also 
specific vocabulary; to show students that you can 
predict both at the level of general content and of 
specific vocabulary; to show students that they can help 
hemselves understand a text better before they listen to 

it by drawing on their prior knowledge of topics and 
sit uations. 

.B. The task types in Exs. 1 & 2 are repeated in all the 
listening units to emphasise the importance of 
predicting and give students regular practice in 
doing so. 

Classroom Tips 

• Ask students about what topics they might predict in 
oth er situations e.g. at a till in a supermarket, at a hotel 
·ecept ion, with a doctor, with their parents. Then elicit 
Tram t hem suggestions about why predicting might be 
Jseful for listening in general and in the exam. 
: ncou rage students to be as specific as possible in their 
rl'edictions. lt doesn't matter if their predictions are 
;.rang - predicting will still help them get into a text. 

?ossible Answers 

•· - at about: finding/viewing rental accommodation 

=:;ssible words: availability, rent per month, (security) 
:z::cs :, lease, furnished, unfurnished, neighbourhood, 
-::-;. snort term, let 

!-5 :; ,·;n answers) 

im I 

-= 5-'"' 0W how it's possible to predict what the next words 
:>e w ithin a text. (Students need to build up their 

=·- <idence in their ability to sense what is coming next. 
: ~ :e they have this ability, it will stop them worrying so 

about understanding every word spoken). 

Unit 2 

I Classroom Tips I 

• Try to collect as many predictions as possible for each 
question to encourage free and confident prediction. 

• You might want to point out to students that much of 
this kind of prediction is based on our knowledge of 
'chunks', i.e. stretches of language/words that are often 
found together e.g. how can I help you? 

• Discuss with students how they think this kind of 
prediction might help them in the exam. 
After they have completed Ex. 2, students could check 
for the actual answers in the recording script. 

Possible Answers ] 

1 I help you 
2 know the city/the area 
3 you mean ... I it is 
4 years ago 

I Answers I 

1 I help you 
2 know the city 
3 you mean 
4 years back 

5 

6 
7 

5 cafes, cheap shops, eating places 

cafes/restaurants! 
shops/facilities 
sure there is one 
corner 

6 sure there's a big one on French Street 
7 corner 

3 I Aim I 
To make students aware that we can listen in different 
ways and to different levels of detail; to show students 
that listening for specific information is the skill we often 
use when listening for concrete, practical information; to 
encourage students to listen in the correct way to 
different parts of the Listening Paper so as to increase 
their chances of success. 

I Classroom Tips I 

• As you discuss Ex. 3a w ith the class, encourage students 
to justify their answers as much as possible. This will tell 
you if they really understand what listening for specific 
information involves, and also let them learn from one 
another. 

• Your discussion may well involve some mention of 
'genre', i.e. the distinct types or categories into which 
spoken or written texts are grouped according to their 
formats, style and purposes. Texts that belong to the 
same genre have things in common e.g. average length of 
turns, amount of language complexity, monologue or 
dialogue, speed. lt will help students to be aware of genre 
in their listening, reading and writing especially. 

• When checking answers to Ex. 3b focus on students' 
reasons for their answers more than the answers 
themselves to help students see how they can apply 
their answers to other listenings. 
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Unit 2 

a) Possible Answers 

1 lectures 
2 railway announcements .! 
3 TV soap operas 
4 college answer phone messages .! 
5 songs 
6 a story told by a friend 
7 directions .! 
8 someone telling you a website address .! 
9 radio news .! 

10 an announcement about who has won a 
competition .! 

b) Possible Answers 

1 What is the conversation about? 
2 What time will the two meet? .! 
3 What is his reason for wanting to leave7 
4 Where is the house located? .! 

4 Aim I 
To make students aware of different listening sub-skills 
and their uses in and outside the exam. 

I Classroom Tips I 
• You could give students some thinking time before 

asking for t heir answers to these questions. This would 
help develop the discussion. 

(Ss ' own answers) 

5 I Aim I 

To give students the opportunity to combine the skills 
practised in Exs. 1-4 and to apply them to an IELTS exam 
type task . 

I Classroom Tips 

• You could carry out a discussion of students' predictions 
and required listening skills before they do the listening, 
or you may prefer to leave it t ill after the listening to 
show its relevance more clearly. 

Answers I 
Questions 1-3> 

1 big garden 

Questions 4-9 

4 0 5 8 

6 I Aim 

2 unfurnished 3 Darlington 

6 E 7 F 8 A 9 c 

To help students become aware of how much something 
spoken in English can sound different to how it looks on 
paper, and some causes of these differences: dropping 
sounds (elision), linking sounds (vowel to vowel and 
consonant-vowel) and combining sounds (assimilation); 
to build students' confidence in listening to English 

through understanding better the features of spoken 
English, and encourage them not to expect to hear 
citation forms of English when listening. 

I Classroom Tips I 
• Students may need to hear the recording more than 

once for Ex. 6b. Give them examples of sounds that 
disappear (e.g. goof!_ day), link (e.g. how are you) or get 
combined (e.g. how do you do?) before you start. 

• After Ex. 6b, you could hold a brief discussion of 
whether students' L 1 's make use of these same 
features. You could also discuss how being aware of 
these features might help them listen better. See if they 
can give you any examples too. 

• Students may not be very good at Ex. 6c! This doesn't 
matter very much - their pronunciation needs to be 
intelligible not 'native-like' . The purpose of this activity 
is more to make students aware of sounds in spoken 
language, to help with listening. 

a) I Answers I 
1 help you 
2 great big 
3 is it? 
4 Do you 

b) I Answers 

disappear: 

5 doesn 't it 9 meet you 
6 good place 10 don 't remember 
7 and don't forget 
8 go and see it 

2 big garden 7 don 'f forge/ the 10 don 'f 

get linked to others: 
1 can I 

3 whereabouts is it 

get combined with others: 

5 get~a 

8 go and 
/w/ 

4 Do you 6 good place 9 meet you 

c) (Ss' own answers) 

7 I Aim I 
To revise and consolidate previous unit content -
distinguishing sounds in connected speech, prefixes and 
suffixes and new vocabulary; to encourage students to 
keep a vocabulary record. This will help them take 
vocabulary seriously and provide them with a tool for 
revising for the exam. 

I Classroom Tips I 
• You might want to discuss with students the value of 

readin g transcripts, awareness of prefixes and suffixes 
and vocabulary records. 

a) (Ss' own answers) 
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b) I Answers 

Prefixes: unfurnished, supermarket, Internet 

Suffixes: finding, student, accommodation, wondering, 
interested, unfurnished, worried, eating, direction, 
different, definitely, outside, tourist, information, opposite 

c) (Ss' own answers) 

8 I Aim I 
To give students an opportunity to use some of the 
language they have met in the unit to date: prefixes and 
suffixes, language about accommodation, features of 
connected speech. 

I Classroom Tips I 
• To make this discussion meaty you could turn it into an 

informal survey in which students look for someone to 
share a flat with, based on compatibility of what they 
look for. This could be done in groups or as a mingle. 
You, the teacher, could note down any common 
mistakes and strengths then invite comment on them 
after the task. 

'Ss' own answers) 

.::'Ommar focus (pp. 26-27) 

Aim I 
To make students aware of how intonation can make into a 
question something that has the grammar of and looks like 
a statement; to make students aware of the fact that a 
rising tone in English generally indicates a question and a 
falling tone a statement or command (except in the case of 
.·m-questions- see below); Ex. 1c is an opportunity to get 
s:udents to focus on their pronunciation as well as to 
onsolidate their understanding of the role of intonation. 

Classroom Tips I 

• You may prefer to point out to students before they 
sten that questions don't always look like questions, or 

you may prefer to elicit this from the students after they 
ave listened. 

• vou may need to play the recording several times as 
students may not initially be able to hear the patterns 
successfully. 

• You could extend this activity by asking students to 
.vrite down short statements and then say them as 
either a statement or a question - other students have 
·o decide whether a question or a statement was said. 

Answers I 
My brother arrived yesterday? 

2 Your sister has lost her passport? 
3 Where's the immigration officer? 
c I don't know who to speak to. 
5 Give me your identity card. 

6 The flight's not till 11? 
7 Fill in this form and hand it in at the counter. 
8 Show me your visa. 
9 You're here on holiday? 

10 I've got two credit cards? 

b) I Answers I 

Unit 2 

In which sentences does the intonation go up? 
1, 2, 6, 9, 10. 

2 In which sentences does the intonation go down? 
3, 4, 5, 7, 8. .. 

3 Which sentences don't look like questions but are? 
1, 2, 6, 9, 10 

4 Which sentences are statements? 4 
5 Which sentences are commands/instructions? 

5, 7, 8 

c) (Ss' own answers) 

2 I Aim I 

To show students that there are two types of basic 
intonation patterns for questions; to give students 
practice in identifying these two intonation patterns in 
questions. 

I Classroom Tips 

• Point out to students that there is not just one 
intonation pattern for questions. 

• Wh-questions are those beginning with who, what, 
why, how, when, etc, i.e. with a question word. 

• If students are shy about imitating these intonation 
patterns they could do so chorally as a group. 

Answers 

, 
2 ..,., 

3 ..,., 
4 , 

5 ..,., 
6 , 

7 , 9 ..,., 
8 ..,., 10 , 

In yes/no questions the intonation goes up and in 'wh' questions 
it goes down. 

(Ss' own answers) 

3 I Aim I 
To show students that intonation also helps us identify 
other functions of spoken language such as exclaiming, 
confirming and enquiring; to show students that the 
intonation on tag questions varies according to whether 
they are confirming or enquiring. 

I Classroom Tips I 
• Students may find this activity quite hard. In that case it 

could be a good idea to play the recording several 
times. 

• You could point out to students how understanding 
these different intonations could help them in the 
Listening Paper. 
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Unit 2 

Answers 

Set A: exclamation 
Set 8: confirming 

(Ss' own answers) 

4 I Aim I 

Set C:enquiring 

To give students the opportunity to describe in words 
what they have understood about intonation in order to 
help them understand it further. 

I Classroom Tips I 

• You may need to help students with terms such as 'falling', 
'rising', 'tag'. 

Answers I 

question 3 sure 
2 no 4 falling 

5 I Aim 

5 tag 
6 tone 

7 answer 

To combine and consolidate the focus of Exs. 1, 2, 3 & 4 
above; to increase students' confidence in their ability to 
produce these intonation patterns. 

I Classroom Tips I 

• Again, students may prefer to repeat chorally rather than 
individually. 

• You could extend this activity too in the way suggested 
for Ex.1 above. 

Answers I 
1 falling - wh-question 7 rising - question 
2 falling - imperative 8 falling - wh-question 
3 falling - wh-question 9 rising -yes/no question 
4 rise/fall - exclamation 10 rise/fall - exclamation 
5 rising -yes/no question 11 rising - tag - unsure 
6 falling - tag - sure 

(Ss' own answers) 

6 I Aim I 
To give students a chance to use what they have focused 
on in this section)' to give students an opportunity to feel 
free enough to make use of intonation; to show and 
practise the link between intonation and attitude (Ex. 
6b). 

I Classroom Tips 

• Check the answers before you ask students to say the 
dialogue to one another. 

• You could ask students to say the dialogue in 3s rather 
than 2s, with the 3rd student acting as a feedback 
guide, i.e. they should listen, then at the end tell the 
other students whether their intonation was well used. 
Each of the three students could play this role in turn. 

• You could ask students to repeat the sentences in Ex. 6b 
after the recording. 

a) I Answers I 
,If 

Student: Hello I, yes, I spoke to you the other day 

when I came in about finding some student 

.... .... 
accommodation I ... name's Christos. I 

.... .... .... .... 
Agent: Oh yes I, I remember. I Right!, how can I help 

you? I 

.... 
Student: Well, I I was wondering about going to see some of 

.... .... 
the places. I There's one I'm really interested in. I 

.... .... 
Agent: Right, I which is that? I 

.... .... 
Student: Well, I the one in Deloitte Avenue I- that's the 

,If 

only one with a garden, isn't it7 I 

.... .... 
Agent: Yes, that's right. I it's got a great big garden, I 

.... ,If 

but it's unfurnished, I remember. I 

.... 
Student: Oh, I'm not worried about that. I But whereabouts 

.... 
is it? I 

.... 
Agent: How well do you know the city? I 

.... .... 
Student: Quite well, I I've been here on holiday before. I 

.... ,If 

Agent: OK, then. I Do you know Har.bour Rd in Darlington? I 

b) I Answers 

1 E 
2 8 

3 A 
4 c 

5 G 
6 F 

Exam focus (pp. 28-31) 

Tips for IELTS 

I Aim I 

7 G 
8 0 

9 E 
10 H 

Each unit contains a Tips section. The tips are of two kinds: 
Test and Preparation. The former provide students with tips 
on test technique while the Preparation Tips focus on 
helping students to improve their English, often outside the 
classroom. Students cannot do enough when studying for 
IELTS; this particular set of tips provides information about 
dealing with the tasks in focus, and provides students with 
websites for continuing their listening outside class. lt also 
encourages them to keep a vocabulary record and revise 
vocabulary frequently. 

-
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Classroom Tips 

• Try to encourage students to take these tips on board -
they could for example discuss which tips are most 
important to them and why. They could also discuss 
how they are going to implement them. 

• Show students examples of the task types in focus on 
pp. 29 & 30. 

Answers 

1 two 7 exactly 12 same 
2 life 8 place 13 asked 
3 maximum 9 several 14 dialogues 
4 text/script 70 one 15 use 
5 be 11 matches! 
6 choose/select corresponds 

- IELTS Practice Test 

Aim I 
o give students an opportunity to apply the knowledge 

and skills they have acquired from the unit; to familiarise 
students with the IELTS Listening Paper and give them 
oractice in doing it. 

Classroom Tips I 
• The Practice Test follows exactly the same format as the 

official IELTS Listening Paper. lt only contains 20 items 
though, rather than the 40 items of the official 
Listening Paper. The 20 items here and the tasks focus 
on Sections 1 and 2 only. 

• You may wish to carry out this test in exam-like 
conditions or do it task by task so as to familiarise 
students more gradually with the test 

• After checking answers you could ask students to listen 
<o the recording while reading the transcript on pp. 
· 61 -162. This would allow students to consolidate 
10cabulary, see once more the difference between 
.vritten and spoken English, and possibly identify the 
causes of their mistakes. 

Answers I 
:; ... estions 1-5 

c 2 c 

: ~estions 6-8 

= criminals' 
- ::Jost Office 

:; Jestions 9-10 

= c 

:: Jestions 11-17 

- 13 0 
·le t 14 G 

3 8 

8 £5,000 

10 E 

15 F 
16 E 

4 A 5 8 

17 c 

Questions 18-20 
78 (quick) tourl(a) tour 
19 (the) porters 

Unit 2 

20 social organisers 

3 Thinking about the IELTS Practice Test 

I Aim I 
To make students aware of what task types and listening 
sub-skills they used in the Practice Test; to make students 
aware of the importance of writing answers in the exam 
in the required way; to build -up students' self
monitoring skills. 

I Classroom Tips 

• You might want to point out to students that getting to 
know the names of tasks and the sub-skills they use will 
help them to practise for the exam and revise more 
easily. 

• Students need to realize that in Ex. 2 all the answers are 
factually correct, but they would be given no marks in 
the IELTS Listening Paper because they don't use the 
correct exam format in one way or another. 

• Ask students to work in pairs to discover what is wrong 
with the answers in Ex. 2. This will help them identify 
the incorrect formats used . 

• The tasks on th is page are repeated in all the Thinking 
about the IELTS Practice Test sections for the Reading 
and Listening papers to emphasise to students the 
importance of the information they contain . 

Answers 

Task 1 Task 2 Task 3 Task4 Task 5 

Task type multiple short- multiple labelling short-
choice answer choice a plan answer 
type a questions type b questions 

Listening 
for specific 
information N y y y y 
required? 
(Yes/No) 

Paraphrasing 
used! 
required? 

y N y N N 

(Yes/No) 

Useful new 
vocabulary 

(Ss ' own answers) 
for my 
vocabulary 
notebook 
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Unit 2 

2 a) Answers 

1 c 11 8 
2 c 12 I 
3 8 13 0 
4 A 14 G 
5 8 15 F 
6 criminals' 16 E!C 
7 Post Office 17 C/E 
8 5,000 18 (quick) tour!( a) tour 
9 c 19 (the) porters 

10 E 20 social organisers 

b) I Possible Answers 

DON'T 
• give two answers when only one is required 
• write 'Letter 8' instead of just '8' 
• write a sentence that doesn't make sense 
• use incorrect spelling 
• use incorrect grammar and punctuation 
• write an answer with a ? at the end 
• write words when only letters are required 
• leave any answers blank 
• write more than the required number of words 
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Unit 3 - Biology and health 

Unit Focus 

.ocabulary: This section works on various aspects of vocabulary: 
:.--ose related to the unit's topic of biology and health, 
:~ ; ocations and academic vocabulary. lt aims to build up 
:;::~()ents ' awareness of these three types of vocabulary so as to 
-Eo them learn them, record vocabulary effectively, study 
=·--:onomously for the exam outside the classroom and also 
?.-se for the exam. Being aware that vocabulary can fall into 
:-ese three categories should help students not just with this 
.--: out with their learning in general. Collocations occur in all 
:.=;.-:s and give fiuency and precision to speaking and writing. The 
=.::· -..y to recognise and use academic vocabulary will be of great 
~eD to the students in the IELTS Reading and Writing papers in 
:,:-JCUiar. 
- : This section focuses on the reading sub-skills of predicting, 
;,. -"ling and scanning. lt may well be that students at this level 
:;;~::ady carry out these sub-skills automatically and effectively. 
--s section provides you with the opportunity to see if this is the 
::32 These sub-skills are very useful in the exam as some task 
- -:es require them, they save students time and they help 
:-_o;:.'1ts orient themselves quickly towards the topic and 
~_"lent of texts. 
::-cmmar: This section looks at subordinate and coordinating 
:.:...ses. Understanding the relationship between clauses helps 
:-: ... c;:.nts read with greater comprehension and also write more 
.;.::::... 'i3tely and in the slightly academic style appropriate to IELTS. 
~- ... o,:.nts often have trouble working out the relationship 
.:.=-.• '2€n sentences, particularly long ones, and especially when 
-.:-e· ~rst language does not use syntax in the same way as 
:::-~ s1 does. You will see that the grammar sections in all the 
:::::.:: -9 and writing units in this book focus on sentence 
-:~c:uOn Being able to understand and produce more complex 

-:-.c., sentences is key to obtaining a high band score in IELTS. 
~E.'I: n e IELTS Academic Reading paper consists of 3 passages 

:cs<S and is described on pp. 4-5 of the Student's Book. For 
;:-,:.• details of the paper see also on the officiaiiELTS website: 

--:5 .VVI/W. teachers.cambridgeesol .org/ts/exams/academic 
- :: 'D'essional/ielts/academicreading 

-- ~ ... -'l looks at three tasks: sentence completion, short
:: '=' auestions and matching information in Passage 1 . There 
:: · DOSsible reading task types and they can occur with any 
' -E ::-•ee passages, so the three task types in focus in this unit 

:' ~ay not occur with Passage 1 in the exam. We focus on 
-::-e;c 35< types here mainly because they often involve 

-g and scanning, the reading sub-skills focused on in this 
-: s not possible to say that the text for Passage 1 is of a 

. c ... .:· type. All the passages in the exam can be of any type 
r :opic which is considered appropriate and interesting for 

~x:e entering undergraduate or postgraduate courses or 
~~ ::>rofessional registration. 

Unit 3 

Each question in the paper is given equal marking so no 
passage carries greater weight than others. Students will see 
that they are recommended to spend 20 minutes on each 
passage. lt is extremely important for them to take this 
information on board and give a full twenty minutes to each 
passage. As for the Listening Paper, to gain a mark answers 
must be spelt correctly, be grammatically correct and follow the 
task rubric exactly in terms of how to answer. In the Reading 
Paper candidates write their answers directly on to the Answer 
Sheet and no transfer time is allowed, unlike in the Listening 
Paper. See the last page of the book for .an example of the 
Answer Sheet. 

Vocabulary focus (pp. 32-33) 

I Aim I 
To raise students' awareness of the unit's topic and the 
notion of topic related vocabulary; to show students 
how even short texts can contain many words related to 
one topic; to highlight that texts can be used as rich 
sources of new vocabulary; to encourage students to 
deduce meaning from context. 

I Classroom Tips I 

• Ex. 1 a is a prediction and warm-up activity so don't 
demand precise or accurate answers. The important thing 
is to get students talking and thinking . 

• Make sure in Ex. 1 a that students are just looking at the 
words in bold and that they are not trying to read the 
texts. 

• You could extend this activity by asking students to 
brainstorm all the words they know related to the unit's 
topic. 

• When checking the answers to Ex. 1 b you might want 
to make sure that students are pronouncing all these 
words correctly. If necessary you could drill them after 
the activity or ask students which they are not sure 
about. 

a) I Possible Answers 

The extracts probably compare biological differences 
between humans and primates and touch on the study of 
mental health. 

b) I Answers I 
1 to cope 8 human trait 
2 chimpanzee 9 the brain 
3 depressed 10 social ability 
4 neurologists 11 orang-utans 
5 healthier 12 the elderly 
6 stress 13 ability 
7 primates 14 apes 
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Unit 3 

2 

3 

Aim I 

To raise students' awareness of the existence of 
collocations and of what they are; to highlight how 
collocations can occur across many different kinds of 
parts of speech; to show how texts can be used to notice 
collocations. 

I Classroom Tips 

• After students have chosen the correct answer in Ex. 2a, 
you could ask them to give you as many examples of 
collocations as they can think of. This will allow you to 
check whether they have really understood what a 
collocation is. 

• This may be an opportunity to point out to students 
that some collocations are stronger than others 
e.g. work hard is a strong collocation whereas work 
ridiculously hard is still a collocation but a less common 
one. Collocations are simply (groups of) words that 
occur together more often than on a random basis. This 
means there can be weaker or stronger collocations. 

• Students may thir.1k that collocations just occur between 
adjectives and nouns e.g. blue sky or across verbs and 
adverbs e.g. work hard. lt might be useful to point out 
to them that this activity shows that they operate more 
widely than that. 

• Make sure that no student thinks these words always 
have to be used together. 

a) I Answers I 
words which are often found together 

b) I Answers 

1 age 
2 to 
3 to 

Aim I 

4 by 
5 with 
6 longer 

7 support 
8 from 
9 against 

10 of 

To raise students' awareness of the fact that vocabulary 
can be academic in register; to show the kinds of context 
in which academic vocabulary occurs. 

I Classroom Tips I 

• it is useful {or students to realize that some vocabulary 
is academic in register. This will help them use it in the 
right contexts, and look for alternatives in contexts in which 
it might seem too academidtoo formal/inappropriate. This 
awareness will help students with writing appropriately 
in the Writing paper and speaking appropriately in the 
Speaking Test. 

• As you do this activity, you could ask students to tell you 
less formal equivalents for the vocabulary. 

• it might be worth having a brief discussion with 
students about what is appropriate and what contexts 
might involve the use of academic vocabulary. 

NB: IELTS does not contain or require strongly academic 
or formal language. 

Answers 

1 according to 
2 research 
3 benefits 

4 study 
5 researchers 
6 theory 

7 results 
8 monitor 

4 I Aim I 

5 

To remind students of the vocabulary focused on so far in 
the unit; to encourage good pronunciation of individual 
words; to raise students' awareness of word stress. 

I Classroom Tips I 
• Depending on their first language, some students may 

have particular problems with placing word stress on 
the right syllable. They could be encouraged to always 
mark stress on vocabulary they put into their vocabulary 
records as well as given the opportunity for controlled 
practice of stress, and targeted correction . 

• Get students to predict the stress on the words before 
they listen. Then they can listen and check their 
answers. Point out that there should only be one main 
stress in each word or phrase. 

• When checking answers point out that in phrases e.g. a 
human trait, to tend to be, the word stress is not fixed -
it will depend on the meaning the speaker wishes to 
convey. 

• Depending on whether word stress is a problem for 
your students, you could do the repetition individually 
or chorally. 

Answers 

Depressed 
To cope with 
Stress 
Healthier 
Abilities 
Chimpanzees 
OrQJJQ-utans 
Apes 
Social ability 
A human trait 

Aim 

Primates 
The brain 
The fl.derly 
Neurologists 
Middle age 
According to 
Su~tible to 
Multiple benefits 
To live longer 
Tests reveal 

To reduce by 
To tend to be 
To protect against 
Research 
Benefits 
A study 
Researchers 
A theory 
Results 
Monitor 

To provide students with an opportunity to use the 
vocabulary they have focused on; to reinforce the idea 
that vocabulary can fall into the categories of topic
related, collocations and academic; to encourage 
students to keep vocabulary records. 
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I Classroom Tips 

• You could point out to st udents that some vocabulary 
could fall into all three categories i.e. it could be a 
collocation, related to a particular topic and also 
academic in register. Students may organize their 
vocabulary records differently from one another, so they 
need to decide which category to put words under. But 
it is useful if they note the register of vocabulary when it 
is not neutral. 

• You could conduct the discussion in pairs, groups or as a 
class, and cover as few/many of the suggested topics as 
seems appropriate to the activity's aims. 

• Check students are using correct word stress. 
• it 's worth pointing out to students the kinds of topics 

t hat come up in IELTS reading and writing . This helps 
them to study outside class in a better-focused way, 
focusing on texts of a suitable kind for the exam. 

Possible Answers I 
-o protect yourself against malaria when you travel, it's 
mportant to take a course of medication before, during AND 
after your trip. 

4ccording to recent figures, HIV killed 1.8 million people in 
201 0 alone. 1.2 million of them were living in sub-Saharan 
• < . 

4JJCa. 

J1d you know that obesity rates tend to be higher among 
1 sabled adults and children than among those not suffering 
"'ram disabilities? etc 

Ss' own answers) 

Aim I 

-o remind students once again of the importance of 
eeping vocabulary records and remind them of different 

Nays of doing so (See units 1 & 2); to remind students 
:hat keeping a vocabulary record isn't enough. They also 

eed to use it! 

Classroom Tips 

• You might want to play some vocabulary revision games 
now e.g. those suggested on p.28 to show students 
how they work. They might also have some good ideas 
for activities to share w ith their classmates. 

Ss own answers) 

- focus (pp. 34-37) 

Aim 

-o briefly review the reading subskills focused on; to point 
t hat it's possible to predict not just content but also 

=crual vocabulary; to help set up a routine of good practice 
- approaching texts i.e. through prediction of content and 
.:ocabulary. 

Unit 3 

Classroom Tips 

• Your students' answers to this activity w ill show you 
whether they have a good understanding of these skills 
or not. If they have, then the activity can be covered 
quite quickly. If they haven 't, then it will be worth 
discussing the reasons for using the different subskill s, 
how they help in the exam and what they each involve 
the reader in doing. You could ask students to give you 
examples of things they tend to skim or scan, when and 
why. 

Answers 

A 1, 3, 5, 6, 7 
8 1, 6, 7 

.. 

c 1, 4, 5, 8 
0 1, 2, 4 

All these skills will help you read a text easily and quickly 
enough to understand and complete the IELTS tasks. 

2 I Aim I 
To give students practice in the two different kinds of 
prediction; to show students that there is no right answer 
when predicting - students may have different answers to 
one another but they may all be valid. 

I Classroom Tips I 
• Make sure that students do only look at the title, bullets 

and photo in the text i.e. that they don't start reading it. 
• Point out to the students that this activity aims to 

establish an approach to texts which it is wise to use 
with every text they read. 

• Point out too that there are no right answers to this 
activity. 

• You might want to explain why pred icting is useful - it 
helps readers anticipate how the logic of an argument 
might develop, how the text is organised and allows 
them to read more quickly without worrying about the 
meaning of every word and feel familiar with and 
confident about the topic of the text. 

Possible Answers I 

Topic related notes: I think the text will be about aerobic 
exercise having a positive effect on the brain, specifically 
perhaps on memory. 

Possible vocabulary: Scientific study, research, findings, 
memory, brain function, breakthrough, exercise. 

(Ss' own answers) 

3 I Aim I 
To remind students about the purposes of skimming and 
scanning before they do the exam tasks on the text. 

[Cillifoom Tips I 
• If you ask students to write their answers individua lly, 

then discuss their answers as a class. This may lead to a 
richer discussion . 
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Unit 3 

I Possible Answers 

1 general meaning 
2 specific 
3 people ... places 
4 1 
5 detailed understanding ... word 
6 aerobic exercise improves memory 
7 Cambridge University, Timothy Bussey, US National 

Institute of Ageing, 30 centimetres/cm, 15 miles, 6, 000 
new brain cells 

4 Aim I 

5 

To show the relevance of scanning to the IELTS Reading 
Paper; to give students practice in scanning; to familiarise 
students with three IELTS Reading task types. 

I Classroom Tips I 

• Checking the answers after each task may be more 
productive than checking at the end of the three tasks 
as students after each task will remember better why 
they chose each answer. 

• You could put students in pairs to compare and justify 
their answers. 

• Take this opportunity to point out how the IELTS task 
rubrics specify quite strict ly how answers should be 
provided. 

• You may wish to mention to students that scanning 
does not give readers a full idea of text content, but 
that it is not necessary to have a full idea to answer 
some IELTS Reading tasks correctly. Scanning saves time. 

Answers I 
Questions 1-4 

1 A 2 E 

Questions 5-8 

5 neurogenesis 
6 Cortisol 

Questions 9-13 

9 aerobic exercise 
10 stress/depression 
11 two 

Aim .. 

3 I 4 0 

7 30cm 
8 hypocampusldentate gyrus 

12 (a) running wheel 
13 (a) sugar pellet 

To show students the role played by paraphrasing in the 
IELTS Reading Paper. 

I Classroom Tips I 
• Once you have checked the answers you could ask students 

how the original sentences and their paraphrases are 
different- to try and get at what paraphrasing involves. 

• You could ask students to write a sentence about the 
text then pass it on to another student to paraphrase 
before returning it to the original writer. Students could 
then pair up to discuss whether the paraphrase is a 
good one. 

I Answers 

1 0 3 A 
2 G 4 J 

5 8 
6 I 

7 F 
8 c 

9 E 
10 H 

Paraphrasing is another way of saying something. it uses 
different words. 

6 I Aim I 
To exploit the text for vocabulary building; to reinforce 
the concept of these three types of vocabulary; to 
encourage use of a vocabulary record. 

Classroom Tips I 
Ask students to do this task individually then compare 
answers. In this way they will meet a wider range of 
possible answers. 
Students may question whether particular words are 
academic or not Some will be academic more definitely 
than others e.g. mechanism v cognitive. You might want 
to point this out 
Some answers may go in more than one category. 

Answers I 
5 academic vocabulary items: boost, cognitive, recollection, 
potentially, mechanism, inhibits 

5 collocations: health benefits, senior author, linked to, joined 
forces, training session, closer and closer 

5 topic related vocabulary items: stimulates, grey matter, 
impact, cognitive, blood flow, boost, health benefits 

(Ss' own answers) 

7 I Aim I 
To involve students in using the language of the text; to 
develop students' ideas on the topic and their ability to 
express them (in preparation for the Writing and 
Speaking Papers); to provide a variety of activities. 

I Classroom Tips I 
• Try to get students to be quite precise in the ideas they 

provide as answers to encourage them to think 
carefully. 

• You could stay outside this (class/group/pair) discussion 
monitoring students' good use of language and 
problems. You could focus on these briefly after the 
discussion is complete. 

(Ss' own answers) 

Grammar focus (pp. 38-40) 

I Aim I 
To introduce students to the concept of main and 
subordinate clauses; to high light the function of main and 
subordinate clauses. 
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Classroom Tips 

• After students have done the activity and you have 
checked the answers you could ask students in what 
way a subordinate clause is different to a main clause. 
This anticipates the focus of Ex. 2. 

• Students could point out that subordinate clauses 
provide additional rather than core information, that 
they begin with a conjunction and that by themselves 
they are incomplete i.e. they leave you wanting to know 
what they lead on to. 

• Students may worry when they see grammatical terms 
such as main clause, subordinate clause. it is not essential 
for them to know and remember these terms, though 
doing so may help them learn better the concepts 
behind them. 

• The students will probably get a better feel for which 
ideas are more important if they read through all the 
sentences first and then return to doing them one by 
one. 

Answers 

-~e ones in bold are more important. 

Aim I 
-o consolidate what students have focused on in Ex. 1 
::nrough a guided discovery activity. 

Classroom Tips I 
• This task is probably better done individually in writing 

so you can see which students have understood and 
vhich haven't. 

Answers I 
se 2 se 3 MC 4 MC 5 se 

Aim 

- :::: give students an opportunity to work with a variety 
:=conjunctions introducing subordinate clauses; to help 
ndents realize what grammatical constructions follow 

·. - ich conjunctions. 

assroom Tips I 
• ~ease note that in line with many modern grammars 

:'liS task does not distinguish between phrases and 
:.auses. 

• - .,e answers to questions 3 and 9 in fact contain 
:;nrases rather than subordinate clauses. This is why 
:1ey are not introduced by a conjunction. Students 
:::on 't need to be given this information unless they 
:::.-ery 3 and/or 9 . 
.:s this activity is quite long and demanding you may 
• ·.ant students to complete it in pairs. 

Unit 3 

Answers 

1 . for other scientists to read about them. 
2 exercise, it tends to deteriorate with old age. 
3 divided the mice into two groups, the researchers gave 

them a training programme. 
4 ... which there were computers. 
5 having so much exercise, the study group developed 

new brain cells. 
6 ... had received training, they did not grow new cells. 
7 . . . developed more brain cells, the running mice became 

more alert. .. 
8 ... distinguishing between similar things was part of the 

memory test, the researchers put two squares in front of 
the mice. 

9 ... the control mice, the running mice could remember the 
correct square. 

10 the mice had done sufficient exercise, they developed 
new brain cells. 

4 I Aim I 

To provide students with an opportunity to use guided 
discovery to find another clause type, coordinating 
clauses. 

I Classroom Tips 

• Students will probably find this clause type easy to 
understand so you can do this activity quickly. 

• You may want to point out to students that there are very 
few conjunctions that introduce coordinating clauses. 
They include and, or, but, the, both ... and, either ... or, 
neither ... nor, not only ... but also. 

Answers 

Both parts contain main ideas. 
They are main clauses. 
and, but ... also, and, or (coordinating conjunctions) 

5 I Aim I 
To consolidate the focus of the grammar section in an 
abstract way; to compare the three types of clause 
looked at previously in this section. 

I Classroom Tips I 
• You might want to point out to students that they 

don't need to know these grammar terms and that they 
certainly won't be tested on them in IELTS. 

• You might want to have a brief class discussion on the 
value of knowing about these three kinds of clause. If 
students can't see the value, the information given in 
the introduction to this unit may be of use to them . 

Answers 

1 8 2 c 3 A 
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Unit 3 

6 Aim 

To apply the rules focused on in Ex. 5; to focus on the 
three types of clause together. 

I Classroom Tips I 
• Students shou ld be able to do this activity easily. 
• As an extension activity you could ask students to write 

one of each kind of clause. They could then read them 
out and other students could classify them. 

Answers I 
coordinating 3 coordinating 

2 subordinate 4 main 
5 coordinating 
6 subordinate 

7 I Aim I 
To focus on the meaning of different subordinating and 
coordinating conjunctions; to highlight the function of 
conjunctions in giving text sense and joining it together. 

I Classroom Tips I 
• Encourage students to find where more than one 

answer is possible, so they can see which conjunctions 
have the same funct ion. 

Answers 

but 
2 and 
3 but 

8 I Aim 

4 as/because/since 
5 while/whereas 
6 As long as/If 

7 If 

To give students the opportunity to discuss the value of 
learning grammar and grammatical terms; to help 
students see the connection between learning grammar 
and their performance in the IELTS exam. 

I Classroom Tips I 
• You may want to skip this activity if you have already 

discussed these points while doing this section . 
• You could point out to students that these terms are 

used in grammar books which they may want to us"e to 
revise for IELTS. 

• it may be useful to point out to students that complex 
sentences with e.g. more than one subordinate clause are 
much more common in writing than in speaking, and 
are more common in formal than informal writing. 

Possible Answers I 
lt will make reading comprehension easier and writing 
more coherent and appropriate in some contexts. 
lt's sufficient to understand the function. 

Exam focus (pp. 41-43) 

Tips for IELTS 

I Aim I 
To provide students with guidance on how to work witr 
three types of IELTS Reading tasks; to give students tips 
on how to prepare for the Reading Paper outside class. 

I Classroom Tips I 

• You could ask students to read this page at home ther 
discuss it in class. 

• Use this opportunity to point out to students how vita 
it is for them to follow instructions when answeri n<; 
these and the other IELTS Reading Tasks. 

• Students may not realize how 'serious' the texts anc 
topics in the IELTS Reading usually are, and may not be: 
used to reading texts of this kind . Encourage them tc 
read as much as they can using e.g . the website5 
suggested. They cannot get enough practice reading 
Reading these kinds of texts will also allow them tc 
develop their ideas, which is something they will neec 
to do for the Speaking and Writing Papers. 

• Students will, of course, find different tips important for 
them. it might be useful for them to discuss wh 
particular tips are useful for them and not others, as th is 
might alert them to needs they did not realise they have. 

Answers I 
1 paraphrases 
2 will not 
3 single 

(Ss ' own answers) 

2 IELTS Practice Test 

I Aim I 

4 words 
5 specific 
6 quickly 

7 specific 

To give students an opportunity to apply the knowledge 
and skills they have acquired from the unit; to familiarise 
students with the IELTS Reading Paper and give them 
practice in doing it. 

I Classroom Tips I 

• This passage and its tasks make up only one third of the 
IELTS Reading Paper. Point this out to students. 

• If you want to do t he test under exam conditions, alloV\ 
the students 20 minutes only to do it. 

• You may prefer to give your students longer thar 
20 minutes to bu ild up their con fidence. 

• See the back of the book for a sample answer sheet. 
You may want students to use this to get them used to 
doing so. 
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• Encourage students to use their prediction skills on the 
passage, and remind them too about skimming and 
scann ing . lt is sometimes possible to tell from the 
questions what type of reading sub-skill it would be 
most useful to employ e.g. questions 6-7 0 seem to 
require scanning, whereas questions 1-5 require reading 
for detail. 

Answers I 
Questions 1-5 
. 0 2 A 3 I 

uestions 6-10 

5 intellectual differences 
- teachers and parents 

learned skills/ 
cognitive differences 

4 F 5 8 

9 the 1970s 
1 0 experience 

uestions 11-13 
· · education 12 evidence 73 spatial 

_ Th inking about the IELTS Practice Test 

Aim I 
-o make students aware of the task types and reading 
subskills required in the practice test so they can reflect 
:Jn their own performance. 

I 

I 

Cl assroom Tips I 
• You could ask students to complete the chart individually 

then compare answers. This will encourage discussion. 

Answers 

Task 1 Task 2 Task 3 

Task type matching short- answer sentence 
information questions completion 

I Reading skimming and scanning and reading for 
skills reading for reading for detail 
r-equired detail detail 

Useful new 
t'OCabulary 

(Ss' own answers) 
for my 
-,ocabulary 
'lOtebook 

I 

Unit 3 

2 I Aim 

To make students aware of the importance of writing 
answers in the exam in the required way; to point out the 
range of wrongly formatted answers that need to be 
avoided; to build up students' self-monitoring. 

I Classroom Tips I 
• After they have completed Ex. 2a you could ask students 

to say how many answers they got wrong simply 
because they didn't answer in the ._required way. 

• If students do Ex. 2b in pairs it might help them take the 
answers on board more than if done in whole class 
work. 

• Students could make posters out of their answers to 
Ex. 2b to display on the wall as a constant reminder of 
what not to do when answering the Reading Paper! 

a) [ Answers 

1 0 8 learned skills/ 
2 A cognitive differences 
3 I 9 the 7970s 
4 F 10 experience 
5 8 11 education 
6 intellectual differences 12 evidence 
7 teachers and parents 13 spatial 

b) [ Possible Answers 

DON'T 
• spell incorrectly 
• use incorrect punctuation 

use 'etc' 
• give more than one answer 
• write words or numbers when letters are required 
• make grammatical mistakes 
• exceed the word limit 
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Unit4 

Unit 4 - Statistics, trends and processes 

.-------~{ Unit Focus )r---------. 
Vocabulary: This section aims to extend student awareness 
of different lexical forms such as nouns and adjectives of size 
and degree, typical collocations for them, dependent 
prepositions and prepositional phrases that are typically 
used when describing graphical data and talking about 
figures and statistics. There is also a focus on verbs 
commonly used in process descriptions including a focus on 
how such verbs differ from their noun equivalents in terms 
of word-stress patterns. The section should further be seen 
as an initial opportunity to familiarise students with the 
range of graphical input types that students can expect to 
meet in IELTS Writing Task 1. 
Skills: This skills section aims to develop core sub-skills 
required to deal successfully with IELTS Writing Task 1 which 
is based on graphical or statistical input; namely: identifying 
the most salient data in graph and process diagram input 
and the logical organisation of data in writing descriptions 
of graphs/tables and process descriptions. Students are 
chal lenged to think about the order in which they present 
information and to evaluate how others have tackled the 
task. 
Grammar: This section aims to develop in students an 
understanding of how to improve the efficiency of their 
writing through the effective use of reference words and 
how writers avoid unnecessary repetition through ellipsis. 
The development and elaboration of ideas in writing 
invariably involves the need to refer to things that have been 
previously mentioned and the tasks in this section explore 
the language typically used to achieve this in English 
Exam: The IELTS Writing Paper consists of 2 tasks described 
on p. 5 of the Student's Book. This Section focuses on 
Task 1: writing a description of the most salient data in a 
graph or table or describing a process diagram. Candidates 
are advised to spend no more than 20 minutes on this task 
so the test tips in this section are particularly important in 
guiding students as to what is important in such questions 
and how to organise effective answers. 
In this section students are also encouraged to evaluate the 
work of another student and consider ways of improving it. 
For further information on the assessment criteria see the 
officiaiiELTS website 

http://www.ielts.org/teachers.aspx 

http://www.ielts.or~/pdf/UOBDs WritingT/1 c.PQf_ 

Vocabulary focus (pp. 44-47) 

I Aim I 
To encourage students to think about adjectives used to 
talk about size, number and degree that qualify heao 
nouns in noun phrases commonly used when talking 
about numerical and graphical information; to focus on 
what types of word typically collocate with words such 
as number, amount, level, scale, etc. 

I Classroom Tips I 

• Ask students to work in pairs to consider which pair o 
adjectives can qualify each noun. These nouns are ofter 
used in noun phrases e.g. the scale of the problem ... ana 
are the head noun (main noun) of the phrase. Here we 
consider adjectives which qualify these head nouns. 

• In feedback elicit nouns that might complete each noun 
phrase e.g. a high level of unemployment, a slow pace o 
change, dramatic rise in the number of people. 

Answers 

1 F, L 
2 A 

2 I Aim 

3 C, E, G, I, J, K 
4 B, C, F, H, K, L 

5 D, E 
6 F,L 

To give students practice in reading and identifying 
significant features of different types of graphical data 
and writing statements about them; to further raise 
awareness in students of how to use the language in 
Ex. 1 appropriately. 

I Classroom Tips I 
• Get students in pairs to initially discuss what the graphs/ 

tables show. 
• In feedback elicit some of the statements produced by 

students and put on the board and ask the class to 
check them against the graphical data. 

Answers 

• Although Asda had far fewer stores and employees than 
Sainsburys in 2003, it had a higher proportion of the UK 
market share. 

• In 2003, Tesco operated on a much larger scale than its 
competitors with almost twice as many stores and employees 

• In 2006, the highest levels of pollution were caused by cars, 
trucks and buses, which amounted to 68% of the total. 

• Only a small proportion (1 %) of total pollution was 
caused by business and industry 

• Between 1950 and 2010 there was a gradual rise in 
world total population every 5 years. 

• From 2015 it is predicted that the world will see a slight 
drop in rural population every 5 years. 

• From 7950 to 2010 world urban population grew at a 
faster pace than world rural population. 

• Between 2001 and 2007 the heart attack rate dropped 
dramatically 'rom 258 per 700,000 to 150 per 700,000 
people. 
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• Following the smoking ban in 2001 there was a 40% 
lower risk of heart attack incidents in this American 
town. 

• There is expected to be a dramatic rise in the number of 
7-person households in Scotland by 2031. 

• There will be a higher number of 2-person households in 
Scotland over the next two decades. 

• By far the highest proportion of drivers who use mobiles 
whilst driving are in the 78-29 and 30-39 age ranges. 

• Drivers in the 60+ age range use their mobiles whilst 
driving on a much smaller scale. 

Aim I 

To practise the use of prepositional phrases and dependent 
prepositions commonly used when talking about figures 
and statistics. 

Classroom Tips 

1 Get students to work in pairs and discuss the missing 
preposition in each case. 

1 Encourage students to consider whether the missing 
preposition in each case is part of a prepositional phrase 
(so what follows the gap is more important) or whether 
its use is dependent on a noun, adjective or verb (so 
what precedes the gap is more important). 

Answers 

:n 8 in 15 by 
- rolwith 9 from 16 by -
- Between 10 for 17 under 
_!. :n 11 by 18 over 

- In 12 for 19 at 

- by 13 in 20 between 
- above 14 over/in 21 m 

Aim I 
- give students practice in identifying and using process 
, erbs to describe stages in process diagrams; to 
~:1courage students to think about actors and agents in 
:Jrocesses and the use of process verbs in the passive 

rm. 

Classroom Tips 

1 Ask students to work in pairs to identify a stage in one 
of the processes depicted that might be described by 
each of the verbs. 

• Ask students to consider before writing their sentences 
.vhether they need to say who or what the agent is in 
each case or whether their sentences wi ll describe a 
cause- effect relationship. 

Answers I 
- Gases released by power plants are dissolved in the rain 

'Tlaking process. 
5lectricity is generated by the CHP engine. 
Crops from food production are transported to restaurants. 
Gases from factories are released into the atmosphere. 

Unit 4 

e) Pollutants released from factories are carried far by winds. 
f) Biodegradable waste from households is turned into bio

fertiliser for farms. 
g) Biodegradable waste is broken down after 15 days by a 

digester. 
h) Acid rain is absorbed back into lakes and rivers. 
i) The gases released by factories are eventually converted 

into acid rain. 
j) Biodegradable waste is collected from homes and 

businesses. 
k) After pre-treatment, the biodegradable waste is added to 

the pasteurisation tank. .. 
I) Vehicle fuel is produced from natural gas. 
m) Water is removed from the digestate liquid to produce 

solid nutrient for farms. 

5 I Aim I 

To provide further practice in the use of the process verbs 
in Ex. 4 in a full description of the stages in a process. 

I Classroom Tips I 
• Ask students to work in pairs Ask one student to 

describe the first process while the other listens and 
then reverse the roles for the second process. 

Possible Answer I 

There are several steps that occur during the formation and 
distribution of acid rain. Firstly, emissions from factories in the 
form of gases such as sulphur dioxide and nitrogen oxide are 
released into the atmosphere. These gases are then carried 
across the land by winds and are dissolved in the rainwater in 
clouds. In this process they increase the acidity of rainwater 
and eventually it falls back down to earth as acid rain. This 
acid rain causes significant damage to crops and vegetation 
whilst also polluting lakes and rivers and eroding buildings and 
monuments. 

6 I Aim I 
To practise the correct pronunciation of the verb and 
noun forms of words distinguished on the basis of word 
stress pattern. 

I Classroom Tips 

• Model one or two examples of the difference in 
pronunciation. 

• Encourage students to think of making the contrast not 
so much by raising their voice but stressing one syllable 
rather than the other. The unstressed syllable wi ll not be 
as prominent. 

Answers I 
When the word is a verb, the second syllable is stressed; when 
it is a noun, the first syllable is stressed. 
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Unit 4 

7 Aim 

To round off the focus on process verbs by g1v1ng 
students further practice in discussing different types of 
process/procedure. 

I Classroom Tips I 
• Allow students to discuss each process freely. 
• Use feedback to highlight some of the examples of 

process verbs/noun/verb stress patterns underlined in 
the possible answers below. 

Possible Answers I 
it's possible to upgrade your seating on a flight using your air 
miles. First, you need to check you have enough air miles. The 
more you travel, the more you increase the air mile points on 
your airline account. Go to the airline's website, log into your 
account then click on 'upgrade my seat' and select the flight 
you wish to travel on. Finally, click the 'transfer air miles' 
button. This process is very straightforward and the airline 
records the air miles you have left to spend. You can also 
present your card at the check-in desk to have miles added. 

A tsunami can happen when an underwater earthquake 
occurs. This causes the seafloor to rise suddenly, resulting in a 
transfer of a large volume of water upwards. Gravity then 
pulls the water back down and produces large waves that 
travel towards land. As the waves meet the continental slope 
and shallow water they increase in size. 

The greenhouse effect presents a great problem and is partly 
responsible for global warming. Solar radiation passes through 
the earth's clear atmosphere. Most radiation is absorbed by 
the earth's surface and warms it. Some solar radiation is 
reflected by the earth back into the atmosphere. Infrared 
radiation is emitted from the earth's surface. Some of the 
infrared radiation passes back through the atmosphere but 
some is also absorbed and re-emitted in all directions by man
made greenhouse gas molecules. This causes an increase in 
the warming of the earth's surface and lower atmosphere. 

Skills focus (pp. 48-51) 

Aim 

To encourage students to identify the most salient features 
of data in a bar chart; to get students to evaluate whether 
another studen has correctly summarised what the data in 
a bar chart shows. 

I Classroom Tips 

• Being able to quickly and accurately determine the most 
salient features of graphical information is key to 
success in IELTS Writing Task 1. Get students to discuss 
in pairs in a general way their impressions of what the 
graph shows first. 

• Following their initial discussion, focus students' 
attention on the notes in the table and ask whether 
they agree or disagree and in what ways according to 
the students' interpretation of the graph. 

I Answers I 
A Disagree: Revenue from car parking grew at a muct 

faster rate than the number of passengers moving 
through the terminals. 
Disagree: The most dramatic difference in the data is 
between the increase in revenue collected and the increasE 
in number of passengers at Melbourne airport. 

8 Agree: Revenue from three of the five airports almos
doubled. 
Disagree: Only Sydney airport has a much slower rate o' 
revenue growth. 

C Disagree: The graph shows the increase in percentage o 
revenue received through airport parking fees and the 
increase in percentage of passenger numbers at five 
different Australian airports from 2002 to 2007. 

0 Agree: Marked increase in popularity of air travel over a 
five-year period. 
Disagree: All five airports reported an increase in 
passenger numbers of between 30% and 50%. 

2 Aim I 
To raise awareness of what each part of this short piece 
of writing might aim to achieve; to encourage students 
to reflect on the most logical order in which to present 
information in their writing about a graph. 

I Classroom Tips I 
• Get students to discuss the task in pairs or small groups. 
• As a follow-up to the task you could elicit from students 

what they think the respective length of each section/ 
paragraph might be. (short introduction/longer two 
main body paragraphs/short succinct conclusion). 

Answer 

C, 8, D, A 

3 I Aim I 
To stress the importance of logical order and organisation 
focused on in Task 2; to raise awareness of the wording 
and focus of the rubric of such Task 1 tasks; to give 
students practice in writing a succinct and coherent 
response to a Task 1 writing task; to introduce a four 
point plan for Task 1. 

I Classroom Tips I 

• Encourage students to look back at both previous tasks 
and think about the most sa lient points to include and 
the content, length and focus of each part of the writing . 

Possible Answer I 
The bar chart clearly shows the increase in the percentage of 
revenue received through airport parking fees and the increase 
in percentage of passenger numbers at five different 
Australian airports during the period 200213 to 2006/7. 

-
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-he first significant trend in the data presented relates to the 
growth in cor parking revenue at airports. This shows that the 
'evenue received almost doubled in three of the five airports. 
:>erth airport showed the highest increase in revenue at almost 
'00%. In contrast, there was a much slower rote of growth 
40%) in parking revenue at Sydney airport. 

-he second set of data clearly shows that there has also been 
s marked increase in the popularity of air travel over the given 
've-yeor period at these airports. On overage, since 2002, 
:;ossenger numbers at these five airports hove increased 
9etween 30% and 50%. Again, Perth airport shows the most 
s.gnificont increase (50%) of the 5 airports. 

vera//, the figures in the bar chart reveal that revenue from 
::ar parking grew at a much foster rote than the number of 
::eople actually moving through the terminals. The most 
--oriceoble difference between the increase in revenue collected 
::-d the increase in number of passengers occurred at 
.'elbourne airport- a 90% increase in revenue compared to a 
~ ]% increase in passenger numbers. 

Aim I 

lo spotlight the focus and typical type of content in each 
xction of a model answer for this type of task; to highlight 
::."e type of thing to avoid in answering such questions; to 
;et students into the habit of allowing time to read 
::r.rough and evaluate their writing. 

Classroom Tips 

• ~ ncourage students to put a tick or cross against each 
ooint as they read through the sections of their answer. 
~ a follow-up activity you might ask students to read 
another student's answer using the same checklist and 
~o discuss their responses . 

:3 awn answers) 

Aim I 

-= encourage students to think about the task of writing 
:-:xess descriptions and the use of items of lexis likely to 
:.:: <ey in doing it successfully; to get students to identify 
=. -.d discuss salient features of graphical data. 

assroom Tips I 
• :::et students to write down a few model sentences 

~s 1 ng some of the words to read out and share with the 
•, hole class in the feedback phase of this activity. 

ossible Answers I 
• -"ere ore several stages in the paper making process. 

• - .,e next ilif2. after de-barking the pine wood is to send it 
::J the chipper. 

• ..: 'i.er the process of cleaning and fine screening, the de
-<ed paper is sent to the thermo-mechonico/ refinery 

- ;..e whole cvcle from plantation to paper production 
-.Dives several phases. 

6 

7 

Unit4 

• The production of paper con involve using row or recycled 
materials. 

• it is possible to recycle old newspapers by removing 
unwonted material such os ink. 

Aim I 

To encourage students to identify the main points in a 
process description and to organise their writing in 
relation to these. 

I Classroom Tips 
.. 

• In feedback stress to students how important it is to 
decide on a logical point to begin the description of 
processes - especially where processes are related/ 
connected- to make their description clear and efficient. 

Answers I 
The two main processes represented in the diagram ore 
turning pine wood into paper and the recycling of 
newspapers. 
The step that links the two processes is the paper making 
machine. 
A logical point to begin the description of the first process 
is where the rodioto pine thinnings ore collected and sent 
to the de-barking drum. 
A logical point to begin the description of the second 
process would be where the old newsprint is collected by 
the kerbside and sent to be recycled 

Aim I 
To practise ways of sequencing information in process 
descriptions; to highlight for students ways of making 
the description of different stages in a process less 
mechanical. 

I Classroom Tips 

• Emphasize to students that the aim of the exercise is to 
demonstrate to them how sequence can be 
marked/signalled using different parts of speech and 
how if they exploit this potential their descriptions will 
become more fluent/less mechanical. 

• Have students work on the activity in pairs, suggesting 
that they refer to the language box as they make their 
decisions to confirm which part of speech the writer is 
using to indicate sequence in each case . 

Answers I 
A 8 
B 4 

c 10 
0 1 

E 5 
F 6 

G 7 
H 2 

I 9 
J 3 
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Grammar focus (pp. 52-54) 

I Aim 

To raise awareness of the frequency that reference words 
are used in English to refer back to something mentioned 
previously; to highlight for students how the use of 
reference and ellipsis are essential for the general economy 
of their writing. 

I Classroom Tips 

• To make the point of just how important such features 
are to the economy of writing in English, get students to 
consider just how frequently someth ing is highlighted in 
this text. it is basically every other line. 

• Ask students to work in pairs to complete this task. 

1 
2 
3 
4 
5 
6 
7 

Advise them to use a pencil to draw lines and note 
words in the margin. 

Possible Answers 

UK adults 8 shoppers 
UK adults 9 shoppers 
shop for groceries on line 10 of them 
1 in 5 UK adults 11 of them 
(some of the) 1 in 5 12 46% I two thirds 
no longer doing so 13 of shoppers/ 
(the) 1 in 5 individuals 

2 I Aim I 

3 

To focus students' attention on the most common words 
in English (determiners, pronouns, demonstratives, 
auxiliary 'do', adverbs) used to refer back to something 
previously mentioned. 

I Classroom Tips I 
• Again point out to students the frequency with which 

such words occur in writing and their importance in 
linking ideas (cohesive ties) 

Answers 

1 their 9 This 17 both/their 
2 Each 10 the other 18 neither 
3 these 11 it 19 both/these 
4 such/these .. 12 both 20 their 
5 Here 13 their 21 do 
6 This 14 this 22 these 
7 its 15 it 23 these 
8 so 16 such/this 24 this 

I Aim 

To encourage students to think about linking separate 
statements into a coherent paragraph; to practise using 
reference words to avoid unnecessary repetition. 

Classroom Tips 

• Encourage students to rewrite the information presente· 
in the sentences in a freer way - though maintaining th~ 
meaning - rather than trying to just link the sentences 

• Get students to organise points logically before the 
begin writing paragraphs. 

Possible Answer I 
The most significant trends in the graph data relate to mo: 
people accessing the Internet at home and at work tha~ 
elsewhere. These were by far the most common points 
Internet access. In 2006 87% of users accessed the Interne. 
from home and 38% from work. This represented an 11 'l:: 
and 8% increase respectively from 2001 figures. 

Figures for accessing the Internet at school, college and foe 
libraries declined slightly from 2004 to 2006 and there was ne
growth in the use of Internet cafes in this period The use · 
the Internet at a friend's house increased by 2% in this five
year period from 11% to 13%. 

Exam focus (pp. 55-57) 

Tips for IELTS 

I Aim I 
To get students to think about and discuss their relativE 
strengths and weaknesses in writing; to focus students' 
attention on what is key to success in Writing Task 
answers. 

I Classroom Tips 

• Allow students time to have a full discussion of t hE 
kinds of things they feel are most important for them t 
improve their performance in such writing tasks. 

• Use feedback to underline the key do's and don ' 
focused on in the tips. 

Possible Answers I 
I think that familiarising myself with the different types a· 
charts and diagrams that may appear in the exam will be o· 
great benefit to me as I'll have to describe how data :: 
organised, what information is important and what trenCE 
are shown. I'm not really used to doing this. 

I also feel that my performance will be improved if I keep 
record of useful language for expressing numerical anc 
statistical information, and pay attention to the kinds · 
phrases and nouns used to describe trends. 

it's certainly a good idea for me to remember that the tas• 
does not ask me to speculate on the possible causes behinc 
data. I must remember it 's not an essay 
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... IELTS Practice Test 

I Aim I 
To provide students with an opportunity to practise 
writing an IELTS Task 1 process description task; to 
provide an opportunity to use the various language, 
skills and strategies discussed in this unit to improve 
performance. 

Classroom Tips 

• To raise awareness of the time constraints relating to 
reading the question, planning and writing answers you 
may want to consider doing this task in class under 
simulated exam conditions. 

• Also point out to students that 150 words actually 
represents a brief succinct summary of the information 
as in the model answer below. 

Possible Answers I 
ere are a number of phases involved in the manufacture and 

sJbsequent use of steel. First, raw material such as iron ore is 
extracted from the ground in mines. This is then sent to steel 
::;roduction plants, where it is treated and turned into steel. 
Once the steel is ready, it is shipped to various manufacturing 
:;1ants, where it is used in the production of a large range of 
:;roducts such as cars and equipment for the building industry 

uring the manufacturing process there is obviously a certain 
:;mount of waste and some /eft-over materials. These are 
:affected as pre-consumer scrap and sent back to the steel 
:;roduction plant where they are reconverted into steel. 

:e71s made of steel are sold on the market and used by 
:onsumers until they reach the end of their useful life. Having 
·eached this point, they can be subsequently recycled as post
:;:;nsumer scrap and then reused in the steel production 
: ·ocess. 

Unit4 

3 Thinking about the IELTS Practice Test 

I Aim I 
To focus students' attention on language choices that could 
enhance the accuracy and communicative achievement of 
this student's writing; to encourage students to read 
through their own writing quickly to check for errors that 
can be quickly put right. 

I Classroom Tips 

• In feedback encourage students to think about whether 
the error in each case is related more to incorrect choice 
of word or incorrect grammar. 

Answers 

7 shows 5 subsequently 9 This 
2 firstly 6 manufacture 10 although 
3 then 7 During 17 subsequent 
4 factory 8 after 72 stages 
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Unit 5 

Unit 5 - Cultural Identity 

Unit Focus 

Vocabulary: This section aims to extend student awareness 
of words relating to different aspects of culture and the 
themes of national and regional identity. The section focuses 
on adjective-noun collocations, affixes in different parts of 
speech and varying word-stress patterns in words derived 
from the same root. 
Skills: This section primarily aims to develop the skil ls of 
extending and elaborating on answers in response to the 
more abstract type of questions in Part 3 of the Speaking 
Test. The section also considers ways of relating one's own 
views to those of others and focusses students' attention on 
sentence stress patterns that account for the rhythm of 
connected English speech. 
Grammar: This section focuses on how to express different 
forms of comparison in English relating to notions such as 
equivalence, sufficiency and preference. Students practise 
comparing ideas using a range of different syntactic forms 
such as qualifying and intensifying adverbs e.g. far, nowhere 
near as, etc, too/enough + infinitive structures and a range 
of comparative conjunctions e.g. unlike, as opposed to . The 
aim is to develop in students a wider grammatical range 
when challenged to talk about more abstract ideas. 
Exam: The IELTS Speaking Test consists of 3 parts as 
described on p. 6 of the Student's Book. This Section focuses 
on Part 3 and aims to give students practice in this Part in 
which they are prompted to engage in a discussion of more 
abstract aspects of the topic introduced in Part 2. lt is also 
the part of the test where examiners may interject and ask 
you to justify what you say as highlighted in the Test Tips in 
this section. 
In this section students are also encouraged to listen to 
other students performing in this part of the test and to 
evaluate these performances in different ways. For further 
information on t he assessment criteria used in the Speaking 
Test see t he official IELTS website: 

ht tp ://www.ielts.org/teachers.aspx 

http :1/ta keie Its. britishcou nci I. org/fi nd-out -a bout-resu Its/ 

ielts-assessment -criteria and 

http://www.ielts.org/pdf/UOBDs Speaking Final.pdf 

Vocabulary focus (pp. 58-60) 

I Aim I 
To act as a warmer to the topic by getting students t o 
consider different dimensions of cultural identity; to 
encourage students to discuss different aspects of their 
own cultural identify. 

I Classroom Tips I 

• Ask students to work in pairs or small groups to 
complete the task and use the words to say significant 
things about their own cultural identity. 

• In feedback explore a range of these by asking 
questions such as: Who has a strong regional accent ir 
their own language? 

Answers I 
Language: accent, saying, script 
Land: crops, conurbation, region 
Ceremony: custom, occasion, tradition 
History: ancestor, turning point, conflict 

I Possible Answers I 
A popular saying in my country is. Cane che abbaia non 
morde. it means 'Barking dogs don't bite'. 
Two of the main crops farmers grow here are olives ana 
oranges. 
Where I come from, it's the custom to remove your shoes 
before your enter a house. 
My father's ancestors were originally from North India, etc. 

2 I Aim I 

3 

To encourage students to talk about their own culture 
using typical collocations relating to the themes of 
national and regional identity. 

I Classroom Tips I 

• Give a few examples of your own before eliciting from a 
sample of what students said in pairs in whole group 
feedback. 

Answers I 
• We have several regional political figures that were born ir 

my home town. 
• He became a national figure after going on a hunger strike. 
• On that day, everyone comes to the festival dressed ir 

regional costumes. 
• Students who take part in the parade must dress in the 

national costume, etc. 

Aim I 

To encourage students to think about different words 
and their affixes related to a common root; to get 
students to explore more abstract questions related to 
the theme of cultu ral identity. 
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Classroom Tips 

• Do the task in stages, pausing to give initial feedback on 
the correct form of the words before students proceed 
to discussing the questions. 

Answers I 
characteristics 5 personality - misunderstandings 6 influential 

- brought up 7 globofisotion 
~ identify 8 community 

55' own answers) 

Aim I 
- get students to think about and practise the varying 
•ord-stress patterns in related sets of words; to get 

dents to think about how the unstressed syllables in 
~ .ese words sound. 

Classroom Tips I 
• Have different students practise sounding a set of these 

words for the whole class before students check their 
answers against the recording. 

Answers ] 

nation national nationality 

symbol symbolise symbolic 

person personal personality 

character characteristic characterisation 

monument monumental monumentally 

global globolisation globally 

commune communal community 

politics political politician 

Aim 

- promote awareness of how such stress patterns can 
:oe checked using paper or digital reference resources; to 
:!'courage students to record word-stress information 

en keeping vocabulary notes. 

assroom Tips I 
• As an independent task and as one in which you might 

.vant students to discuss their experience of using 
different reference resources, this task is probably best 
set as one to be done at home. 

Answers I 
~ = Jence- influential 
-:en tify - identity- identification 
.sd::nce - scientist -scientific 

Possible Answers 

tradition - traditional 
educate - education - educational 
celebrate - celebration - celebratory 
ceremony - ceremonial 
custom - customary 
economy - economist - economic/economical 
festive - festival 
history- historian - historic/historical 
parent -parenthood - parental 

6 I Aim I 
.. 

Unit 5 

To reinforce work done on affixes in the previous tasks. 

I Classroom Tips I 
• Ask students to work on this task in pairs discussing the 

part of speech of the word required in each gap, and the 
potential of both prefixes and suffixes to be used in 
modifying the word, before committing to their answers. 

Answers ] 

community 5 shared 9 morginolised 
2 scientific 6 knowledge 10 enable 
3 diversity 7 meaningful 
4 exclusion 8 responsibility 

7 I Aim I 
To get students to discuss wider cultural questions in the 
context of the principles of the UN in the previous task. 

I Classroom Tips I 
• In feedback on student answers, recycle words from the 

previous exercise through probing questions such as : 
But aren 't some groups more marginolised than others? 

Possible Answers I 

Quite a bit, actually With immigration on the rise over 
the last decade, we've become a society that now includes 
many ethnic minorities who have also brought with them 
their language and customs. We now have a variety of 
cultural festivals held by people from all over the world. 

2 Unfortunately, some groups ore margino!ised, especially 
those who can 't speak the notiono//onguage or get a job, 
which leaves them living in poor conditions. Also, I'd say 
that it 's mostly visible minorities that have a more difficult 
time than others. 

3 There 's a lot of support from local community groups and, 
at a notional/eve/, there ore government benefits and tax 
breaks, food coupons and free placement schemes in 
private schools. 

4 I don't quite see it os a threat but more of on adjustment 
- learning to understand one another's customs and 
traditions while respecting them at the some time. 
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Unit 5 

Skills focus (pp. 61-63) 

I Aim 

To raise awareness of how short 'focusing' answers can 
impact on the shape of answers to questions; to 
encourage students to think about the coherence and 
extent of answers to more abstract questions. 

I Classroom Tips I 
• Explain to students that subsequent tasks are linked to 

this one and that this task just deals w ith the opening 
(focusing) part of responses. 

• Get students to work in pairs to match answers. Point 
out that the response should show that the speaker has 
understood the question and indicates the 'focus' of 
the response that the speaker will develop. 

Answers 

7 0 
2 8 

3 F 
4 H 

5 C/H 
6 K 

7 UF 
8 E 

9 
70 A 

77 J/F 
72 G 

2 I Aim 

3 

To encourage students to think about the relationship 
between their 'focusing ' response and what they 
subsequently say in response to questions; to focus 
students' attention on the coherence and extent of their 
responses to Task 3 questions. 

I Classroom Tips I 
• Point out to students that although this is an artificia l 

task in terms of what actually happens in the test (one 
examiner - one candidate) t he purpose of the task is to 
get them thinking on their feet by extending what the 
second student says as if they were the same person. 

Answers I 

S 7. In which areas of your country is the traditional way of 
life most under threat? 

52. The real problem is actually in the countryside .. 
53: ... Most young people have moved to the cities and only a 

few older people are left to carry on the traditions ... so 
younger generations are losing touch with traditional 
values. 

Aim I 
To raise awareness that within Task 3 the discussion will 
be developed around sub-themes: a group of three 
related questions. 

I Classroom Tips I 
• Point out to students that the timing of this part of the 

test, 4-5 minutes, will typically allow the examiner to 
ask two or three questions in relation to two such sub
themes. 

Possible Answers 

The four groups of questions deal with: 
- customs and traditions 
- life in communities 

upbringing and parenting 
media and the arts. 

These are all aspects of a nation's cultural identity which · 
at all levels: individual, family, community and 
legislation 

4 I Aim I 
To raise awareness in students that more cnr,noc:Tir:m:ll'l 

answers to 'viewpoint' questions often involve nn•-.m""ln ll-.::1 

one's view in relation to the views of others; to develop 
students effective elaboration strategies in giving 
answers. 

I Classroom Tips 

• In feedback, prompt students to be quite specific 
their answers through probing questions e.g. So be. 
part of the pre-lnternet generation makes someone ho 
old7 

Possible Answers 

57: That student is talking about his parents' views. 
52. Or possibly the views of his parents' generation ... 

S 7.· I think that student is introducing the perspective 
typical tourists . 

52: Yes maybe he or she is from a country where you get ma53' 
tourism -you know millions of people flying in to sit on -
beach. 

5 Aim I 

To put into practice strategies reviewed in the previoll5 
task. 

I Classroom Tips 

• Get students in pairs to alternate as examiner ar: 
candidate after each group of questions in Ex 1. 
In feedback, ask pairs of students to model a few of tr~ 
question - answer exchanges for the whole class . 

Possible Answers I 
57. How important is it to maintain local customs an: 

traditions 7 

52.· If you ask my parents they would say it's a matter of bein;; 
proud of where you come from. My view though is thu 
globalisation is eventually going to unite all cultures int~ 

one more common global culture. 

6 Aim I 
To raise awareness of which syllables would be typical l 
stressed in connected speech; to practise sentence stress 
and rhythm in giving answers to questions. 
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Classroom Tips 

o Ask students to read the information box and then 
work on their answers to task 6 with another student. 

o Give Ss several opportunities to listen to the recording 
and repeat and suggest websites (see website list p. 66, 
Student's Book) where students can get further practice 
in this type of work. 

Answers I 

Maintaining our culture should be a priority for the 
government. 

- it 's more difficult in today's world than in the past. 
_ My upbringing in a village has been a strong influence. 
.!. People don't seem to have a lot of time for their 

neighbours. 
Things such as the arts and films are important for a 
country in preserving its identity 
There's been a long history of tension between the 
different communities of my country 

Aim I 
-o raise awareness in students of using emphatic stress to 
;ood effect. 

Classroom Tips 

• C:xplain to students that the second example in each 
case is more 'marked'. The use of emphasis like this by 
speakers probably means that they will go on to give 
examples, JUStify etc. what they have highlighted. 

• Again give Ss several opportunities to listen to the 
recording and repeat and suggest websites (see website 
'st p. 66) where students can get further practice in this 
:ype of work. 

is own answers) 

A im I 

-::;; raise awareness in students of using contrastive stress to 
:-.JOd effect. 

assroom Tips 

• ::ncourage students to think about and discuss which 
Jart of the original statement/question the speaker 
::ishes their correction/response to contrast with. 

swers I 
~ s already reached the two million - no sorry ... the three 
- illion mark. 

Are there many people from your country who choose 
to go abroad to study from your country? 

3 There were ... a few years ago .. . but not so many 
nowadays. 
The city doesn't have much of a cultural past, does it? 
True, but it does have a vibrant multi-cultural 
atmosphere today. 

Unit 5 

4 A. Surely people don't still wear traditional costumes 
every day? 

B: They do - even for work. 
5 A. 

B.· 
In my country, the groom usually wears white. 
Don't you mean the bride? 

6 A. 
B.· 

Is punctuality important in your country? 
I'd say unpunctuality is the norm. 

9 I Aim I 

To practise using contrastive stress in a freer activity. 
.. 

I Classroom Tips I 

• Allow students to practise responding to each other's 
statements in small groups before opening the activity 
to the whole class to give students an opportunity to 
model and hear contrastive stress in an open forum. 

Possible Answers I 
• The CN tower is the tallest free-standing tower in the 

world. 
• The CN tower was the tallest until the Bur) Khalifa in 

Dubai overtook it in 2007. 
• Pavarotti was born in England. 
• No, he was born in Italy. 

Grammar focus (pp. 64-65) 

I Aim I 
To focus students' attention on intensifying and 
qualifying adverbs commonly used with comparative and 
superlative forms. 

I Classroom Tips I 
• Highlight for students that some of the adverbs in the 

box are used with as . as type comparisons, others 
with more . or -er type comparative adjectives and 
adverbs and that by far is used with superlatives. 

Answers I 
almost 7 much 

2 exactly/just/almost 8 a bit/even 
3 nowhere near 9 every bit/just 
4 a bit/even/much/far ... far/even 10 nowhere near 
5 by far 11 far/much 
6 much/far 12 even 

2 I Aim I 
To focus students' attention on expressing ideas of 
similarity/difference using different grammatical forms. 

I Classroom Tips I 

• Highlight for students that to do this task successfully 
they not only have to find a key word to paraphrase the 
idea but also to think about other words (articles, 
prepositions, infinitive/gerund forms, etc) that using this 
key word involves. 3 7 www.ztcprep.com
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Unit 5 

Answers 

1 any difference between 
2 go to the local theatre than go 
3 the same as 
4 too fast /quickly/rapidly 
5 much/that different to what/how 
6 than those 
7 eat local food than 
8 enough for 
9 differences in what 

1 0 as (I had/did) when 

3 I Aim I 
To give students an opportunity to explore and use the 
comparative forms looked at in the previous two tasks in 
a freer discussion activity. 

I Classroom Tips I 
• Review one or two of the areas for comparison in whole 

group feedback modelling target language through 
probing and follow-up questions. e.g. But how much 
worse is it? 

Possible Answers 

Traditional songs have better lyrics and are richer in meaning 
than modern songs. Modern songs have less meaning but far 
more beat and sound effects. 

TV viewing limits you to a specific area - your living room -
for viewing, whereas you're much more mobile viewing 
through the Internet on your laptop. An advantage of course 
is that a TV may have a much bigger screen compared to the 
smaller version for PCs or laptops. Other than that, the 
picture quality should be exactly the same. 

4 I Aim I 

To focus students on the use of different comparative 
phrases. 

I Classroom Tips 

• Use your responses to what students have written to 
prompt them to justify what they have written orally 
e.g. Aren't you exaggerating a bit? 

Possible Answers I 
1 in the real world 
2 it used to be years ago 
3 more people seem to watch it 
4 we hold onto our customs 
5 sitcoms and reality shows 
6 less they'll spend on DVDs and COs 
7 in the countryside they are more limited 
8 Hollywood celebrities are very popular here 
9 weird hairdos and ripped jeans 

10 We usually have to eat at different times 

Exam focus (pp. 66-67) 

Tips for IELTS 

I Aim I 
To get students to think about and discuss their relative 
strengths and weaknesses as they prepare to approac~ 
the Speaking Test; to focus students' attention on wha 
is key to success in Task 3 of the Speaking Test. 

I Classroom Tips I 
• Al low students time to have a full discussion of the 

kinds of things they feel are most important for them tc 
improve their speaking performance. 
Use feedback to underline the key do's and don'ts 
focused on in the tips. 

(Ss' own answers) 

2 IELTS Practice Test 

I Aim I 
To provide students with an opportunity to practise the 
language and skills reviewed in this unit in a Task 3 IELTS 
Speaking Task. 

I Classroom Tips 

• Monitor different pairs as they work and in group 
feedback highlight examples of effective strategies you 
heard being used. 

Possible Answers I 
Traditional culture of a country 

To what extent is traditional culture dying out in your 
country? 
I'd say to the point of no return. What I mean is that younger 
people have very little knowledge of the more traditiono 
aspects of our culture. Many young people for example, do 
not know any traditional dances or music, tend to listen to 
foreign music and eat foreign food. They are also less active ir 
cultural festivities that are more religious in nature. In my 
view, once you lose touch with most of these, you also lose c 
major part of your cultural identity. .. 

Which organisations or groups do most to preserve 
traditional culture? 
Generally speaking, I'd say schools, church and the loco, 
community They are usually the ones who organise culturo 
events .. . 

(Ss' own answers) 
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_ Thinking about the IELTS Practice Test 

Aim I 
o encourage students to think about the different types 

of thing it is appropriate to do in Task 3 interactions; to 
give students an example of a candidate who performs 
ea lly well in this part of the test. 

Classroom Tips 

• Play the extract twice pausing in between to give 
students an opportunity to discuss their answers. In this 
way, they can use the second listening to confirm or 
dismiss points raised during their discussion. 

Answers 

give relevant answers to questions .I 

•espond to examiner interjections .I 

ask for clarification .I 

Eive examples and explanations .I 

compare views with views of others .I 

refer to what was previously said .I 

Aim 

-o highlight, for students, features of candidate 
:>erformance that reflect good strategies for dealing 
Nlth Task 3 questions. 

Classroom Tips I 
• As it should be clear to students from the previous task 

hat this is a strong performance, make it clear to 
students to focus more on the Good rather than the 
Weak column. 

Unit 5 

Answers 

Good Weak 

Using accurate and ... big notional ... remind about 
appropriate holiday .. 
vocabulary 

... military . .. keep these 
occasion. traditions living 

Communicating ... it's not just a ... in case of 
effectively using military occasion Remembonce 
different structures day ... 

Making clear ... but as I said 
connections before .. . 
between ideas 

Focusing a response ... to a certain 
in relation to the extent it has ... 
examiner's question 

... the one most 
people get 
excited about ... 

Using other Most people 
people's would soy .. 
perspectives 

Giving on open They ore 
response important in 

many ways. 
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Unit 6 

Unit 6 - Getting trained 

Unit Focus 

Vocabulary: In this section we focus on topic-related 
vocabulary, on specific collocations and on compound 
words. This wide range of vocabulary focuses should help 
students see the wide range of things that vocabulary 
covers, and so help them in their studying and revising. The 
vocabulary in the listening sections of the exam is generally 
non-academic and neutral in register, reflecting the listening 
texts in the Listening Paper which tend to be set in social 
situations for Sections 1 & 2, and in quite general study/ 
training contexts in Sections 3 & 4. 
Skills: This section continues work on developing students' 
prediction skills and listening subskills, in this case, listening 
for detail. lt also focuses on sentence stress and how it 
affects both meaning and the pronunciation of individual 
words. Being able to use these skills effectively will help 
students listen to English more easily and with greater 
comprehension and confidence, and will of course help 
them tackle the IELTS Listening Paper. 
Grammar: This section focuses on discourse markers 'words 
or expressions like we//, anyway, I mean, right, actually, that 
normally come at the beginning of an utterance, and 
function to orient the listener to what will follow'. (Scott 
Thornbury, A-Z of ELT, Macmillan, 2006). We have called 
discourse markers 'signal words' in the unit to make their 
function clearer. Being aware of these will help students 
anticipate better what they are about to listen to, giving 
them more time to get ready to answer relevant exam 
questions. The markers focused on in this section occur 
particularly in spoken rather than written English. 
Exam: This section focuses on Section 3 of the IELTS 
Listening Paper as well as on the tasks of sentence 
completion, matching and short-answer questions. These 
task types can occur in any section of the paper. They are 
focused on here because they can (but not always) involve 
listening for detail. Sections 3 and 4 of the IELTS Listening 
are set in educational/training settings. Section 3 is always a 
conversation between two main speakers; there may be a 
third speaker who says little. 

See https://www. teachers.cambridgeesol.org/ts/exa ms/ 
academicandprofessional/ielts/listening for official 
information about the IELTS Listening Paper. 

Vocabulary focus (pp. 68-69) 

I Aim I 
To introduce students to/or extend their knowledge of 
vocabulary related to the topic of 'training'; to get 
students to think about what their own training needs 
are - this could help them with their study choices; to 
provide a communicative warmer activity to introduce 
the topic. 

I Classroom Tips 

• Encourage students to think quietly and carefully when 
filling in the table and to think about the reasons for 
their choices . This will lead to a fuller discussion and get 
them into the topic of the unit. 

• You could do the comparing of answers in groups or as 
a mingle with you the teacher feeding in any required 
additional language and noting language strengths and 
areas for improvement to discuss after the activity. 

• Make sure students give full justifications of their 
answers. They will need to give full extended answers in 
the Speaking Test and this activity could prepare them 
for this. 

a) (Ss' own answers) 

b) (Ss' own answers) 

2 I Aim I 
To extend work on topic-related vocabulary; to give 
students practice in listening for detail, one of the unit's 
focuses; to give students practice in using the vocabulary 
they have just focused on. 

I Classroom Tips I 
• Before or after students listen to the recording you 

could ask them to write their own definitions of some 
of the terms, then read them out to the rest of the class 
for them to guess the word being described. 

• You may need to play the recording more than once as 
the information is quite densely packed. The vocabulary 
in the listening should not be difficult however. 

• You could check that students are pronouncing these 
words correctly before doing Ex. 2b. 

• You could challenge students in the Ex. 2b discussion to 
use not just six but all twelve words. 

a) I Answers I 

A 11 
8 5 

c 10 
0 4 

b) (Ss' own answers) 

3 I Aim I 

E 12 
F 2 

G 9 
H 6 

I 1 
J 7 

K 8 
L 3 

To bring specific topic-related collocations to students' 
attention; to remind students of the concept of 
collocation . 

.. 
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Classroom Tips 

• After they have completed the activity you could ask 
students what parts of speech the collocations involve -
to remind them that collocations can be made up of 
several parts of speech. 

• You could give students 1-2 minutes to think of their 
own collocations related to training then share them 
w ith classmates. 

Answers I 
absolutely 5 achieve/reach 9 opportunity 

- access 6 needs 10 still 

- time/money 7 with 
- Take 8 to 

Aim I 
- J show students that both nouns and adjectives can be 
::Jmpound; to encourage students to see that compounds 
::2'1 be used flexibly; to focus on compounds related to the 
:.::oic of training; to give students an opportunity to 
=..uend their own vocabulary by thinking of appropriate 
-..m pounds themselves. 

O assroom Tips I 
1 ::ncou rage students to see if the words in A match with 

'Tlore than one word in B. 
1 ~fter you have completed the activity you might want 

~o say the words to the students and ask them to note 
.vhere the stress is on each word. Students could then 
say the words themselves. 

• Give students sufficient time to think of additional 
compound words before they compare with a classmate. 

M swers 

~. B 3 H 
:: 4 c 

ossible Answers 

:.= ~pounds: 

5 E, G 
6 D 

: Nell-defined, well-adjusted 
':!:>- : Nebcam, website 

: l.:.-_ old-timer 
:e<:a: neadway, headmaster 
:._:: ::utgoing, outgrow 
- '>..:- ':rst born 
- -£ : :ong-life, long-sighted 

7 E, G 

evelop ideas and give an opportunity for fluency 
·ce in free discussion; to revise/consolidate vocabulary 

focused on in the unit; to encourage the need for 
~ . .: use of other topic-related vocabulary. 

Unit 6 

I Classroom Tips I 
• This could be a pair, group or mingle activity. 
• Students could choose which quotes to talk about. 
• As students discuss, listen for any topic-related 

vocabulary they may need and feed it to them during or 
after the discussion. 

(Ss' own answers) 

Skills focus (pp. 70-72) 
.. 

I Aim I 
To repeat the focus on prediction in Unit 2 so as to 
emphasize its importance and give students practice in it; 
to emphasize that prediction can take place on two levels: 
whole text and individual words/parts of sentences. 

I Classroom Tips I 

• Point out to students that in the IELTS Listening Paper 
they will be given a written introduction to the listening 
text, as here, and w ill therefore be able to use it as well 
as the questions themselves as a basis for prediction. 

• Again, you may need to point out to students that 
predictions are unlikely to be 100% accurate. What is 
important is making use of prediction to get yourself 
into the topic. 

Possible Answers 

What about: What classes to take, how to manage time 

Possible words: schedule, appropriate, manage one's time 
responsibly, priority, prioritise, realistic, workload 

(Ss' own answers) 

2 I Aim I 
To show students that prediction can operate at the level 
of words and chunks; to show students that it is useful 
to be able to predict at this level; to increase students' 
confidence in their listening skills. 

I Classroom Tips I 
• Encourage students to give as many good answers as 

possible to each question - this will show them that 
predicting at this level is indeed possible. 

• Students could note down their predictions for each 
question before listening to check at the end. 

Possible Answers I 
1 help me (with something) 5 interesting/great/boring 
2 to choose 6 the work/workload! 
3 people strain/pain 
4 a good idea/right 7 for/to do 
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Unit 6 

Answers 

1 help me 
2 to choose 
3 staff 
4 the best thing to do 

3 I Aim I 

5 interesting 
6 pain 
7 for 

To raise students' awareness of the fact that there are 
different ways of listening; to help students realise that 
for some tasks/in some situations some ways of listening 
are more appropriate than others; to try to wean 
students away from the idea that they need to 
understand every single word in a recording. 

I Classroom Tips I 
• Point out to students that whether they listen for detail 

or not will depend on the kind of text that they are 
listening to and why. You can use Exs. 3a & 3b to 
reinforce these points. 

• Students may also need to know that in the exam (as in 
real life) they are unlikely to need to listen to whole 
texts for detail . 

• Ex. 3b shows that in the exam the questions can give 
students guidance on which way might be the best way 
to listen. 

• lt might be useful to explain to students that listening 
for detail involves understanding groups of words, 
sentences or groups of sentences and the meaning 
created together by them. This is unlike listening for 
specific information where understanding is just of 
sing le bits of information . 

Answers 

a) .! 

b) 1 X 
2 X 

4 Aim I 

2 .! 

3 .! 
4 .! 

3 X 

5 .! 
6 .! 

4 .! 

7 X 

5 X 6 X 

To make students conscious of how we listen for detail 
and how this sub-skill is relevant to the IELTS Listening 
Paper. 

I Classroom Ti~s 

• You may find you don't need to do this activity if all 
these points have already been discussed when doing 
Ex. 3. 

• Try to get as many different answers as possible from 
students to make sure they have really understood what 
listening for detail involves. 

(Ss' own answers) 

5 Aim 

To give students the opportunity to apply what 
have learnt in this section to IELTS exam type tasks; 
show students that reading through the questions 
help them predict content and language; to build 
students' familiarity with other IELTS Listening 
types: short answer questions, sentence completior 
matching. 

I Classroom Tips 

• Do the prediction activity and check its answers befo 
going on to the exam tasks so as to ensure stude 
focus on it and make use of it. 

• You may want to do the tasks one by one or stra igr
through - depending on the level/confidence, etc · 
your class. 

• Point out to students that the tasks are all different ar: 
have different requirements for how to answer (answE: 
formats). You could elicit from them how the answF 
formats differ. 

Answers I 
Questions 1-3 
1 (some) extra courses 

Questions 4-6 
4 A 5 E 6 C 

Questions 7-10 
7 overloaded 
8 workload 

2 eligible 3 benefits 

9 timetables 
10 straightaway 

6 I Aim I 
To make students aware of sentence stress; to make 
students aware of what sentence stress can do to 
unstressed syllables. 

I Classroom Tips I 

• As you check the answers you might like to discuss witr 
students what difference to meaning the sentence 
stress makes (it shows what information the speake' 
considers most important to convey). 

• You may need to play the sentences several times to 
give students the chance to get the right answers 
Students should underline all the stressed words in eac 
sentence. 

• Note that the task asks students to underline stresseo 
words not stressed syllables. This is because the task 
focuses on sentence stress, not word stress. 

• In Ex. 6c it is not very important that students achieve 
exact pronunciation - more that they try to do so. The 
activity aims mainly to reinforce understanding of wha 
changes occur because of sentence stress. 
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a) I Answers 

1 I was wondering if you could b.f]Q me 
2 Well, as you know, I'm on a part-time course here for 

one vear 
3 The best thing to do is to try and identifvyour needs 
4 What benefits would you want from the course? 
5 I can't work out what programs it covers 
6 I was thinking of doing one of those 
7 Hmm, I'm not so sure about that 
8 Some of the courses look reallv interesting 
9 How can I find out about contact hours and deadlines 

and things? 
10 Explain to them what your plans are 

b) I Answers I 
The underlined sounds are pronounced as schwa in the 
recording. 

1 I wgs wond~ring if you could help me 
2 Well, as you know, I'm on Q part-time course here for 

one year 
3 Th~ best thing !Q do is !Q try and identify your needs 
4 What benefits would you want frQm th~ course? 
5 I can't work out what programs it CO¥frs 
6 I wgs thinking Qf doing one Qf those 
7 Hmm, I'm not so sure gbout that 
8 Some Qf the courses look really interesting 
9 How can I find out gbout contact hours and deadlines 

and things? 
10 Explain tQ them what your plans are 

c) (Ss ' own answers) 

Aim I 
To exploit the recording for language; to use the 
recording to consolidate students' understanding of 
sentence stress and compound words, and to mine it for 

ew vocabulary. 

Classroom Tips 

• As students listen to the recording and read the 
transcript you could remind them once again of the 
differences in English between how something is 
wri tten and how it sounds. 

:) (Ss' own answers) 

!J) I Answers I 
part-time, hands-on, overloaded, software, workload, 
deadlines, timetables, straightaway 

c) (Ss' own answers) 

8 

Unit 6 

Aim 

To give students an opportunity for fluency practice; to 
give students an opportunity to use the language 
focused on in the unit so far; to help students develop 
their ideas about training; to provide a lively ending to 
the section. 

I Classroom Tips 

• This discussion could be done in pairs/groups/whole class 
or as a mingle. 

• You could monitor the discussion and note down for 
feedback after the task any useful language that occurred 
and any mistakes made or language needed. 

• As you monitor the discussion you could listen in to 
students' use of sentence stress and comment on it 
after the activity. 

(Ss' own answers) 

Grammar focus (pp. 73-74) 

I Aim I 
To start students thinking about signal words (discourse 
markers}, their overall function and individual functions. 

I Classroom Tips I 
• After the activity, you could ask students if they can see 

any of the different functions of each signal word. 
• You may need to check that students know the meaning 

of each signal word. 

Answers I 
All these words and phrases are things that speakers add into 
what they are saying(usually at the beginning), to direct the 
attention of their listener to the function of what they are 
about to say 

2 I Aim 

To give students an opportunity to see in practice the 
purpose of signal words; to focus on the meaning of 
particular signal words. 

I Classroom Tips I 
• Encourage students to give a variety of answers to each 

question, and then discuss them. This will give you and 
them the opportunity to check if they have really 
understood the function of each signal word. 

• After the activity, you could ask students what they 
think the activity taught them about the va lue of signal 
words. 

• Before students do Ex. 2b, ask them to tick off in the box 
the signa l words that occurred in Ex. 2a. In this way they 
will be able to see clearly which are 'remaining'. 
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Unit 6 

a) Possible Answers 

add something to what you are saying that you just 
thought of 

2 conclusion/consequence 
3 restating the opinion/expanding on the opinion 
4 qualifying the statement in some way 
5 an explanation/rewording of what was just said 
6 a related subject to the one stated 
7 a change in the topic of discussion 
8 an expression of urgency, a request for assistance/ 

attention 

b) Answers I 
1 E 
2 0/P 

3 Aim I 

3 M 
4 QIP 

5 0 
6 

7 M/N 
8 GIP 

9 L 

To give students a chance to have controlled practice of 
the signal words and focus on their meaning. 

I Classroom Tips I 

• Encourage students to write more than one answer 
when there is one. 

• lt might be useful to do this activity individually rather 
than as a whole class. This will give each student the 
chance to think about each answer and give you the 
opportunity to monitor who is having problems with 
the meaning of these signal words. 

Answers I 
1 I mean/in other words 
2 speaking of which/by the way 
3 so 
4 you know/kind of 
5 basically/we// 
6 in other words/so/well 
7 by the way/speaking of which 
8 basically 
9 Look 

10 Oh 

4 Aim 

To give students an opportunity to use the signal words in 
a fluency activity ~nd focus in on their meaning. 

I Classroom Tips I 
• This activity could be done in pairs/groups/whole class 

or as a mingle. 
• Point out to students that a wide range of answers is 

acceptable so long as they follow on meaningfully from 
the signal word . 

• You could extend this activity by asking each student to 
write similar dialogues ending with a signal word. They 
could then read out their dialogues for the rest of the 
class to complete. 

Possible Answers 

1 you chose the wrong subject. 
2 the one we had last year was even more so. 
3 you won 't be able to make it. 
4 it 's a three-week course with six teaching practice 

sessions. 
5 did you remember to make a copy for Karen? 
6 it wasn 't working properly today. 
7 we'd better get on with this essay. 
8 it is, but think of the qualification you 'd get at the end 

Exam focus (pp. 75-77) 

Tips for IELTS 

I Aim I 
To guide students in their preparation for the exam 
outside class particularly; to familiarise students with a 
section of the paper (Section 3 listening) and with how 
to answer specific task types (sentence completion, 
matching, short-answer questions). 

I Classroom Tips I 

• You could give students the opportunity to tell you of any 
doubts or queries they have about Section 3 Listening or 
these exam tasks. 

• You could discuss with the students how an educational 
setting for the listening might make a difference to its 
content (e.g. topics discussed, specific vocabulary, register). 

• Students may well know of their own useful websites 
for listening, so give them an opportunity to share them. 
You might want to distinguish between websites that 
really are useful for Section 3 and those for listening in 
general. 

• The blanks have been inserted in the tips simply to 
encourage students to engage with the text. 

Answers 

1 two 5 words 9 correct 
2 training 6 skills/sub-skills 10 question 
3 ten 7 blank/gap 
4 variety/range 8 noVnever 

2 IELTS Practice Test 

I Aim I 

To give students exam practice of the task types they 
have focused on; to give students practice in listening for 
detail; to familiarise students with Section 3 of the IElTS 
listening Paper. 

I Classroom Tips 

• lt might be an idea at this stage of the course to do this 
test in exam conditions i.e. with exam t iming, straight 
through and using the answer sheet (see back of book). 
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• When checking answers, encourage students to identify 
the reasons why they got the answers wrong e.g. use of 
wrong formats, listening in the wrong way, panic, failure to 
read questions carefully, misunderstanding connected 
speech, not recognising paraphrasing, misunderstanding 
language. Use this opportunity to point out to students 
that there are several reasons besides not understanding 
why they might get answers wrong. Being aware of this 
may help them to approach the listening in a more 
comprehensive way. 

Answers I 
Questions 1-4 

workload 3 carry out 
4 reason :: worried about/ behind on 

Questions 5-7 

5 0 6 A 7 8 

Questions 8-10 
B the same structure 
9 achievable 

10 her work schedule 

hinking about the IELTS Practice Test 

Aim I 

o consolidate students' knowledge of listening task types 
and sub-skills; to reinforce the idea of the importance of 
answering in the correct format. 

~ 

Classroom Tips I 
• Students should be able to do these tasks easily and 

quickly by now, so they could perhaps do them in groups 
to generate discussion . 

• If students have made wall posters with tips for answering 
this paper they could add any additional tips to the posters. 

• The students could also quiz one another on accepted 
ways of answering e.g. Are spelling mistakes acceptable? 
How many answers should you write? Can you write 
words instead of letters? 

Answers ] 

Task 1 Task 2 Task 3 

Task type sentence matching short-
completion answer 

questions 

Ustening for Yes Yes Yes 
detail required? 
(Yes/No) 

Useful new 
vocabulary for (Ss' own answers) 
my vocabulary 
notebook 

Unit 6 

2 I Aim 

To remind students of the importance of using the correct 
format for their answers. 

I Classroom Tips I 
• Point out to students that all the answers in Ex. 2a are 

correct but they would be awarded 0 (zero) marks 
because they do not follow format requirements. 

a) I Answers I 
1 workload 
2 worried about/ behind on 
3 carry out 
4 reason 
5 0 

b) I Possible Answers 

DON'T 
• ignore the instructions 
• misspell 
• leave questions blank 

... 
6 
7 
8 
9 

10 

• write more words than required 
• write words not found in the text 
• write more than one answer 
• use wrong grammar/syntax 

A 
8 
the same structure 
achievable 
her work schedule 

• omit words that are needed to make the answer clear 
• write words when letters are required 
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Unit 7 

Unit 7 - Effective communication 

.----------t( Unit Focus )r--------, 
Vocabulary: This section works once again on the four 
categories of topic-related vocabulary, collocations and 
chunks, prefixes and suffixes and academic vocabulary. The 
last two categories are particularly relevant to the Reading 
Paper where quickly recognising prefixes and suffixes and 
the parts of speech they imply will help students to read 
more fluently, and where academic vocabulary occurs on a 
regular basis. Collocations and chunks also occur in 
academic texts. By focusing again on these four categories 
we aim to raise students' awareness of them and encourage 
them to search for them when studying on their own 
outside class and building up their vocabulary records. 
Skills: This section focuses on reading for detail which is a 
skill students will need to employ with some IELTS tasks. lt 
approaches the skill by focusing firstly on what is involved in 
the process of reading for detail, then on asking students to 
identify what kinds of questions are likely to require what 
kind of reading skill. Doing this activity should help them 
not only to distinguish one reading skill from the other but 
also to see how questions can help them select the best way 
of reading; something they really need to do in the exam to 
save time and have a better chance of finding the correct 
answers. 
Grammar: When students read the texts in the IELTS 
Reading Paper they may have problems working out the 
meaning of sentences. This is often because the sentences 
are complex and students don't fully grasp which part of the 
sentences belongs with what or does what, especially when 
subjects are separated from main verbs and also when 
sentences contain reduced re lative clauses which students 
may mistake for main clauses. Students don't necessarily 
need to be ab le to produce complex sentences themselves 
in writ ing though doing so does help them achieve a higher 
score, but they do need to know how to decipher them 
when doing IELTS tasks that require reading for detail or 
main ideas. We have focused on this area of grammar in this 
un it because of its relevance to the IELTS Reading Paper. 
Exam: This section focuses on IELTS Reading tasks and aims 
to give students further practice through exam tasks in 
reading for detail as well as contrasting reading for detail 
with reading for main ideas. Students may need extra help 
with the exam tasks of identifying information and 
identifying writer's claims as they don't always see the 
difference between 'FALSE/NO and NOT GIVEN. Point out to 
them that in both tasks FALSE/NO means the statement 
contradicts information in the text, whereas NOT GIVEN 
means this point is not discussed or mentioned in the text. 

Vocabulary focus (pp. 78-80) 

I Aim I 
To provide a warm-up activity for the unit's topic; to ge
students thinking about different kinds of vocabulary; tc 
let students increase their vocabulary through sharinq 
with classmates. 

I Classroom Tips 

• lt could be useful to give students some thinking timE 
before asking them to tell you the words they havE 
thought of. 

• This could be a group or a whole class activity. 
• There are no correct answers to this activity. Encourage 

students to think of as much relevant vocabulary as the} 
can and to check that they know the meaning of all the 
words brainstormed. 

Possible Answers I 
A emotions, facial expressions, angry, thoughtful, confused 

anxious, surprised 
8 facial/hand gestures, appropriate volume, raised voice, 

argument, conflict. aggressive body language, non-verba 
communication 

C use the right words/appropriate vocabulary, express an 
opinion, speak clearly, follow a conversation, interact, 
respond, listen 

0 enunciate words, pronounce well, listening skills, pay 
attention, make eye contact, active listener 

2 Aim I 
To encourage students to use topic-related vocabulary 
through a personalised activity; to give opportunities for 
fluency practice; to encourage students to become 
aware of their own strengths and weaknesses as 
communicators. This awareness can help them with the 
IELTS exam. 

I Classroom Tips 

• You could elicit from students what kind of 
communication these tips are designed for. 

• You could ask students if these tips about communication 
strategies are relevant to the IELTS Speaking Paper. 

• Give students time to tick the points true about them 
before they start answering. 

• Pair work would be useful for the explanations as it 
involves more participation. 

• You could ask students to suggest ways of improving 
their use of these communication strategies. 

(Ss' own answers) 
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Aim 

-o encourage students to see that texts can be used as a source of vocabulary; to reinforce students' concepts of these 
categories of vocabulary; to suggest a possible format for recording vocabulary; to build up students' awareness of word stress 
2<. 3b; to give students the opportunity to use the new vocabulary in a fluency task Ex. 3c. 

a) I Classroom Tips I 

If students do this task individually they will each have an opportunity to think about the answers. 
You may need to check that students understand the meaning of the four categories before you do this exercise. 
Don't let students get caught up with reading the extracts. 
Point out to students that some words may belong to more than one category. .. 

Answers 

Topic-related vocabulary illiteracy, bilinguals, bonding, trust, candidly, articulate, buzzing 

Collocations or longer chunks face to face, the written word, in short, switch between, slip into a second language, be on 
the tip of the tongue, wrong choice, the real world, paper presented, reject the claim, there 
are no indications whatsoever, social activities, wary of, great tragedy, the other way around 

Words with prefixes or suffixes illiteracy, bilinguals, researchers, candidly, overcoming, worsened 

Academic vocabulary thesis, demonstrates, isolating, articulate, candidly, illiteracy, revealed, overcoming, reject 
the claim, there are no indications whatsoever, paper presented, researcher 

::1) I Classroom Tips 

• YOu could suggest to students that they use the small and big dot stress marking system in their own vocabulary records. 
• You might want to drill or check the pronunciation of these words before students say them to one another. 
• Elicit from students what happens to unstressed syllables (they get shortened). 

I Answers I 

•• ••• •• ••• 
stress on first stress on first stress on the second stress on the second 
syllable of two syllable of three syllable of two syllable of three 

worsened candidly revealed researchers 
buzzing demonstrates reject (verb) presented 
bonding tragedy around bilinguals 
written between 
language 
thesis 
paper 
wary 
social 

c) I Classroom Tips I 

This exercise could be a pair work or whole class activity. 

(Ss' own answers) 

Aim I 

-o focus on collocations related to the unit's topic. 

• ••• 
stress on the second 
syllable of four 

articulate 
illiteracy 
activities 

• ••• 
stress on the third 
syllable of four 

indications 
whatsoever 
overcoming 

47 www.ztcprep.com

https://ieltsmatters.com


SYSTOOLS

SYSTOOLS

SYSTOOLS

48 

Unit 7 

Classroom Tips 

• Once students have completed the activity you could 
ask them to find the collocation that the answer is part 
of. 

• You could hold a brief discussion on whether the advice 
given is good advice. This would encourage students to 
reuse the collocations in focus. 

Answers 

1 eye 
2 Hand 
3 back 
4 face, face 

Skills focus (pp. 81-83) 

I Aim I 

5 hands 9 Hand 
6 heart 10 ears, eyes 
7 mouth 
8 ear 

To get students into the habit of using their prediction 
skills before they start reading; to show that readers can 
predict both content and language. 

I Classroom Tips I 
• As previously, encourage students to predict as fully as 

possible. 
• Students could complete the box individually then 

compare answers. This could create a rich discussion of 
reasons for their predictions. 

• There are no right answers to this task, but some 
answers wil l be more likely than others. Students could 
discuss why. 

Possible Answers 

Probable topic: monkey communication/monkeys using 
language to communicate 

Possible words: verbal/non-verbal communication, 
sounds, facial/hand gestures, intelligence 

2 Aim I 

To help students understand the processes involved in 
reading for detail; to help students distinguish reading 
for detail from other reading sub-skills; to clear up any 
misunderstanding students may have about reading for 
detail. .. 

I Classroom Tips 

• You could contextualise this activity by asking students 
first what kinds of things they might read for detail (e .g. 
texts they need to study carefully, stories they are very 
interested in), then ask them how they read as they do 
so. 

• If students do this activity individually first before comparing 
their answers, this should promote useful discussion. 

Answers 

F 
2 T 

3 I Aim 

3 F 
4 F 

5 T 
6 T 

7 T 
8 F 

9 
10 

To help students use exam/comprehension questions 
anticipate what reading sub-skill they need to use; 
contrast various reading sub-skills; to prepare 
to choose the correct reading sub-skill when they do 
reading tasks in Ex. 4. 

I Classroom Tips I 
• If students do this activity individually first 

comparing their answers, this should promote 
discussion. 

• Discuss with students why they gave their answers so 
to elicit from them the clues to the answers. 
The answers to this activity are not 100% fixed. 
you read depends on how information is presented ir; 
text and here we have no texts, e.g. the answer tc 
could be RSI. 

Answers I 

1 RD 
2 RD 

4 I Aim 

3 RS/ 
4 RSI 

5 RSI 
6 s 

7 RS/ 
8 RD 

To give students practice of working with exam tasks; 
remind students of the need to use different sub-sk 
when reading. 

I Classroom Tips 

• Before students begin doing these tasks you cou ld -
them to look at the rubrics and tell you what read ~ 
sub-skill each task likely requires. 
Before students do questions 6-9 make sure tr :> 
understand the difference between marking informat 
FALSE and marking it NOT GIVEN (seep. 86) 

• With stronger classes you may want students 
complete questions 1-13 before checking the answe:-: 
With weaker classes you may prefer to do the quest io 
set by set. 

• If you wish to set the questions as if they were part -
the exam allow students 20 minutes to do all 
questions. 

Answers I 

Questions 1-5 

1 c 2 0 

Questions 6-9 

6 TRUE 
7 TRUE 

3 A 4 G 

8 NOTGIVEN 
9 FALSE 
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Questions 10-13 

females 
members 

Aim I 

12 grooming 
13 chatting 

To give students the opportunity to exploit the reading 
passage for language, i.e. vocabulary in this case; to 
einforce students' ideas of what these categories of 
ocabulary are; to build up students' vocabulary record. 

Classroom Tips I 
• Students may well find different vocabulary items in the 

text, so when they compare they should have lots to 
talk about. 

• You could carry out the discussion initially in pairs then 
in small groups to increase the range of vocabulary 
students are exposed to. 

Possible Answers I 
Words with prefixes or suffixes: displacement, 
vocalizations, powerful, loudness, territorial, different, 
previously, friendliness, multilingual, strengthens 
Collocations or chunks: social status, social group, food 
sources, raise young, powerful tool, vast array, when it 
comes to, convey meaning, on the lookout, tell a lie 
Topic-related: visual, auditory, olfactory, distinct, spatial, 
temporal, intelligence, females, sophisticated, messages 
(Ss' own answers) 

Aim I 
! o give students the opportunity to develop their 
evaluative skills and their opinions; to give students an 

pportunity to use some of the language contained in 
e text; to provide fluency practice. 

Classroom Tips I 
• lt could be useful to ask students to note down their 

ideas for each point before they begin discussing, so 
that they get some thinking time and the discussion 
becomes richer. 

• This could be a whole class or a smaller group discussion. 
• You could monitor the discussion particularly for word 

stress on any new vocabulary, then focus on problem 
areas after the discussion is finished. 

Ss' own answers) 

= ,,mar focus (pp. 84-85) 

Aim 

lo make students aware of the shape of sentences in 
::nglish; to make students aware of one reason why they 

ay have difficulty understanding sentences in the 
eading Paper; to base the grammar work on a text 

s:udents are already familiar with. 

Unit 7 

I Classroom Tips I 

• Check before doing this activity that students know 
what a subject, main verb and object are. 

• Students may well find this activity difficult. Give them 
plenty of time to do it, and maybe ask them to do it in 
pairs so they can help one another. 

• Remind students about subordinate, coordinating and 
main clauses- this could help them with this activity. 

• Make sure you check the answers to Ex. 1 a before 
asking students to do Ex. 1 b. .. 

a) I Answers I 
Monkeys (S) use (V) spatial displacement, temporal 
displacement (Os) 

2 auditory cues (S) provide (V) communication tool (0) 
3 Grooming (S) strengthens, facilitates (Vs), bonds, 

family stability (Os) 
4 Studies (S) have shown (V) 
5 The long curled tongue (S) aided (V) the monkey (0) 
6 Female gelada monkeys (S) choose (V) males (O) 
7 Diana monkeys(S) have(V) different calls(O) 
8 The writer(S) claimed(V) 
9 monkeys' vocal chords (S) are undeveloped (V -

passive form) 
10 Several kinds of monkeys(S) used(V) a range of means 

of communication (O) 

b) I Possible Answers 

F 2 F 3 F 4 T 

2 I Aim I 
To make students aware of the grammar of complex 
sentences; to make students aware of specific areas of 
grammar that can cause comprehension problems. 

I Classroom Tips I 

• Again, make sure students understand the grammatical 
terms in this activity before asking them to do it. 

• Students may benefit from doing this activity in pairs. 
• You might want to discuss with students which of them 

they think cause them the greatest comprehension 
problems. 

Answers I 
A 2, 9 
8 5, 6, 7, 8, 9, 1 0 
c 4, 8, 

3 I Aim I 

0 5, 9, 10 
E 5, 9, 10 

To make students aware of the power of 'that'; to make 
students aware of how reduced relative clauses can 
create misunderstanding; to give students practice in 
manipulating complex sentences. 
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Unit 7 

Classroom Tips 

• Make sure that students know what a 'reduced relative 
clause' is before beginning this activity. 

• Give students time to do this activity as it may be 
difficult for them. 

Answers I 

1 claimed that she 
2 presenter that /who I heard 
3 monkey that/which was trained 
4 slides that/which the student 
5 stated that he was 
6 people who/that were interviewed 
7 people that/who were using 
8 that children who were starting 
9 monkeys that/which were discovered 

10 users that/who were surveyed 

(Ss' own answers) 

4 I Aim I 
To help students understand the structure of complex 
sentences; to encourage students to think about 
different meanings. 

I Classroom Tips I 
• This activity is probably best done in pairs so students 

can discuss and justify their suggestions. 
• it would be useful if students cou ld use word processing 

to insert the clauses in different positions so they can 
see quickly which position the clause belongs in and 
what different meanings can be produced . 

2 

Answers I 
The children, after being exposed to two languages, 
became bilinguai.!After being exposed to two languages, 
the children became bilingual. 
The users contacted by the researcher said they used social 
networking sites to chat and upload photos. 

3 If,! as seems likely/, writing becomes a thing of the past,! as 
seems likely!, we will replace it with other means of 
communication. 

4 

5 

The privately funded project based in the Amazon, which 
looked into animal communication, lasted for several 
years. .. 
They discovered bilingual parents bringing up children 
hearing two languages did not affect children's linguistic 
development. 

6 The course the student would like to enrol/ for on 
communication has been cancel/ed.!The course on 
communication the student would like to enrol/ for has 
been cancelled. 

7 Several people, asked by the researchers for their opinions 
on the value of writing persona/letters, agreed that letters 
were great to receive but time-consuming to write./Asked 
by the researchers for their opinions on the value of 
writing personal letters, several people agreed that letters 
were great to receive but time-consuming to write. 

8 The consultant hired to analyse the compan} 
communication problems noted that staff were rare 
given communication skills training. 

9 A competition entrant who announced he had inventeo 
successor to Facebook was told by the ;udges that r 
invention didn't work. 

10 A girl I know who showed her parents how to open th 
own Facebook page is now regretting what she did. 

5 Aim I 
To develop students' appreciation of the use o· 
grammatical analysis for dealing with some sentences 
and tasks in the Reading Paper. 

I Classroom Tips I 

• You may find that some students do not find this kir-: 
of approach to language helpful but others will. T 
may be because students have different learning styl~ 
Encourage those who do find the approach useful c 
explain why as fully as possible. 

Possible Answers I 
• Understanding complex sentences can help you both ·: 

read and write better in the IELTS exam because you cc;
work out or express details of meaning. 

• You could read quality English newspapers or: 
magazines, and maybe try to analyse some of t -: 
sentences they contain in the way shown in this Gram m 
Focus. 

Exam focus (pp. 86-89) 

Tips for IELTS 

I Aim I 
To help students understand the ins and outs of workin; 
with three Reading Paper tasks; to encourage studen 
to read outside class by giving them tips about what t: 
read; to encourage students to incorporate the unit': 
focus on vocabulary and complex sentences into the 
out of class study. You could give students t -
opportunity to tell you of any doubts or queries the 
have about these exam tasks. 

I Classroom Tips I 
• Get students to tick the tips important to them and ;:: 

explain why to classmates - this will help them engag~ 
with the information provided. 

• You could ask students to share tips on interestir; 
things they have read/good websites. 

• You could discuss the importance of reading 'serioL 
things' for the exam, elicit examples of serious read in; 
and explain how this helps them develop their ideas f 
the Writing and Speaking Papers too. 

(Ss' own answers) 
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- IELTS Practice Test 

I Aim I 
To give students exam practice for the Reading Paper; to 
give students exam practice on the topic and language 
focused on in previous sections. 

Classroom Tips I 
1 Allow students 20 minutes to do questions 1-13 if you 

want to do the task under exam conditions. 

Answers I 
Questions 1-4 
. 0 2 A 

Questions 5-8 

5 intrusions from 
6 ability 

Questions 9-13 

9 YES 
NO 
NOT GIVEN 

3 F 4 E 

7 form of language 
8 in old age 

12 YES 
13 NOTGIVEN 

_ Thinking about the IELTS Practice Test 

Aim I 
-o increase students' awareness of reading skills and 
strategies; to remind students of the importance of using the 
correct formats when answering. 

Classroom Tips I 
• These tasks could be done in pairs rather than whole 

class to encourage wider involvement. 
You could explain to students why these tasks keep 
reappearing in the book i.e. to stress the importance of 
reading skills and answer formats. 

• You could check with students whether they are still 
making mistakes in the answer formats they use, and, if 
so, why. 

2 

Unit 7 

Answers 

Task 1 Task 2 Task 3 

Task type matching summary and identifying 
information flow-chart writer's 

completion claims 

Reading skills reading for reading for reading for 
required main ideo detail detail 

Which tasks (Ss ' own (Ss ' own (Ss ' own 
took a long answers) onswets) answers) 
time to do? e.g. this task e.g. this task 
Why? took a long took a long 

time because time because 
it required it required 
careful careful 
reading reading 

How could you (Ss ' own (Ss' own (Ss ' own 
do each task answers) answers) answers) 
more quickly? e.g. just look e.g. skim the e.g. skim the 

for topic text to find text to find 
sentences where the where the 

answers ore answers ore 
then only then only 
read those read those 
ports of the ports of the 
text for detail text for detail 

Useful new 
vocabulary for (Ss ' own answers) 
my voca~ulary 
notebook 

a) 1 Answers 

1 0 8 in old age 
2 A 9 YES 
3 F 10 NO 
4 E 11 NOT GIVEN 
5 intrusions from 12 YES 
6 ability 13 NOT GIVEN 
7 form of language 

b) [ Possible Answers 

DON'T 
• write words in addition to letter choices 
1 write words instead of letters when letters only ore 

asked for 
1 express uncertainty 
• leave questions blank 
• misquote from the text 
• odd words to the text which oren 't there 
• exceed the word limit 
• write words which don 't fit grammatically 
• abbreviate 
• write words which ore already provided in the 

question stem 
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Unit 8 

Unit 8 - Environmental health 

Unit Focus 
Vocabulary: This section aims to extend student awareness 
of words and phrases related to the topic of environmental 
health. lt focuses on collocation and areas of affixation such 
as the spelling of words with similar sounding suffixes -ible 
and -able, prefixes commonly used with environmental 
words and negative prefixes. 
Skills: This skills section aims to develop core sub-skills 
required to deal successfully with IELTS Writing Task 2. Tasks 
focus on getting students to analyse the constituent parts 
of essay questions, plan and consider the focus of different 
parts of the essay and focus on the crafting of paragraphs in 
terms of main and supporting ideas. 
Grammar: This section focuses on the use of different types of 
concession, purpose and result clauses in developing ideas in 
discursive writing. There is also an extensive focus on the use 
of punctuation. Students consider the function of different 
punctuation marks, the relationships between different parts 
of sentences in discursive writing separated by punctuation 
marks and practise improving text w ith punctuation. 
Exam: The IELTS Writ ing paper consists of 2 sections as 
described on p. 5 of the Student's Book. This Section focuses 
on Task 2 and the exam task of w riting a discursive essay. The 
Test Tips cover issues such as planning, answer length and the 
writing of coherent, well -balanced paragraphs. Preparation 
t ips encourage students to think about where they can find 
good examples of discursive writing for general reading 
purposes and improving writing from one piece to the next. 
In this section students are also encouraged to evaluate the 
work of another student and consider ways of improving it. 

For further information on the assessment criteria see the 
official IELTS website 
http://www.ielts.org/teachers. aspx and 

http://www. ielts.org/pdf/UOBDs Writing T2. pdf 

Vocabulary focus (pp. 90-91) 

I Aim I 
To act as a lead-in and initial springboard for discussior 
about different aspects of environmental health aroun 
key words relating to the topic. 

I Classroom Tips I 
• Highlight for students that they may need to ma ~ 

internal modifications to the words in the box as w ell a; 
adding affixes. 

• Follow-up activity: get students to discuss in pairs w hic
issue in the outer ring of the illustration relates to w hic· 
environmental theme in the inner circles. 

Answers I 
1 CONSERVATION 
2 BIODIVERSITY 
3 SAFETY 

2 I Aim I 

4 PROTECTION 
5 RECYCLING 
6 POVERTY 

7 EXCLUSIOI\ 
8 HOUSING 

To encourage students to use some of the vocabula f) 
from Ex. 1 in a freer discussion about the environmenta 
health of the country they live in. 

I Classroom Tips I 

• Point out to students that even if they are from t r ~ 
same country they may disagree about priorities or tr~ 
ranking of priorities - so have each student draw u: 
their own list of five priorities independently first. 

Possible Answers I 
In my country I believe that the top five priorities 
environment are: 
-Recycling -Transport 
-Housing -Heritage 
-Crime/Safety 

The proper disposal of waste materials. This is because 
think that there is too much pollution being caused a 
individuals and corporations, while not enough is beir; 
done to ensure that waste materials are being recycled 

2 There is also not enough affordable housing available : 
families. This is resulting in many people being forced : 
live in expensive or sub-standard accommodation, wh1: 
some people are even homeless. 

3 An environment should not only be clean and habitable -
it should also be a safe place. Therefore, I feel that tf: 
prevention of crime should also be a top priority 

4 Another priority should be the implementation of c· 
environmentally-friendly public transport system. Tr -: 
would involve public transport using bio-friendly fuels ar : 
energy sources and promoting the use of commun:; 
transport like car-pooling over individual vehicles, thr.:: 
reducing the amount of air pollution caused by traffic. 
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5 Not enough is being done to preserve natural heritage 
sites like parks, rural scenic areas and historic buildings. If 
we do not reduce the amount of pollution caused by 
industry then these places will be destroyed and not 
available for the enjoyment of future generations. 

Aim I 
To focus students' attention on prefixes commonly used with 
words related to the environment; to focus students' 
attention on adjective and noun collocations commonly used 
when talking about the environment. 

Classroom Tips I 
• Highlight for students the instruction in the rubric about 

matching at least two of the words/prefixes in the box to 
the words in the list. 

Possible Answers 

bio-/ toxic 7 carbon/toxic 
-. over/carbon 8 renewable!eco-
3 renewable 9 toxidcarbon 
~ bio-/renewable 10 eco-
J bio-/eco- 11 carbon 
:J over 

Aim I 
- o encourage students to use some of the vocabulary 

om Ex. 3 in a freer discussion about the causes of 
environmental health problems and potential solutions. 

I 

Classroom Tips 

• Get students to complete the diagram independently 
first before discussing/justifying differences between 
their diagram and that of another student. 

Possible Answers 

Part of bio-waste, toxic waste, over-consumption, 
problem carbon consumption, carbon energy, carbon 

emissions, overcrowding, toxic emissions, 
toxic pollutants, carbon pollutants 

Both carbon trading, bio-fuels, eco-tourism 

Part of renewable energy, renewable fuels, 
solution bio-diversity, eco-diversity, renewable 

resources, eco-resources 

Aim I 

- o focus students' attention on the spelling of words 
: ommonly used in discussing the environment that end in 
s 'lli lar sounding suffixes. 

Unit 8 

Classroom Tips 

• Highlight the issue for students by pronouncing severa l 
of the words naturally and then posing the question: Do 
these words end in -ible or -able? Point out that this is a 
common source of misspelt words in English . 

Answers I 

-ib/e possible, accessible, comprehensible, flexible, 
responsible, exhaustible, visible"- feasible, 
reversible, compatible 

-able affordable, sustainable, biodegradable, 
fashionable, returnable, suitable, profitable, 
renewable, desirable, reusable 

6 I Aim 

7 

To reinforce the spellings of words in Ex. 5 through a 
different lexical focus; to encourage students to think 
about negative prefixes and the words from Ex. 5 that 
they can modify. 

Classroom Tips 

• An extra challenge to students can be to find the one 
word in this list that can be modified by more than one 
of the prefixes . 

Answers 

un- unaffordable, unsustainable, unfashionable, 
unsuitable, unprofitable, unfeasible, undesirable 

in- inaccessible, incomprehensible, inflexible, 
inexhaustible, invisible, incompatible 

non- non-biodegradable, non-returnable, 
non-profitable, non-renewable, non-reversible, 
non-reusable 

ir- irresponsible, irreversible 

im- impossible 

Aim I 
To encourage students to use the words looked at in 
Exs. 5 & 6 in a freer discussion about environmental 
issues highlighted in photographs. 

I Classroom Tips I 
• In whole class feedback insist that any comment made 

about the images should make use of one of the target 
words from Exs. 5 & 6. 
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UnitS 

Possible Answers 

A In picture A, I can see a rubbish truck dumping a large 
amount of waste material onto an open landfill site. I hope 
that the material that is being disposed of is reusable in 
some way, otherwise I think that actions such as these are 
environmentally unsustainable and will cause irreversible 
damage to our habitat. 

B In picture 8, there are several people on a beach that has 
been covered by a possible oil spill. They are attempting to 
clean it up as oil is not biodegradable. There must have 
been a great deal of damage done to marine life in the 
area, and such a scenario kills wildlife that is necessary to 
maintain a sustainable eco-system. 

C Picture C shows a forest that has been heavily logged. 
People should be aware that resources such as trees are 
not inexhaustible. Actions such as these are hardly 
responsible. Sustainable logging practices are important 
because failing to plant more trees is not only bad for the 
environment, but also unprofitable. 

D Picture D highlights the environmental concern of global 
warming and habitat destruction. it shows two polar 
bears that are roaming, barren tundra, possibly in search of 
water and food. Environmentally unsustainable actions by 
humans lead to an unsuitable environment for creatures 
such as the polar bear. 

E Picture E shows an aeroplane flying over fields and 
represents the problem of air pollution. Air pollution, such 
as city smog, is a visible and undesirable side-effect of 
irresponsible emission control. it is also very bad for your 
health. Clean, breathable air is essential for every species 
on earth and the damage caused to the ozone layer is 
irreversible. 

Skills focus (pp. 92-94) 

I Aim I 
To encourage students to think about the constituent 
parts of essay questions. 

I Classroom Tips I 
• Point out to students that all Task 2 questions are phrased/ 

structured in this way . .. 
Answers I 

- A statement of opinion/fact 
The world needs to become less dependent on fossil fuels and 
exploit renewable energy resources. Governments around the 
world have been too slow to respond to this urgent challenge. 

- An invitation to discuss this statement in a certain way 
To what extent do you agree or disagree? 

- An instruction about supporting this discussion with 
explanations and evidence 
Give reasons for your answer and include any relevant 
examples from your own knowledge and experience. 

2 Aim 

To get students to analyse in a little more depth what i.s 
expected in their answers. 

I Classroom Tips I 

• Insist, in feedback, that students justify answers anc 
prompt comment on these justifications through probin~ 
questions such as: So what does the word 'extent' mean
But doesn 't the question ask you to be objective? 

Answers I 
1 T 
2 F (There are two elements in the statement to responc 

to - The world needs to become less dependent or 
fossil fuels and exploit renewable energy resources 
instead. - Governments around the world have beer 
too slow to respond to this urgent challenge.) 

3 F (you do not have to come down on one side of the 
argument) 

4 F (it is an invitation to discuss this statement in c 
certain way You are asked for your opinion.) 

5 T 
6 F (Include any relevant examples from your 

knowledge and experience.) 

3 Aim I 
To prompt a discussion on points that would be relevant! 
appropriate to discuss in response to the question in Ex. 1. 

I Classroom Tips I 
• In feedback, again insist that students justify how the 

inclusion of a point would be relevant and why they 
would exclude points as being inappropriate. 

Possible Answers I 
I feel that the points raised in numbers 2, 3, 5, 6, 7 and 8 are 
all relevant in answering the question in Ex. 1. The main issue 
is that of how we can become less dependent on fossil (non
renewable) fuels, therefore numbers 1 and 4 are not really on 
topic or covering what is being asked for. 

4 I Aim I 
To encourage students to plan in terms of content of 
specific paragraphs; to encourage students to think 
about overall essay organisation. 

I Classroom Tips I 
• Highlight for students that it is important in this process: 

- to not give your whole argument away in the opening 
paragraph 

-to distinguish topics in main paragraphs 
- to summarise and offer some form of reflection in the 

closing paragraph. 
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Possible Answer 

Opening paragraph 
Introduce topic. World needs to become less dependent on 
fossil fuels/find more sustainable and renewable energy 
sources. 
Governments responding too slowly 

Main paragraph 1 
- Lack of government research. Situation made worse due 

to interference from oil/motor industries/profit-oriented 
groups. 
Governments need to offer subsidies to companies that 
invest in renewable energy 

Main paragraph 2 
:Jotaining oil more difficult/expensive. Fossil fuels known to be 
mited!one of the leading causes of air pollution. 

- Explore cleaner technologies. 

'tfain paragraph 3 
- Benefits of renewable energy sources obvious. 

Governments still hesitant in using them, e.g. electric cars 
talked about for decades/little progress. 

- Some positive signs of change. Recent developments in 
wind and solar projects. 

Closing paragraph 
- Sum up argument. Mention previous points on why 

governments need to do more. 
- Fossil fuels limited. Cause damage to environment. 

Aim I 
-o encourage students to evaluate each other's plans 
3nd explain the pattern of development in their own 
:Jians. 

Classroom Tips 

• In feedback, put some points related to the topic on the 
board and ask students where they might include them 
in their plan and whether they would be related to or 
would replace something they have already included. 

.5s' own answers) 

Aim I 
-o encourage students to think about the connections 
:;.etween main and supporting ideas in paragraphs; to 
:Jive students practice in developing well-balanced 
=-aragraphs. 

Classroom Tips 

• In feedback, get students to read each other's paragraphs 
and judge whether connections between ideas are clear and 
whether the paragraph has a balanced/well-rounded feel. 

Possible Answer I 
3J.Sically, there has been a shameful lack of government 
- .estment into the research of alternatives to fossil fuels. The 

_; :Jation has also been made worse due to interference from 

Unit 8 

the oil and motor industries which appear to be dictating and 
influencing the research agenda of government bodies. You 
only have to look at defence budgets compared to what is 
spent on environmental research budgets to realise this. For 
real progress to happen, governments will need to offer 
subsidies to companies that invest in renewable energy 

7 I Aim I 
To encourage students to use the skills and strategies 
looked at in this section in the writing of an answer to 
the question in Ex. 1. .. 

Classroom Tips I 
• Get students to consider each focus in this section as they 

plan their essay and craft individual paragraphs. 

Possible Answer I 
Critics of fossil fuels argue that the world needs to find a more 
sustainable and renewable energy source to harness. They feel 
that governments around the world are guilty of responding 
too slowly to this crisis. it is my belief that they are correct -
there does need to be an alternative energy source available, 
otherwise this current attitude will only lead to greater global 
problems in the future. 

Basically, there has been a shameful lack of government 
investment in research into alternatives tb fossil fuels. The 
situation has also been made worse due to interference from 
the oil and motor industries which appear to be dictating and 
influencing the research agenda of government bodies. You 
only have to look at defence budgets compared to what is 
spent on environmental research budgets to realise this. For 
real progress to happen, governments will need to offer 
subsidies to companies that invest in renewable energy 

Fossil fuels are also rapidly being depleted. This is obvious if 
you, consider that obtaining oil and gas from the earth is 
becoming increasingly more difficult and expensive. With 
investment we can explore cleaner technologies such as solar 
power and bio-fuels and steadily reduce our dependence on 
fossil fuels which are known to be limited and mainly 
responsible for causing air pollution. 

Even though the benefits of renewable energy sources are 
obvious, the world still seems unable to make effective use of 
them. For example, electric cars have been talked about for 
decades, and yet there has been little progress in their 
development. Though more electric car models are now 
available, the efficiency of their batteries needs to be 
improved. The same is true of recent developments in wind 
and solar projects.· governments have made a start but need 
to think on a much larger scale in planning the development 
of these. 

it is clear that governments must act quickly to carry out 
research and put the necessary investment into setting up 
renewable energy sources before it is too late and we cause 
irreparable damage to our environment. We should do this 
before soaring oil prices lead world economies to disaster. 
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Unit 8 

Grammar focus (pp. 95-97) 

I Aim I 
To focus students' attention on the range of structures 
that can be used to express each functional idea; to raise 
awareness in students of the syntactic differences between 
these structures. 

I Classroom Tips 

• Ask students to note any differences in how they have 
completed the missing parts of the sentences by comparing 
answers with another student before group feedback. 

• Point out to students the importance of writing 
personalised examples in notebooks to help make new 
language their own. 

Possible Answers I 
. . . governments are still hesitant about using them. 

2 We know that trees are a valuable source of oxygen . 
3 We have started using forms of renewable energy .. 
4 Promises to achieve specific goals have been made ... 
5 Companies can always do more . 
6 Positive change needs to happen . 
7 We must not give up researching viable alternative energy 

sources. 
8 We must change our energy consumption habits .. 
9 ... governments need to stick to their promises. 

70 Stricter penalties are needed .. 
77 Our rainforests need to be protected .. 
72 Change needs to happen now .. 
73 ... land fills and pollution ore drowning our planet in toxic 

waste. 
74 People should invest in solar panels and insulate their 

houses ... 
75 Sea levels are rising and polar ice caps melting 
76 Batteries need to last longer .. 

2 I Aim I 
To give students an opportunity to practise the use of 
the language looked at in Ex. 1 in a different way. 

I Classroom Tips I 
• In feedback, highlight the changes in the use of the 

language of'the new structure compared to the original 
sentence. 

Answer I 

1 ... matter what the cost. 
2 ... as to preserve endangered habitats. 
3 .. . causing a variation in seasonal weather. 
4 ... get companies to invest in renewable energy 
5 ... reducing packaging waste. 
6 . though we live in a digital information age. 
7 ... what harm it causes the environment. 
8 ... there has been much progress. 

3 I Aim I 
To raise awareness of the relationship between differen 
parts of a sentence; to provide further opportunity to 
practise writing concession, purpose and result clauses. 

I Classroom Tips I 

• In feedback, elicit a variety of possible answers frorr 
around the class. 

Possible Answers 

The situation is bad , and yet! However, there ore some 
signs of hope. 

2 Governments need to act in order to decrease ou~ 

dependency on oil. 
3 Oil prices have soared and as a result have model. thereb1 

making the situation more urgent. 
4 Further investment is needed in order to explore/so tha~ 

we can explore alternative solar technologies . 
5 Adults have made the mess and yet their children will have 

to clean it up. 
6 People need to see the results of recycling so as not tc 

become discouraged 
7 Some countries have pledged to implement change 

Nevertheless, only a few have undertaken large-scale 
renewable projects. 

8 Some companies have lost clients os a result of their poo· 
environmental record 

9 Electric cars have been talked about for decades, althougr 
there has been little progress. 

7 0 Every means of saving energy is important, however/ ne 
matter how small it may seem. 

4 Aim I 

To familiarise students with the names of the 
punctuation marks in English. 

I Classroom Tips I 
• As a lead-in to the tasks that follow ask students t 

discuss what they consider some of the main uses o= 
each type of punctuation mark to be. 

Answers I 
1 I 3 E 
2 B 4 H 

5 I Aim 

5 c 
6 G 

7 F 
8 A 

9 0 

To raise awareness that different punctuation mar!G 
have a range of functions/uses; to flag up some commor 
misuses of apostrophe, comma and inverted commas. 

I Classroom Tips I 
• Ask students to discuss in pairs and to work by :: 

process of elimination to arrive at the statement wh ic
is false in each case. 

www.ztcprep.com

https://www.instagram.com/ielts_matters/
https://tlgrm.in/ieltsmatters


SYSTOOLS

SYSTOOLS

SYSTOOLS

ifferen 
nity to 
es. 

; frorr 

some 

e our 

1erebt 

tho 

hove 

Jt to 

'nge. 
>cafe 

)00r 

!d9.t. 

JJ.Q 

Answers 

Apostrophe Comma 
We use 's in the possessive We always use commas before 
pronoun it's. (False) relative pronouns. (False) 

Inverted commas 
Single inverted commas ore used to indicate we do not 
know if we ore using a word correctly (False) 

Aim 

To focus on some of the specific functions of common 
punctuation marks. 

I Classroom Tips I 
• Encourage students to do this activity in pairs and to 

come up with written examples to convince the other 
student of the validity of their answers. 

Answers I 
1 DIE 2 c 3 AIH 4 F 5 8 6 G 

- I Aim 

To highlight how punctuation helps shape the meanings 
in a sentence; to encourage students to think about the 
relationship between different parts of a sentence and 
the punctuation marks that separate them. 

I Classroom Tips I 
• In feedback, consider with students how the effective use 

of punctuation can help to vary sentence patterns in 
writing and particularly reduce overreliance on conjunctions 
and discourse markers. 

Possible Answers I 
The purpose of the comma is to separate things the writer 
lists. 

2 The purpose of the colon is to introduce on elaboration. 
3 The purpose of the dash is to odd on afterthought to the 

main statement. 
4 The purpose of the semi colon is to separate one clause 

from another 
5 The purpose of the colon is to introduce on explanation. 
6 The purpose of the comma is to separate a subordinate 

clause from a main one. 
7 The purpose of the exclamation mark is to emphasize the 

writer's feelings. 
8 The purpose of the inverted commas is to highlight the 

word being discussed. 
9 The purpose of the dash is to separate on afterthought 

from the main ideo. 
l 0 The purpose of the comma is to separate on opening 

subordinate clause from the main clause. 

8 Aim 

To give students an opportunity to practise the use o' 
different punctuation marks reviewed in this section. 

I Classroom Tips I 
• Encourage students to break the text down into 

sentences before considering the punctuation within the 
sentence boundaries. 

Answer I .. 
Countries, both economically developed and less developed ones, 
face many environmental challenges today If, however, we hod 
to single out just one problem to focus on, it would have to be 
the biggest. the world's dependence on oil. We desperately need 
to invest in finding alternatives to oil; failure to do so risks 
catastrophe. The world's shrinking resources of oil- something oil 
producers choose to 1gnore - and its fluctuating price threaten 
economic stability Finding cheap and environmentally friendly 
alternatives must become a priority so that we con break our 
reliance on fossil fuels. Long term research and investment in 
every sector - transport, housing and energy - is critical. 

Exam focus (pp. 98-99) 

Tips for IELTS 

I Aim I 
To get students to think about and discuss their relative 
strengths and weaknesses in discursive writing; to focus 
students on what is key to success in writing Task 2 
answers. 

I Classroom Tips 

• Allow students time to have a fu ll discussion of the 
kinds of things they feel are most important to them to 
improve their performance in such writing tasks. 

• Use feedback to underline the key do's and don'ts 
focused on in the tips. 

(Ss' own answers) 

2 IELTS Practice Test 

I Aim I 
To provide students an opportunity to practise writing an 
IELTS Task 2 discursive essay; to provide an opportunity to 
use the various language, skills and strategies discussed 
in this unit to improve performance. 

I Classroom Tips I 

• To raise awareness of the time constraints relating to 
reading the question, planning and writing answers you 
may want to consider doing this task in class under 
simulated exam conditions. 
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• Also point out to students that 250 words represents 
the minimum in w hich to cover the content adequately. 
Students may w ell write more as there is no maximum 
limit but students should aim to leave time to round off 
and check their answer. 

Possible Answer I 
Climate change is one of the most urgent global issues facing 
us today Indeed, it could be argued that it is the defining issue 
of recent years. Efforts by governments at environmental 
summits in relation to this problem are undoubtedly 
important, yet we should not ignore the difference that 
individuals and companies can make too. I strongly believe 
that everybody can make a positive contribution to this cause 
by changing their daily lifestyle and work habits. 

it is the duty of all governments to raise public awareness 
regarding this issue. This could be done through public 
information advertisements, documentaries and school 
project initiatives. The result of this would be that a larger 
number of people would be more knowledgeable on the topic 
and more likely, therefore, to exert pressure on the companies 
and industries that affect climate change by boycotting their 
products. 

Governments also need to impose heavy taxes and fines on 
companies that are responsible for the worst cases of 
environmental pollution. As a result, there would be a strong 
financial incentive for these companies to rethink their actions 
and invest in cleaner, more environmentally friendly ways of 
conducting their businesses. 

it is clear that there needs to be a certain set of international 
targets that all nations will abide by and strive for. This should 
be in con;unction with the initiatives taken and environmental 
policies implemented by individual governments within their 
countries. As this is a global issue and a problem that affects 
everyone, all responsible citizens and companies everywhere 
need to realise that their contribution is vital to saving our 
planet. 

3 Thinking about the IELTS Practice Test 

I Aim I 

To get students to evaluate and improve the opening 
and closing sections of a student essay. 

I Classroom Tip$ I 
• Have students reread what they wrote in response to 

the question before tackling this task. 
• Highlight for students that the issues relate to the 

development of ideas across sentences and lexical 
choices made by the student. 

• Refer students to the Task 2 assessment criteria on p. 98 
to help them evaluate these paragraphs. 

Possible Answer 

Opening 
Climate change is the most urgent global issue facing us 
today (coherence) Indeed, it could be argued tha: 
(grammatical range) it is the defining issue of recent years 
Efforts by governments at environmental summits in relatior 
to (lexical accuracy) this problem are undoubtedly (response tc 
the task) important. However, we should also not ignore the 
difference that individual people and companies can make 
too. (coherence) I strongly believe that (response to the task 
everybody can make a positive contribution to this cause b1 

implementing change within their daily lifestyle (lexical range 
and work habits. 

Closing 
lt is clear that there needs to be (response to task) a certain se~ 
of international targets that all nations abide by and strive for 
This should be in conjunction with (coherence) the initiatives 
taken and environmental policies implemented by individua 
governments within their countries (grammatical accuracy). 
As this is a global issue (coherence) and a problem that affects 
everyone, all responsible citizens and companies everywhere 
need to realise that their contribution is vital to (lexical range 
saving our planet. 
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• . it 9 - Across the generations 

Unit Focus 

.ocabulary: This section aims to extend student awareness of 
ords relating to the themes of family relations, issues at 

:. -"'erent stages of life and generational contrasts. There are 
"XUses on affixes, compound (hyphenated) words, collocations 
.::-d prepositions and prepositional phrases relating to age and 
:2ges of life. 
~<ills : This section aims to develop the key skills relevant to 
:en of the three parts of the Speaking Test: elaborating on 
:.-swers (Part 1 ), narrating events (Part 2) and justifying 
::.::;wers (Part 3). There are focuses on important areas of 
.:.-guage related to the skills and strategies in each part: 
:.::rifying and explaining cause and effect (Part 1 ), 
:;;;1posting (Part 2) and rounding off longer answers (Part 3). 
:=-ammar: The aim of this section is to extend student 
_-::ierstanding of the forms and uses of cleft structures and 
-::)ersonal structures involving it or there as a subject or 
:c,ect. In terms of forms, areas such as the type of verb 

-ere it is common as an impersonal object or types of verb 
::.-er than 'to be' where there is typically used as an 
-:...oductory subject are considered. In terms of uses the 
:.=-::cion focuses on how cleft sentences allow a speaker to 
-: ange the information focus of a statement with it/there 

in attitudinal phrases such as: there 's no point I no way, 
-::a shame I pity, etc. 

:=..tam: The IELTS Speaking Test consists of 3 parts as 
:3Cribed on p. 6 of the Student's Book. As the final 
:;:eaking-focused unit of the book, this section aims to 
? ew important strategy tips for dealing with each part of 
-e test. There are tips on useful websites to help students 

=:: :ney work towards the test outside of class, an exam 
:r::ctice task relating to each part of the test and a focus on 
-- :. type of follow-up questions candidates can be asked in 
:::.-: 3. 

:.:r 'urther information on the assessment criteria used in 
-- :. Speaking Test see the officiaiiELTS website: 
-~:JJ/www.ielts.org/teachers.aspx 

-:J J/ta keielts. b ritishcou nci I. org/fi nd-out -about -resu Its/ 
-=---assessment-criteria and 

-:JJ/www.ielts.org/pdf/UOBDs Speaking Final.pdf 

Unit 9 

Vocabulary focus (pp. 100-101) 

1 a) I Aim I 
To act as a warmer to the topic in getting students to 
discuss habits across different generations of their 
own families. 

I Classroom Tips 

• Get students to discuss their answers in pairs before 
using probing questions to exRiore responses within 
the whole group e.g. On which scale are you furthest 
apart from your parents? On which scale are the three 
generations closest? 

Possible Answers I 

7 me - 70 p -5 gp- 7 
2 me - 9 p-7 gp- 7 
3 me - 5 p-6 gp- 3 
4 me - 5 p- 70 gp- 9 
5 me - 7 p- 70 gp- 5 
6 me - 8 p-5 gp - 7 
7 me - 7 p-7 gp -3 
8 me - 6 p-7 gp -9 
9 me - 4 p-8 gp -3 

b) I Aim 

To have Ss think about key vocabulary that best 
describes the three generations in relation to the 
task above. 

I Classroom Tips 

• In feedback with the whole class ask probing 
questions which require students to justify their 
answers e.g. Isn 't that just as true of your parents ' 
generation? Don't people feel carefree once they 
retire? 

Possible Answers 

Me: carefree, techno-savvy, move with the times 
Parents: sure of themselves, financially responsible, well
informed 
Grandparents: fixed routine, very principled, resourceful 

2 I Aim I 
To extend students' understanding and encourage discussion 
about words related to the themes of family relations and 
stages of life. 

I Classroom Tips I 

• In feedback have a different pair of students articulate 
their decision-making process about one of the 
questions before asking whether other members of the 
class agree. 
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I Answers 

1 youth 
2 end 
3 young 
4 fattening 
5 infant 
6 child 
7 widow (changes gender of person) 
8 parent 
9 cousin 

10 (Possible answers) 
grandparent - because all others have a direct parental 
role 
foster parent - because not related (by blood) or in 
relationship with blood relative. 

3 Aim I 
To focus students on the use of prepositions in phrases 
relating to age and stages of life. 

I Classroom Tips I 
• Get students to discuss answers in pairs before whole 

class feedback. In feedback, prompt discussion on each 
question amongst the whole class. 

Answers 

1 At 
2 of 
3 from 

4 I Aim I 

4 in 
5 as 
6 in 

7 from/at 
8 to 
9 in 

10 At 

To extend students' understanding of common collocations 
that are used to refer to different stages in life or points in 
one's li fe. 

I Classroom Tips 

• In feedback ask students to give an example from their 
own cult ure/country to illustrate each phrase. 

Answers I 

E Peer pressure IS the social influence exerted on an 
individual by a group of the same age. 

2 G A mid-/if@ crisis is a period of psychological stress 
occurring in middle age. 

3 H A generation gap describes differences in outlook 
between generations, typically between young people 
and people of their parents' generation. 

4 J A turning point is a point at which a change takes 
place. 

5 A career path describes the trajectory someone's 
working life has taken or the prospective direction of 
working in a particular field. 

6 A Parental expectations refer to the expectations that a 
child's parents have of them. 

7 C Early retirement means that a person has chosen ta 
been able to stop working before the official age o: 
retirement. 

8 0 A strict upbringing means that a child is subject tc 
many parental rules as they grow up. 

9 B A state pension is money that the government gives 
old people once they have retired. 

10 F Terrible teens refers to the difficult period of emotiona 
development that teenagers go through which car 
make them moody 

5 Aim I 

6 

To focus students' attention on the use and meaning o 
collocations and compound words used to describe 
contemporary lifestyles; to engage students in the topic 
by asking their opinion of what they feel is more typical 
of today's younger generation. 

I Classroom Tips I 
• In feedback, use probing questions to get students to 

JUStify their answers e.g. Can you give me a really clear 
example of that? 

Possible Answers 

I think that the following statements are true of the Millennia/ 
generation: 

• Typing is preferred to writing by hand. This is obvious if 
you consider the widespread use of technology such as 
keyboards for computers and text messaging. 

• Staying connected is essential. Most people keep in touch 
with their friends via social networking sites and mobile 
phones. 

• There is zero tolerance for delays. In this day and age, 
people are used to being able to access things instantly, 
such as information online. 

• They are more environmentally aware. This is because the 
problems and threats to the environment are being 
broadcast through many forms of media. 

• Multi-tasking is a way of life. Today, people are always on 
the move and trying to juggle many things at once. 

Aim I 
To have students identify where the main stress falls on 
compound words looked at throughout this section. 

I Classroom Tips I 

• Get students to work on this in pairs trying to model 
the correct stress placement for each other before 
listening to the recording. 

Answers 

mid-forties 
on-the-go 
middle-aged 
multi-tasking 

grown-up (as noun) 
new-born 
mid-life 
work-oriented 

twenty-four-seven 
diet-conscious 
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S<i lls focus (pp. 102-105) 

• a) I Aim I 

To familiarise students with useful functional language 
for elaborating on answers in Part 1 of the Speaking 
Test. 

I Classroom Tips 

• In discussing the language with the whole group 
write up different major events on the board and 
ask students to use examples from the cause and 
effect box to describe them. 

b) I Aim I 

To familiarise students with the type of questions 
they may have to answer in Part 1 of the Speaking 
Test. 

I Classroom Tips 

• Use these questions to highlight for students that 
questions in Part 1 ask for details and their views on 
a wide range of topics relating to themselves and 
their country. 

(Ss' own answers) 

- I Aim I 
To give students practice in elaborating on answers to 
Part 1 questions; to practise the language looked at in 
Ex. 1a. 

J Classroom Tips 

• Have students change ro les after each set of questions. 
Following the task ask students to discuss the best 
example and worst example of elaboration they 
remember from the task. 

Possible Answers 

• A: How well do you get on with your neighbours? 
B.· Actually, we get on very well with our neighbours. 
C Apart from being friendly, they're very trustworthy 

people. I mean if we go on holiday we always leave 
our keys with them so they con water our plants. 

A: Hove you known your neighbours for a long time? 
B.· For many years. 
C So vou could soy they're more like old friends than 

neighbours. 

• A: Would you prefer to hove older or younger people os 
neighbours? 

B. Younger, I think. 
C You see, our neighbours - Mr and Mrs Smith - ore in 

their seventies and often need our help when they get 
sick. This con be a problem - especiollv, when you're 
out all day working. 

• A: Do you prefer to text or phone your friends ! 
B: Personally, I prefer to text my friends rorher :~c~ 

phone them. 
C I suppose it depends on what it is I need to tell them 

and if it would be easier to call. 

• A: Apart from making calls, what else do you do with 
your mobile? 

B. Oh, lots of things. 
C I get my emoils sent to it and I access the Internet on 

it. If I'm not careful, I'll end up a mobile phone junkie! 

• A: In your country ore mobile •phones more or less 
important for older people? 

B: Probably less so at the moment. 
C Old people ore not always that tech-sovvy. Things ore 

changing though. As people of my parents ' generation 
start realising what a useful thing a mobile is, they 
make more of on effort to learn how to use one. 

• A: Who usually takes out the rubbish in your home? 
B. Mostly I do. 
C But my mother says my s1ster should help more if she 

wants pocket money so I think we're going to see her 
helping out more often! 

• A: How often does everyone in your home eat together? 
B: Not that often, unfortunately 
C We all hove our separate work and study routines. 

Sometimes it con get so bad that we don 't even 
manage to eat together on Sundays! 

• A: In which port of the home do different members of 
your family spend more time? 

B: Apart from their own rooms, everyone's got their 
favourite place. 

C What usually happens is my dad gets home from work 
and spends most of his evening in the living room in 
front of the TV My mum's a great homemaker and 
spends a lot of time in the kitchen cooking. I personally 
enjoy being in the garden and spend most of my free 
time doing gardening jobs there. 

• A: Do you hove a large or small extended family? 
B: Enormous. 
C I've got over forty first cousins and then there's their 

children -my second cousins- about thirty of them! 
it's one reason why !like Focebook so much. I'd never 
manage to keep in touch with them all without it! 

• A: Which member of your family ore you most like? 
B.· People soy ... my mother. 
C But this is only true to a certain extent. I hove her 

physical features but my personality 1s more like my 
father's. 

• A: Do older members of your family enjoy the some or 
different things os you? 

B. A bit of both, really 
C My mum and dad both hove things they like doing on 

their own. On the other hand we enjoy doing physical 
activities like swimming or going for walks together. My 
dad hod some heart problems recently and it's hod a big 
impact on his and my mum's attitude to keeping fit. 
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3 a) I Aim 

4 

To focus students on how a speaker might develop 
points in relation to a question card in Part 2 
answers. 

I Classroom Tips 

• Ask students to read through the text and discuss 
with another student which part of the answer 
corresponds to which part of the question. 

(Ss' own answers) 

b) I Aim I 

To get Ss to identify language used to signpost talk 
and for other functions in the spoken narration of 
events. 

I Classroom Tips 

• In feedback, elicit to the board other ways they can 
th ink of for talking about next actions/steps and 
changi ng subject in spoken narrative. 

Answers 

a 6 
b 7 

Aim I 

c 2 
d 10 

e 8 
f 3 

g 9 
h 

i 5 
4 

To get students to practise giving a balanced, structured 
and descriptive talk on a topic; to encourage students to 
use some of the strategies and language reviewed in 
Ex. 3. 

I Classroom Tips 

• Highlight for students that the template here is not one 
that corresponds to notes that they might make for this 
topic in the one minute allowed but for this task serves 
the purpose of encouraging them to explore different 
dimensions (description, comment, relating feelings, 
etc) of this type of talk. 

Possible Answer I 
An old family photograph that I have that is of some 
importance to me is a picture of my grandparents and myself 
as a young child on holiday at a beach. The remarkable thing 
about the photo is that it is one of the only pictures that I 
have of us together, and until recently I thought it had been 
lost forever' it's a real shame that I never got to know them 
better as both of them died when I was still very young. The 
photograph basically shows a beautifully sunny day and my 
grandparents sitting on either side of me as I try to build a 
sandcastle with a bucket and spade. it's a bit like a picture 
you might see on a holiday brochure advertisement! As for 
when it was taken, I'm not exactly sure, but I look to be 
about 4 or 5 years old. it's currently being kept safe in a 
photo album, which seems to me to be the best place for it 

considering that it's already been misplaced once! Of course, 
do have some memories of them, but whenever /look at t 
photograph it's almost like I am with them again. As I sa·c 
before, this picture holds great sentimental value for me. 

5 I Aim I 
To give students an opportunity to practise discussin~ 
statements using useful expansion and rounding-a 
language presented in this focus. 

I Classroom Tips I 

• Highlight for students the range of options fo· 
elaborating on answers indicated by the prompts i ~ 

brackets. 

Possible Answers 

• If you ask me, older people must often feel isolated , ~ 

cities. I think it's basically a case of people in big citie5 
being usually too busy to make time for others. What 
mean is that old people living on their own rely a lot o:
their neighbours for assistance and company it's differen~ 
In the countryside but in cities people are out all day a~ 
office jobs and are too tired when they get home tc 
bother visiting them -no one seems to care that much. 

• Every generation has benefited from the development o= 
the Internet. The vast majority of families have c 
computer in their home nowadays and this means thu. 
different age groups can benefit in different ways. Young 
people's lives have been transformed by social networking 
Our parents have also benefited by using the Internet as c 
time-saver and even the older generation use the Interne: 
for shopping and contacting people particularly if thej 
can't go out. All in all I think the Internet is one of the 
best things in modern life. 

• I definitely believe that older people should live wit 
younger family members when they can no longer take 
care of themselves. The way I see it, these are the people 
that took care of us when we were young. We owe it tc 
them to do the same when they are old. Old people mCij 
feel undervalued and rejected by their family if sent in tc 
care - that's the last thing I'd want my grandparents t 
feel, so for me, they should stay with the family; as far as 
I'm concerned there's no alternative. 

• The rapid development of social media sites hasn't been a 
good, and I think this is particularly true for the younge.· 
generation. What seems to be happening is that man1 

teenagers are becoming less rather than more sociable as 
a result of using these sites and it can expose users, if thej 
are not careful, to cyber-bullying. Privacy is also a rea 
issue, with people's private details about their lives 
becoming widely known. At the very least, users shoulc 
regularly update their privacy settings. This doesn't solve 
all the problems but it's a step in the right direction. 
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• I think it depends on what part of the world you live in. 
For me, it 's all about young people being too ambitious in 
what they hope to get out of life. They have high job 
expectations and expect to become home owners one day 
in spite of rising costs and all want postgraduate level 
education. At times of crisis like now, young people need 
to learn to look at things differently if they want to be 
content; things have to change. 

Governments do need to wake up to the fact that their 
populations are living to an older age. The wav I see it. 
measures need to be taken to prepare for the increasing 
pressure that will be put on pensions, healthcare and 
social services. If provisions are not made now, there will 
not be the funds to take care of people who expect to be 
cared for by the State for at least a couple of decades. If 
we don't get this right, it's future generations that will 
suffer. 

5 I Aim I 
To give students practice in discussing questions and 
justifying their answers using the three-part strategy 
focused on in this section. 

I Classroom Tips I 
• Monitor students' discussions and note good examples 

of the use of different strategies/language to highlight 
in feedback. 

Possible Answers 

it's certainly true people have a greater life expectancy 
these days, which of course does have consequences for 
the age of retirement. There's been a lot of talk about 
making people continue working until the age of 67 until 
they are eligible for a pension and some people are very 
much against this. The wav I see it, this makes sense in 
terms of finding enough funding to cover pension costs, 
as people who live longer will be claiming pensions for 
longer. Otherwise there simply won't be enough money to 
go around- it's only fair! 

2 In several ways, I think. There's been a lot of talk about 
independence and the need for grandparents not to 
interfere with families. But I believe that older family 
members have a lot of life experience which can be helpful 
in steering the family through difficult times. Not only 
that, but children can benefit from having their 
grandparents around and spending some quality time 
with them. And on the practical side, grandparents can 
babysit for working parents, who would otherwise have 
to go to great trouble and expense to find someone 
reliable. In my country, it's very common for grandparents 
to live with the family, whicr brings everyone very close. I 
think it's one of the nicest t!+Jings about our culture. 

3 Now that's an interesting question. Obviously, jobs will 
become more and more computerised. No one who is not 
computer-literate will be able to work. I also think I might 
see shorter working hours become a reality at some time 

Unit 9 

in my working life. After all, once upon a time a six-day 
week was normal - now it's five. The other thing I think 
we're going to see more of is teleworking -or should I call 
it e-working? Bosses are beginning to realise that you 
don 't have to be chained to an office desk eight hours a 
day to be productive. Personally, I would love the 
opportunity to work from home as it's so much more 
flexible. Although still a small minoritv, the number of 
teleworkers is steadily increasing worldwide - and that's 
definitely a step in the right direction! 

4 Oh, definitely more common. it has a lot to do with the 
fact that young people of my age have increasing 
difficulty finding employment in their own country and 
they are obliged to travel elsewhere to get a job. Of 
course, another reason is the Internet. Worldwide 
communication at the touch of a button has truly turned 
us into a global village and this has made people curious 
to travel. Moving to another country to live or work for a 
while simply isn 't that big a deal any more, the way it was 
for our parents' or grandparents' generations. Plus, travel 
is decidedly more affordable these days. So for all these 
reasons I think, yes, moving abroad will become more 
common - it's only natural. 

5 Probably the biggest difference is that the Internet has 
made it possible to access information more easily The 
vast majority of people have Internet and by simply typing 
in a search term, you can find out whatever you need to 
know ... instantly it's a truly amazing global database. In 
the past, people had to go to all sorts of trouble to get 
accurate information - making telephone calls, going to 
libraries, consulting timetables. Now it's all available at 
the touch of a button. This saves people a lot of time and 
makes their lives much more convenient. Until recently, 
many smaller rural communities were not as advanced as 
cities, where the Internet had a greater impact, but now 
they have caught up and that's no longer the case. 

6 No, I don 't believe it is. I know a lot has been said about 
older people being set in their ways and finding it difficult 
to adjust to new things. This may be true but for me, i! 
has a lot more to do with what sort of person you are 
rather than whether you're old or not. What I mean is .. . 
if you are an outgoing extroverted sort of person with a 
positive outlook on life, you're going to welcome change 
as something new. it makes no difference whether you 're 
eighteen or eighty If, on the other hand, you're the more 
cautious introverted type, then you probably won't find it 
easy to make a major change in your life, like moving 
house, for example. You 'll be more likely to see it as a 
threat to your security So I'd say adapting to change is 
more a matter of personality than of age. 
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Unit 9 

Grammar focus (pp. 106-1 08) 

I Aim I 

To give students practice in using cleft and introductory 
'it' forms. 

I Classroom Tips 

• Get students to discuss their answers in pairs before 
surveying answers in whole group feedback. 

Answers I 
1 What old people need is a sense of purpose. 
2 The government is leaving it up to the voters to decide in a 

referendum. 
3 What I find most worrying is the lack of job prospects. 
4 it came as a shock to find out how much money was 

wasted. 
5 A lot of pensioners find it hard to make ends meet. 
6 The thing about large cities is that it makes old people feel 

isolated. 
7 it 's important to me for my parents ' sake to make a 

success of studying abroad. 
8 it's senseless trying to keep kids away from computers. 
9 Most people think it right that the government resigned. 
10 Having lived away so long makes it hard for older 

generations to return home. 

2 Aim I 

To give students practice in answering questions using 
cleft and introductory 'it' structures. 

I Classroom Tips I 
• Use probing questions to explore the answers that 

different students give to the quest ions e.g. What makes 
you say that7 Why is that so important? 

Possible Answers I 

What concerns me about the idea of old age is that I may 
find it difficult to stay mobile. 

2 it 's a myth that teenagers and young people are good at 
multi-tasking. 

3 The thing I admire about my grandparents' generation is 
that they let nothing go to waste and find a use for 
everything. "' 

4 What I regret about the time I spent at school is that I 
didn't study as hard as I could have. 

5 What seems to be the case in my country is that young 
people are more interested in eating junk food than 
learning how to cook. 

6 The thing that has changed the most in my country is 
that women now have more job opportunities. 

7 it's no use pretending that our prospects are good. Things 
are going to get a lot worse before they get any better. 

8 it 's certainly not worth opening a small grocery shop in 
this day and age. 

3 Aim 

To provide students with practice in using the correc: 
verb form in introductory 'there' structures. 

I Classroom Tips I 

• Get students to discuss their answers in pairs beforE 
surveying answers in whole group feedback. 

Answers 

1 starving 6 has got to be 
2 to go 7 will be 
3 seems to have been 8 has been 
4 being 9 must have been/must be 
5 asking 10 to be 

4 I Aim I 
To extend students understanding of the use and 
meaning of attitudinal phrases involving iVthere forms + 
noun. 

I Classroom Tips 

• In feedback, ask students to describe the attitude of the 
person making each statement 

Answers 

1 time 6 shame 
2 chance 7 need 
3 way 8 mystery 
4 use 9 point 
5 sense 10 harm 

Exam focus (pp. 1 09-111) 

Tips for IELTS 

I Aim I 

11 worry 
12 matter 
13 reason 

To encourage students to focus on what is key for 
success in the different parts of the IELTS Speaking Test 
and to encourage them to think about how they can 
improve outside of class as they work towards the exam. 

I Classroom Tips I 
• Use feedback to underline the key do's and don'ts focused 

on in the tips. 

Possible Answers 

I think that practising saying the words that I find difficult to 
pronounce will be good for me. Using online pronunciation 
resources sounds like a very good idea. 

I also feel that my performance will be improved if I find 
opportunities to listen to people talking about the kinds o 
topics I will find in the test. This will make me a lot more 
confident when it is my turn. 
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it is certainly a good idea for me to avoid giving answers to 
questions which are too direct, such as yes/no, as they leave 

xrec • little room for me to elaborate on a topic. 

efo--:: 

·- c-= 

afl>:: 
lS -

- IELTS Practice Test 

I Aim I 
To provide students an opportunity to practise the different 
tasks in the IELTS Speaking Test; to provide an opportunity 
to use the various language, skills and strategies discussed 
in this unit to improve speaking performance. 

Classroom Tips I 
Give different students equal opportunity to perform 
candidate and examiner roles in the different parts of 
the test. 
Monitor student performance to highlight good examples 
of the use of different strategies. 

fSs' own answers) 

_ Thinking about the IELTS Practice Test 

Aim I 
To get students to think about follow-up questions that 
may be asked in Part 3 of the test. 

Classroom Tips I 
• Highlight for students that examiners pick up on points 

in student answers in this way only in Part 3 of the test. 

Possible Answers I 
.Vhat about relatives that live further away7 
-he examiner is responding to the candidate's statement 
especially if they live near you '.) 

sn 't it better to have your independence? 
- he examiner is offering an alternative view to the candidate's 
:Jpinion in order to get the student to justify their answer) 

:.re the two things connected? 
- he examiner is asking the candidate to reflect further on 
·,hat he has said. ) 

Aim I 

o practise Part 3 of the Speaking Test and responding to 
:ollow-up questions. 

Classroom Tips I 
• Highlight for students examples of good follow-up 

questions/student responses that you observe in whole 
group feedback. 

(Ss ' own answers based on the previous exercise.) 

Unit 9 
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Unit 10 

Unit 10 - The Internet 

r-----------j, Unit Focus J1--------. 

Vocabulary: This section focuses on topic-related vocabulary, 
compounds and collocations. This vocabulary supports work 
in the subsequent sections of the unit. Students will probably 
know some of this vocabulary but may not be aware of its 
collocations nor of the grammatical patterns it requires . The 
unit provides an opportunity to recognise these. 
Skills: This section continues the focus on listening sub-skills 
from Units 2 and 6. The sub-skills focused on (predicting, 
listening for main ideas and word stress) all make for 
successful listening in the IELTS exam as well as in everyday 
life. Particular sub-skills may cause problems for some 
students. Being given the chance to focus on them and 
master them in the safe environment of the classroom is an 
important learning opportunity. You may find that your 
students do not have problems with these sub-skills . At this 
rate, this focus can serve as revision and practice. But it is 
likely that most students, even at advanced level, will still 
have problems with one or more of the sub-skills. 
Grammar: This section focuses on discourse markers (called 
'signal words' in the unit) typical of spoken language. Signal 
words or discourse markers are "words or expressions like 
well, anyway, I mean, right, actually, that normally come at 
the beginning of an utterance, and function to orient the 
listener to what will follow". (Scott Thorn bury, A-Z of ELT, 
Macmillan, 2006). These are particularly useful for students 
when doing the Listening Paper as they allow them to 
anticipate the direction of what they are about to hea r. In 
this way, they will be better able to judge when they will 
need to move on to the next quest ion and hear its answer. 
Some also show the speaker's attitude to what is being said. 
These particular signal words are very common in spoken 
a"guage - his sea ;on continues the focus on signal words 
s-:ar:ed '1 Jr' 6. 
Exar1: - s sect on familiari ses students with Section 4 of 
:"e - 5\ e'~mg Paper and the range of completion tasks that 
ea occur in this section. These tasks can of course also 
occur in other sections of the Listening Paper or may not 
occur at all in any one paper. Section 4 of the Listening 
Paper is always a monologue on an academic subject. it is 
often a lecture. 

See https://www.teachers.cambridqeesol.org/ts/exams/ 
academicandprofessional/ielts/listeninq for further details . .. 
There are 10 questions in this section, as in sections 1-3. 

Vocabulary focus (pp. 112-113) 

I Aim I 
To provide a warm-up to the topic; to put topic-relatec 
words within their collocations; to encourage students tc 
use internet-related collocations, compounds and sing le 
word vocabulary. 

I Classroom Tips 

• Encourage students to write something in all the 
'details' boxes so as to expand the vocabulary used eve 
more. 

• After students have finished completing the box, yo 
could ask them to tell you which expressions are 
collocations, and which collocations they find surprising 
This will help them notice language before they go or 
to the discussion. 

Possible Answers 

Activity .! or X Details 

1 play games .! role-playing, co-operative 
games 

2 chat X 

3 check/look up .! study for school, personal 
facts interest 

4 do research X 

5 read e-books .! easier than looking for 
physical books 

6 go on social .! chat and connect with 
networking sites people all over the world 

7 upload things X 

8 log on to things X 

9 bookmark sites X 

10 do online 
shopping X 

11 down load things X 

12 listen to things X 

13 em ail .! send homework and 
assignments to teachers 

14 blog .! share my experiences with 
the world 

15 other .! browse, get directions for 
travelling, Skype 
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Aim 

To provide students with some useful abbreviations for 
their own texting and Internet writing; to get students 
guessing; to provide a light moment. 

I Classroom Tips I 
• Try to get students to guess what these mean/stand for. 

Many will of course already be known to some 
students. 

• Make sure students realise the register of these 
acronyms and that they can't use them in formal 
writing e.g. the IELTS exam! 

• You could ask students to tell one another any other 
Internet acronyms they know. 

• You could extend this activity by asking students to 
write one another notes in class using as many of these 
acronyms as they can. 

Answers I 
b4 =before 
bf = boyfriend 
fnx =thanks 
wlo = without 
/Br =later 
imo = in my opinion 
k=OK 
gf =girlfriend 
wle = weekend 

I Aim I 

ur =you are 
2mrw = tomorrow 
/of = laughing out loud 
n =no 
soz =sorry 
abt =about 
mB =mate 
tmi = too much information 

To expose students to further vocabulary related to the 
Internet; to get students to process the meaning of new 
vocabulary by building up lexical sets. 

I Classroom Tips I 
• Students could do this activity individually then check in 

pairs or small groups so as to create discussion around 
the words. 

• Make sure all students write down any additional 
words. You could encourage them to transfer them to 
their vocabulary records. 

• Students may not be sure of the stress on all these 
words. lt could be worth checking this by asking them 
to read them out loud. 

Unit 10 

Answers I 

THE INTERNET 

Problems hacking, spam, viruses, digital abuse, a seam, 
a cyber-bully, phishing, digital divide 

Ways of wireless/WiFi, broadband, the cloud, apps, 
accessing web 2, cyber-cafe 

Uses to google, tweeting, to surf, to browse, 
podcasts, online community, to post, file 
sharing, friending, citizen journalism, the cloud, 
web 2.0, apps 

I Possible Additional words I 
Problems: identity theft, piracy 

Ways of accessing: 3G technology 

Uses: follow on Twitter, post a comment 

3 I Aim I 

To raise awareness of compounds and collocations; to help 
students process the new words in Ex. 2 by categorising 
them; to suggest what information students might add to 
words they put into their vocabulary notebooks; to revise 
the words presented in Exs. 1 & 2. 

I Classroom Tips I 
• This activity may be better done individually first so that 

everyone gets involved. 
• Check students' pronunciation of these words is correct 

as they give their answers. 

Answers I 
Compounds: e-books, networking, upload, bookmark, online, 
download, email, wireless, broadband, podcasts, cyber-cafe, 
cyber-bully 

Collocations: check/look up facts, do research, read e-books, 
social networking (sites), log on to, do online shopping, listen 
to, digital divide, digital abuse, online community, file sharing, 
citizen journalism, the cloud, play games, bookmark sites 

4 I Aim I 
To revise topic-related vocabulary presented previously in 
the unit; to give students listening practice; to give 
students the opportunity to use the target vocabulary in 
a fluency activity. 

I Classroom Tips 

• Warn students to listen carefully. 
• To extend Ex. 4a, students could write their own definitions 

then read them out to their classmates for them to guess 
the word. 

• Ex. 4b may be more productive if students are given 
some thinking time before beginning the activity to 
remember experiences they have had . 
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Unit 70 

a) Answers 

1 hacking 8 file sharing/uploading 
2 blog 9 viruses 
3 broadband 10 chat 
4 wireless!VViFi 11 a cyber-bully 
5 friending 12 citizen journalism 
6 podcasts 13 digital divide 
7 a social networking site 

b) (Ss ' own answers) 

Skills focus (pp. 114-116) 

I Aim I 
To reinforce the approach to prediction practised in Units 
2 & 6; to remind students of the importance of predicting 
to successful listening; to build up students' confidence in 
their ability to predict. 

I Classroom Tips I 

• Again, encourage students to be as forthcoming as 
possible in their predictions. 

• Point out to students that they can predict both 
content and language. 

• Point out to students the benefits of predicting -
anticipating what you will hear makes it easier to 
understand and build up confidence in your ability to 
understand. 

Possible Answers 

What about: differences between/pros and cons of! advantages 
and disadvantages of reading hard copy and reading electronically 

Possible words: e-books, e-reader, documents, tablets, eye strain, 
oortao'e, con;enient, speed, line length, feel of a book in your 
n~nos 

2 Aim 

To develop students' confidence and ability to predict next 
words and chunks while listening. 

I Classroom Tips I 

• Point out to students how useful predicting while 
listening can be for the exam. 

Possible Answers 

1 results 
2 disadvantages 
3 paper 
4 makes perfect 

I Answers I 
1 results 
2 disadvantages 
3 paper 
4 makes perfect 

5 as we can/ as possible 
6 come to! discuss/ mention/ 

go in to later 
7 see 

5 as we can 
6 come to later 
7 see 

3 Aim 

To make students aware of another listening subski l 
useful for the IELTS exam and for everyday listening: 
listening for main ideas; to make students aware of wha 
is involved in listening for main ideas and when we are 
more likely to do it. 

I Classroom Tips I 

• Make sure that students understand the difference 
between listening for main ideas and listening for deta il 
The former involves listening for a topic sentence or 
equivalent in different sections of what someone says 
the latter involves listening for each word in a sentence 
or sentences and understanding the link in meaning 
between those words. 

• a) shows that we can to some extent predict what kino 
of subskill a text prompts us to use. Point this out to 
students. 

• b) shows that exam questions can be used to work ou< 
what listening subskill to use. Point this out to 
students. Using the right subskill saves time ano 
allows us to focus on the right information, thus 
increasing our chances of finding the right answer. 

• Students may have different answers to Ex. 3a. They 
may be right The listening skill required depends on the 
text and on the listener's reason for listening. We do not 
know what these are in these cases. You could discuss 
alternative answers in this light 

Possible Answers 

a) 1 X 
2 .! 

b) 1 .! 
2 X 

3 X 
4 .! 

3 XI.! 
4 .! 

5 .! 
6 X 

5 X 
6 .! 

7 X 
8 .! 

7 .! 
8 XI.! 

9 X 
10 .! 

NB: Answers to some of these questions may va ry 
depending on how information is presented in a text, 
i.e. at a detai led or more general level, and also on the 
degree of the listener's interest 

4 Aim I 
To make students think about the different listening 
skills, what they are useful for, the different difficulties 
each poses and how to overcome these; to build 
students' awareness of different listening and learning 
strategies. 

I Classroom Tips 

• Students may not be used to thinking in this abstraa 
way about the learning and listening strategies they 
use. Point out to them that becoming aware of these 
strategies can help them use them more effectively. 
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• Encourage as much discussion as possible as students 
may have useful ideas and t ips to share with one 
another, and also because the discussion may reveal any 
misconceptions they have about the different kinds of 
listening, allowing you to address these. 

(Ss ' own answers) 

5 I Aim I 
To allow students to practise different listening sub-skills 
within the context of IELTS exam tasks; to provide 
listening practice; to provide exam practice. 

I Classroom Tips I 
• Make sure students understand the instructions for 

each task i.e. what they need to do when answering. All 
the words they write must come from the listening text 
and be correctly spelt. 

• Give students time to read the questions before they 
start listening. 

• You could ask students to predict the answers before 
they listen. 

Answers I 

Questions 1-5 
1 compare 3 device 
2 kinds 4 slower 

Questions 6-8 

6 scan 
7 the major points/main ideas 

Questions 9-10 

9 multi-tasking 

6 I Aim I 

5 deeply/for detail 

8 comprehension 

10 have access 

To focus on word stress; to allow students to hear the 
difference word stress can make to how a word is 
pronounced; to help students understand why they may 
find listening to English difficult. 

I Classroom Tips I 

• Students could predict where the stress will be in Ex. 6a 
then listen to check their answers. They may need to 
listen more than once. 

• Check the answers to Ex. 6a before going on to Ex. 6b. 
• You could maybe ask students to say the schwa sound 

and give you words containing it before they do Ex. 6b. 
• Students may need to hear the recording several times 

to do Ex. 6b. 
• Point out to students that unstressed sounds don't 

always reduce to schwa. In this activity there are various 
words which aren't said with a schwa here but might be 
by other speakers e.g. to produce, reported. 

• Unstressed syllables may be difficult to hear or 
understand since they may sound like a different sound 
to the one expected. The unstressed vowel may also 
disappear completely in speech . 

Unit 10 

I Answers I 
a) 1 effgct 8 im[2Q!_tantly 

2 ex{2flience 9 superficially 
3 to produce 10 efficiency 
4 advantage 11 absorbing 
5 {2flfectly 12 QJ.dinary 
6 device 13 well-researched 
7 repQJ.ted 14 defin itely 

b) experignce, g_dvantage, importg_ntly, superficjglly, 
efficjgncy, ordinary, definitely • 

c) (Ss' own answers) 

7 I Aim I 
To point out to students how spoken language may 
sound different to what they expect; to show the effects 
of word stress on the pronunciation of words; to exploit 
the listening text for new vocabulary. 

I Classroom Tips I 

• You could explain to students before they start to read 
and listen why the Ex. 7a reading activity is useful. 

• After the activity in Ex. 7a you could ask them what 
they learnt/discovered . 

a) (Ss ' own answers) 

b) Possible Answers 

tablet, desktop, on-screen reading, linear, keyword, get an 
overview, range of sources, superficial investigation 

c) (Ss ' own answers) 

8 I Aim I 

To give students the opportunity to use the vocabulary 
presented in a fluency activity; to give students the 
opportunity to develop their ideas on the topic - this 
may be useful for the Speaking and Writing Papers. 

Classroom Tips I 
• You cou ld conduct this discussion as a debate with one 

side of the class preparing arguments against the topic 
and the other side preparing them for the topic. Make 
sure to give students sufficient preparation time. They 
may need pushing to find solid and varied reasons for 
their answers. 

Possible Answers 

• I prefer to read online, as it is more convenient. 
• I think that reading online promotes reading because it is 

easier than reading a book. 

(Ss ' own answers) 
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Unit 10 

Grammar focus (pp. 117-118) 

Aim 

To orientate students towards the general function of 
signal words; to make students aware of a range of 
individual signal words. 

I Classroom Tips I 
• Point out to students that the recording contains only 

some of these signal words. 
• You may want to introduce students to the term 

'discourse markers' so they can research it out of class. 
• Ask students to tell you the meaning of these signal 

words, i.e. when they are used, before doing Ex. 1 b. 

a) I Possible Answers I 
They might show the direction of our speech or our 
attitude. I They are signal words, which give an indication 
of what the speaker will say next. 

b) I Answers I 
Words for showing your attitude to what you're 
saying: admittedly, frankly, to tell you the truth, if you ask 
me, actually, essentially, doubtless, ideally 

Words for showing the direction of what you are 
saying: on top of that, what's more, lastly, to start off, 
going back to, finally, to sum up 

2 Aim I 
To focus in on the specific meaning of some signal words. 

I Classroom Tips I 
• Students with little exposure to English outside the 

classroom may not be familiar with many of these 
expressions. 

• You cou ld ask students to say these expressions with 
the likely intonation . 

• Students could give you examples of situations in which 
these signal words might be used. 

Answers 

1 8 
2 CIF 
3 F 

3 I Aim 

4 A!G 
5 E 
6 G 

7 0 
8 E 
9 BIG 

To focus in on the meaning of other signal words; to 
elicit a wider range of signal words. 

I Classroom Tips I 

• Many students confuse 'finally' and 'at last' . Point out 
to them that the two expressions do not have the same 
meaning. 'Lastly ' is a synonym of 'finally'. 

• These signal words are a little more formal than thos= 
on the previous page. They might be heard in = 
presentation or lecture. As such they could occur -
Section 4 of the Listening Paper. Point this out :: 
students. 

Answers I 

1 To begin with 
2 Last of all/Lastly 
3 For starters (this is more 

informal than 'to start off') 
4 In summary/In short 

4 I Aim I 

5 Furthermore 
6 Returning to 
7 Also/In addition 
8 Additionally 

To allow students to check their understanding and use 
of the signal words focused on in a controlled activity. 

I Classroom Tips I 
• Point out to students before they do this activity tha: 

there is more than one answer in some cases. EncouragE 
them to think of as many plausible answers as they can 

Answers I 
1 to sum up 7 Doubtless 
2 Actually, to be honest 8 actually/putting it mildly 
3 going back to to tell you the truth 
4 To be honest/Admittedly 9 finally/on top of that 
5 essentially! basically 10 Firstly! To start with 
6 To tell you the truth 

5 I Aim I 
To provide students with an opportunity for free use of 
signal words in a fluency activity; to provide a fun/light
hearted activity; to consolidate students' learning of the 
signal words in focus. 

I Classroom Tips I 

• Make sure students understand what they have to do 
before they start their discussion. This is a gam& 
competition. 

• Monitor the discussions to ensure students are using 
the signal words appropriately. Note down an~ 
problems and give feedback after the discussion rather 
than during it. 

• Students could choose their own topic-relatea 
discussion points if they don't find the ones suggestea 
attractive. Ask them. 

(Ss' own answers) 
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::Xam focus (pp. 119-121) 

Tips for IELTS 

I Aim I 
To familiarise students with Section 4 of IELTS Listening; 
to familiarise students with the IELTS completion tasks 
(form/note/table/flow chart/summary); to suggest sources 
where, out of class, students can follow up on their 
listening and the topic; to make suggestions to students 
for how to make use of their vocabulary records. 

I Classroom Tips I 
• Give students time to read through these tips and tick 

those most important for them before sharing and 
discussing which they have ticked. 

• Ask students to share any useful websites they know of 
for preparing for this section of the Listening Paper. 

• lt is very important that students take on board the 
requirements of the different kinds of completion tasks. 
Stress this to them. 

(Ss' own answers) 

2 IELTS Practice Test 

I Aim I 
To provide students with exam practice; to practise the 
exam tasks students have focussed on; to expose 
students to a Section 4 type listening. 

I Classroom Tips I 
• As this is the last practice test in the book, it is advisable 

to conduct it in exam conditions, i.e. making use of the 
answer sheet (see back of book), listening once only, 
listening straight through, allowing 2.5 minutes answer 
transfer time. 

Answers ] 

29(th) October I 6 1.7 billion 
October 29(th) 7 the Web 

2 Several hundred miles 8 preceded 
3 LOGIN/LOG IN 9 showed 
4 Amazon 10 shared 
5 Wikipedia 11 prepared 

3 Thinking about the IELTS Practice Test 

I Aim 

To allow students to reflect on their performance in the 
Practice Test by focusing on the task types they used, the 
listening subskills they employed and the answer 
formats they used; to build up students' self-monitoring 
skills. 

2 

Unit 10 

Classroom Tips 

• lt may be more productive for students to do these tasks 
individually initially, then to compare their answers. 

• If you think students are fully aware of the answer 
formats and now follow instruct ions well, then it may 
be better to omit Ex. 2. 

Answers I 

Task 1 Task 2 Task 3 

Task type Note Table Summary 
completion completion completion 

Listening skill Listening Listening for Listening for 
required for specific specific specific and 

information information detailed 
information 

Useful new 
vocabulary for (Ss' own answers) 
my vocabulary 
notebook 

a) 1 Answers 1 

29(th) October! 6 1.7 billion 
October 29(th) 7 the Web 

2 several hundred miles 8 preceded 
3 LOGINILOG IN 9 showed 
4 Amazon 10 shared 
5 Wikipedia 11 prepared 

b) [ Possible Answers 

DON'T 
• write out numbers (as you could make a spelling 

mistake) 
• write more than the required number of words 
• write answers that don 't fit grammatically 
• give alternative answers 
• add words to answers 
• abbreviate answers 
• write numbers wrongly 
• spell inaccurately 
• leave answers blank 
• answer with words not given 
• add in words already in the question 
• write dates out in words 
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Unit 11 

Unit 11 - The media 

Unit Focus 

Vocabulary: This section focuses on vocabulary related t o 
the topic of the media, and through that on col locations, 
chunks and affixation . If students increase their know ledge 
of chunks and collocations it can help them to read, write, 
speak and listen faster and more fluent ly. Students at an 
advanced level often show increased knowledge of 
vocabulary by using chunks and collocations rather than 
new words. In this section, some of the vocabulary is 
presented to students through reading extracts . This is to 
encourage students to deduce meaning from context and 
also to view texts as sources through which they can 
develop their own vocabulary. 
Skills: This section looks at the reading subskil l of reading 
for main ideas, a sub-skill that is particularly relevant in the 
IELTS task of matching headings, which involves students in 
matching paragraph headings to paragraphs in a text. The 
section also continues the previous focus on developing 
students' prediction skills and gives them practice of these 
reading skills through a series of exam tasks. Students w ill 
have had exposure to the full range of IELTS reading tasks 
(except multiple choice) by the end of this unit. This is 
important for their confidence and ability to work with each 
different type of exam task. 
Grammar: This section, as Unit 7, looks at complex 
sentences, this time complex noun groups. This focus has 
been chosen because of its relevance to the Reading Paper 
in w hich students, w hen answering particular exam tasks, 
may need t o be able to unravel t he grammar of a sentence 
in order to understand it. Many students find t his difficult , 
part icularly those whose own first language has a different 
syntactic structure to Eng lish. We look here at how noun 
groups can be modified. The process of modification 
soMetimes makes it difficult for students to see which noun 
IS the subject or the object of the verb. 
Exam: This section gives students the chance to meet 
another set of new reading tasks. Once they have 
completed this uni t , students wil l have focused on 10 of the 
11 task types used in the IELTS Reading Paper, the exception 
being mult iple choice, a task w ith which students are mostly 
fam il iar. Passage 3 in the exam is often, but not always, 
discursive, containing deta iled logical argument. 

For fu rther details see 
https://www.teache rs.cambridgeesol.org/ts/exams/academic 
andprofessional/ielts/academicreading 

Vocabulary focus (pp. 122-123) 

I Aim I 
To brainstorm topic related vocabulary; to provide a lig ~: 
start to the unit; to set the context for the unit; to eli • 
some of the words that will occur in the extracts in Ex. 3 

I Classroom Tips I 
• Set students a time limit (two minutes) to do t h:> 

activity so as to set a good pace for the start of t r :: 
lesson. Students should know most of these words. 

Answers I 
1 telephone 6 WiFil radio mast 12 radio 
2 DVD 7 games console 13 projector 
3 microphone/ 8 film( reel/spool) 

midmike 9 GPS 
4 newspaper 10 remote control 
5 3-D glasses 11 printer/ fox 

(Ss ' own answers) 

2 I Aim I 
To introduce more topic-related vocabulary and encouragE 
students to process its meaning by categorising it. 

I Classroom Tips I 
• This activity could also be done at a fast pace. 
• Point out to students that some words can go in morE 

than one category. 
• After the activity you could check students' pronunciatio· 

of the words in Exs. 1 & 2, focusing particularly on wor: 
stress. 

Answers 

TV serialisation, clip, series, reception I 

Radio serialisation, series, reception, on the go, podcast j 

Internet podcast, e-reader, Internet, link, clip, on the go, 
subscription 

Print column, editorial, on the go, subscription I 

3 I Aim 

To extend the range of topic-related vocabulal) 
presented; to encourage students to work out meanin_ 
from context; to encourage students to read for detai 
to encourage students to see that texts can be used as i 

source of new vocabulary; to bring some topic-relatec 
chunks and collocations to students' attention. 

I Classroom Tips I 
• Students could do th is activity in pairs so as : 

encourage accurate answers. 
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• As students tell you the answers, check t hey are 
pronouncing the new words correctly and correct them 
if necessary. 
When students write definitions of the five remaining 
words, this could be conducted as a game with . 
students reading out their definitions for others to 
guess the word. 

a) I Answers I 

1 breaks 9 print 
2 journalism 10 documentary 
3 circulated 11 networks 
4 PR 12 editor 
5 to voice 13 journal 
6 perspectives 14 transmitting 
7 consumers 15 mass communication 
8 making an impact 

citizen journalism: first-hand reporting by citizens 
journalist: somebody who gathers news and writes or 
reports it 
blog: a website where a person or group add information 
on a regular basis 
news reporting: giving the public information about 
current events 
live broadcast: a programme which is transmitted in real 
time not pre-recorded 

b) I Possible Answers 

c) 

newspapers, television, Internet. magazines, camera, 
pictures, publishing, radio, nationwide, new media, 
medium, opinion, ideas, social publishing, articles 

I Answers I 
1 communication 7 reporting/breaks/media 
2 an important role 8 broadcast 
3 an impact 9 few 
4 catch the 10 news 
5 new/news 11 get 
6 world of/citizen 

4 I Aim I 
To encourage further vocabulary extension; to help 
students see the link between words in the same word 
family; to encourage students to use prefixes and 
suffixes; to revise vocabulary. 

I Classroom Tips I 
• You could do this as a game/competit ion setting a time 

limit e.g. 5 minutes to see who can get most words 
within that time. 

• You might want to el icit a few examples before you do 
this activity so that students are quite sure what they 
need to do. 

• Point out to students that the words can be ditiere 
parts of speech. 

Unit 11 

• You could write answers up on the board, and then 
check all the students know the meaning of all these 
words . 

Answers 

• communication (n), communicable (adj), communicate (v), 
(un)communicative (adj) 

• transmit (v), transmission (n), transmitter (n) 
• circulate (v), circulation (n), semi-circular (adj), circular (adj) 
• journalism (n), journal (n), journalist (n) 
• publish (v), publisher (n), publishing (n), publicity (n), 

publicise (v), publicly (adv) · 
• consumer (n), consumerism (n), consumerist (n), 

consumption (n), consume (v), consumptive (adj) 
• editor (n), editorial (n), edit (v), edition (n) 
• reporting (n), reporter (n), reportedly (adv), report (v) 
• broadcast (v/n), broadcaster (n) 
• connection (n), connect (v), disconnect (v) 

5 I Aim I 
To give students an opportunity to use the new 
vocabulary; to provide fluency practice; to end this 
section with a game. 

I Classroom Tips I 

• Make sure students understand this is a game and how 
it works. 

• Students could keep a score as the game progresses of 
how many of the new words each person has used. In 
this way they can more easily establish who is the 
winner. 

(Ss' own answers) 

6 I Aim I 
To build up students' vocabulary record; to remind 
students of their vocabulary record . 

I Classroom Tips I 
• Students could compare what words they add. 
• Students could compare vocabulary records and 

evaluate them. 

(Ss' own answers) 

Skills focus (pp. 124-127) 

I Aim I 
To get students thinking about the reading sub-skill: 
'reading for main ideas', and what it involves them in 
doing. 

I Classroom Tips 

You could ask students before doing the activity what 
texts they might read for main ideas (e.g. study texts, 
discursive newspaper articles). 
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Unit 11 

• The key to reading for main ideas is finding the topic 
sentence in each paragraph. lt is the topic sentence 
which contains the paragraph 's main idea. The other 
sentences will exemplify or explain this sentence in 
some way. Once a reader has found the topic sentence 
(which is often, but not always, the first sentence in a 
paragraph) they can then leave that paragraph and 
move on to the next. You could point this out to 
students after they have given you their answers. 

• The answer to 3 is T (sometimes) as not all texts contain 
opinions. 

Answers I 
F 

2 T 

2 I Aim 

3 T (sometimes) 
4 T 

5 F 
6 F 

7 T 
8 T 

To extend students' understanding of the different 
reading sub-skills by comparing and contrasting them. 

I Classroom Tips I 
• You might elicit from students what the different sub

skills involve and why we do them, before doing the 
activity. 

• You could discuss with students what relevance these 
sub-skills have to the Reading Paper. 

• Students could do this activity initia lly individually 
before comparing their answers. This should ensure 
discussion. 

Answers 

B 
2 c 

3 I Aim 

3 0 
4 A & 8 

SA 
60 

7 c 
8 A &8 

To provide further practice in predicting content and 
language; to establish prediction as a habit prior to 
reading a text. 

I Classroom Tips 

• Encourage students to take risks with their predictions. 

I Answers I .. 
What the text is about: what the media was like in the past 
and what it is like now 

Possible words: in the past, communication technology, print 
media, broadcasting, entertainment, evolving technology, 
public opinion, change, development 

4 I Aim I 
To give students the opportunity to apply the sub-skill of 
reading for main ideas to an IELTS exam task. 

Classroom Tips 

• Remind students to look for topic sentences in ea:
paragraph and then to move on. 

• Tell students that word spots (when there is the sa~~ 
word in the question and in a paragraph) are unlikely:: 
show the answer. 

Answers 

1 F 2 c 3 G 4 0 

5 I Aim 

To make students think about how to summarise a ma'
idea; to help students better understand what main idea!' 
are. 

I Classroom Tips 

• The remaining paragraphs are paragraphs A, B, E. 
• Again, advise students to look for the topic sentences -

these paragraphs and then to paraphrase them :: 
complete the summaries. 

Answers I 
1 mass media (A) 
2 began (B) 

6 I Aim I 

3 other media (E) 

To help students see the function of topic sentences; t 
help students distinguish topic sentences from othe· 
types of sentence in a paragraph. 

I Classroom Tips I 
• lt is useful for students to be able to analyse tr:: 

structure of paragraphs in this way as it helps the~ 

identify and follow arguments, and may help them ~:: 
structure their own writing too. You could point th: 
out to them. 

• You could point out to students that topic sentence5 
usually occur first in a paragraph, sometimes last ar: 
very occasionally somewhere else. 

Answers 

1 C 2 AID 3 0/A 4 B 

paragraph 8 

Mass media are essentially an industrial-era phenomenon. c 
The growth of the first commercial printing industry during tre 
earlv 18th century, which sprang up around London's Gru~ 

Street, is often cited as a beginning for mass media because o: 
the recognisable economic svstem that was put into place. !MJ 

it was there that publishing found its early commercic 
applications, as hand-operated printing presses were used tc 
produce and reproduce thousands of copies of inexpensi~e 
literary products, including novels and magazines, which were 
sold for profit to a growing audience of rudimentar, 
readers. !B! 
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paragraph D 

The telegraph, invented in the 1830s and in practical use by 
the late 1840s, was perhaps the single most important 
invention in the history of mass communication.IC! f1 
revolutionised existing media by supplying newspapers and 
magazines with a continuous stream of news dispatches from 
the region, the nation, and eventually the world. WD! Bolstered 
by the resources of the telegraphic wire services, newspapers 
and magazines achieved circulations numbering in the 
millions. !DIA! Thus print became the first of the modern mass 
media.!B! 

paragraph F 

Evolving technologies continue to drive the development of 
the mass media. !C! Instantaneous communication, a process 
that originated with the telegraph, reached a milestone with 
the successful launchings of communications satellites into 
low Earth orbit. WD! The first of these, Telstar 1 (1962) orbited 
the Earth at a speed faster than the Earth revolves, allowing 
for "windows" of time when video and audio transmissions 
could be made within a shifting orbital footprint. !DIA! Todav, 
with dozens of high-capacity communications satellites in 
synchronous orbit. a reporter may attach a camera or 
microphone to a laptop computer and report live, via satellite, 
from virtually any place in the world to the studio of a mass
media companv, which in turn can offer that five transmission 
to much of the world. !B! 

7 I Aim I 
To provide students with exam practice; to provide 
students with practice of the reading sub-skills within an 
exam context. 

I Classroom Tips 

• As students are likely to be doing this activity towards 
the end of their course they cou ld do it under exam 
conditions i.e. in less than 20 minutes (there are 9 
questions here; the exam has 13 per section) and 
writing their answers on to an answer sheet. 

• This activity presents students with yet more IELTS 
Reading task types. You may wish to discuss the task 
requirements or read p. 130 with the students before 
they do questions 1-1 0. You could tell them that with 
these tasks they will have covered all the types of 
reading task that occur in the exam with the exception 
of multiple choice. 

Answers I 
Questions 1-4 
1 Section C: vi 
2 Section D. viii 

Questions 5-7 
5 8 

Questions 8-10 
8 report 
9 via satellite 

3 Section E. i 
4 Section F: iii 

6 c 7 H 

10 live transmission 

Unit 11 

8 I Aim 

9 

To exploit the text as a source of new vocabulary; to 
reinforce students' understanding of t he categories of 
prefixes, suffixes, collocations, chunks and topic-related 
vocabulary; to encourage use of a vocabu lary record. 

I Classroom Tips I 
• This activity is probably best done as an individual task 

initially before students compare their answers. 
• Point out to students that some words may go in more 

than one category. 
• Students could show one another their vocabulary 

records and discuss how they have organised them, 
why, and which way is most effective. 

Possible Answers I 
Prefixes/Suffixes: communicat!Qfl, informat!Qfl, 
recognisQ.Qk, commerciQJ, applicatfQili, i!J.expens!Yf, 
[gproduce, transmission, attractions, continuous 

Collocations/Chunks: means of communication, reach 
the public, mass media, artistic expression, industrial-era, 
spring up, put into place, continuous stream, brand 
names, source of information 

Topic-related vocabulary: general public, audiences, 
information, commercial, industry, hand-operated, 
invention, print media, motion picture, printing presses 

Other vocabulary: (Ss ' own answers) 

Aim I 
To give students an opportunity to use the new 
vocabulary freely in discussion; to give students the 
opportunity to develop and express their ideas. 

I Classroom Tips I 
• Students could make notes on their ideas before 

starting the discussion . In this way, the discussion may 
be richer. 
This discussion could be conducted in small groups or as 
a whole class . 

(Ss ' own answers) 

Grammar focus (pp. 128-129) 

I Aim I 
To show students that modification does not alter the 
basic structure of a sentence; to show students a range 
of different types of modification. 
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Unit 11 

I Classroom Tips I 

• 

• 

• 

• 

• 

• 

The Cambridge Grammar of English (Carter and 
McCarthy, CUP, 2006) defines modification as 'A term 
used to refer to the structural dependence of one 
grammatical unit on another in which the meaning of a 
head of a phrase is affected by words that are used to 
indicate qualities and attributes of the head.' Modification 
can be before the noun (pre-modification) or after the 
noun (post-modification). 
You may want to tell your students some of the above 
information-in a simplified form! 
Before doing this activity check that your students know 
what a subject and an object are (see p.84 for 
definitions) 
Ask students to underline the subject and object in each 
sentence. If they do this individually and then compare, 
this should lead to fuller discussion. 
Point out to students that they should only underline 
the subject and object of the main verb. 
Students may be surprised by the answers to this activity, 
i.e. that the subject and the object are the same in each 
case. Use this opportunity to ask them what is happening 
to these nouns in each case, so as to introduce them to 
the concept of 'modification'. 

Answers I 
1 subject: children 
2 subject: children 
3 subject: children 
4 subject: children 
5 subject: children 

object: ice-cream 
object: ice-cream 
object: ice-cream 
object: ice-cream 
object: ice-cream 

I Possible Answers 

The nouns are being modified - this gives extra information 
about the noun and makes the phrase it is part of longer. If 
we can identify the subject and object easily we can quickly 
see who is doing what to whom/what. 

2 I Aim I 

To give students the opportunity to identify different 
kinds of pre- and post-modification; to give students an 
opportunity to work with the structure of noun groups 
so as to understand it better. 

I Classroom TJps I 
• Point out to students that when they are doing Ex. 2a 

they should only complete the first three columns. 

• Check students' answers to Ex. 2a before going on to 
Ex. 2b. 

• Before doing Ex. 2b you may need to check that 
students know what these grammatical terms refer to. 

• Please note that in the box determiners have been divided 
into articles, numbers, this/that/these/those and other 
determiners. Articles, numbers and this/that/these/those 
are, of course, also determiners. This division has been 
made here to help students identify the kind of modifier 
more easily. 

Answers a & b 

Modifying Noun Modifying Type of 
words before (subject or words after modifying 
the main noun object) the main words 

noun 
11 

1 My three computers - other 
determiner, 
number 

2 Several people - other 
determiner 

3 These sentences - These+ 

I complicatec adjective 

4 Technology- mass - adjective I driven media 

5 The belief article 

6 the problem in the article+ 
calculation adverbial 

phrase 

7 the problem troubling his article+ I 
son reduced 

relative clause 

8 the book mentioned article+ 
by the reduced 
speaker relative clause 

9 the picture which was article+ 
confusing relative clause 
everyone 

10 the assignment article 

3 I Aim I 
To allow students to 'get a feel' for post-modified nouns; 
to allow students to work with a range of types of post
modification; to check students' understanding of Exs. 
&2. 

I Classroom Tips 

• 

• 

Make sure students understand that they can make anJ 
sentences they wish, i.e. they can use the post-modifiec 
nouns as subject or objects. 
When checking answers try to elicit answers wh icr 
cover nouns both as subjects and as objects. 

Possible Answers I 
1 He bought a shirt with green sleeves . 
2 The person who posted the blog has become famous. 
3 I don 't know the way back home . 
4 Senders wishing to remain anonymous should not tic 

this box . 
5 He found a cupboard full of books and magazines. 
6 The film Titanic was the one he liked best. 
7 I will be contacting all people concerned. 
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8 One of these days they will invent a computer the size of a 
thumbnail. 

9 The committee members present were strongly opposed to 
the idea. 

10 His surprise decision to play again was very welcome. 
71 We rang the journalist we wanted to employ 
12 The security vehicle ahead was breaking the speed limit. 

.! I Aim I 

To give students the chance to identify modification in a 
text; to help students see how modification may affect 
their comprehension of a text. 

I Classroom Tips I 
• Students may prefer to do this activity in pairs to make 

it easier for them. 
• You might want to explain the usefulness of this activity 

to students if they seem to have doubts. You could tell 
them its aims. 

• Make sure that when they answer, students only give 
sentences that include modified nouns, e.g. they should 
not include sentences which contain an adverbial 
phrase unless it modifies a noun. 

Possible Answers 

means of communication that are used (relative clause) 
• an industrial-era phenomenon (adjective) 
• methods for reproducing photographs in the print media 

(prepositional phrase) 
• the single most important invention (article+ adjectives) 
• instantaneous communication, a process that originated 

with the telegraph (noun + relative clause) 

5 I Aim I 
To allow students to 'get a feel' for modifying sentences; 
to allow students to modify sentences in a controlled 
activity. 

I Classroom Tips 

• You could encourage stronger students to see if there is 
more than one place in each sentence where the 
modification could be inserted. 
When checking answers, encourage students to give 
any alternative answers so they can see the range of 
possibilities for modification that there is. 

Possible Answers I 
1 Newspapers appealing to a wide audience became . 
2 News reports, which previously were always delayed, went .. 
3 Blogs on the Web help ... 
4 Technological inventions created by ordinary people 

created .. 
5 ... new ideas that are revolutionary 

6 I Aim I 
To allow students to use modification in a free activity. 

7 

Unit 71 

I Classroom Tips I 

• Point out to students that they can write w hatever 
sentences they want but the sentences must conta in 
noun modifiers not just words w hich lengthen the 
sentence e.g. additional clauses or phrases. 

• Students could read their sentences out to one another. 

I Possible Answers I 

The ridiculous story that I was just told was hard to 
believe. 

2 They proved that the revolutionary theory, which we had 
been working on for months, was wrong. 

3 The fact we have to accept is that the data show an 
unusual pattern wh ich is very interesting. 

4 Publishing large amounts of books depended on the 
printing press, which also created the need for language 
standards. 

5 The invention of TV reduced the importance of radio for 
many people. 

6 The use of satellites to send information wirelessly 
changed reporting. 

7 Printed newspapers, as our parents know them, may soon 
disappear. 

Aim I 
To make students aware of how understanding noun 
modification can be of use to them in the exam; to give 
students a chance to express their reactions to working 
with grammar; to direct students to useful follow-up 
work. 

I Classroom Tips 

• This discussion may be most fruitful as a whole class 
discussion so everyone can hear others' ideas and get 
tips from them. 

(Ss' own answers) 

Exam focus (pp. 130-133) 

Tips for IELTS 

I Aim I 
To familiarise students with three IELTS reading tasks; to 
encourage students to read outside class; to encourage 
students to reflect on their own study and learning 
needs. 

I Classroom Tips 

• You could show students examples of these tasks in the 
Practice Test on p. 132. 
Al low students time to voice any queries or worries they 
may have about these tasks and how they work . 
Get students to share any good books or websites they 
have come across recently. 

Ss ' own answers) 
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2 IELTS Practice Test 

I Aim I 
To give students exam practice; to give students practice 
in working with three new task types. 

I Classroom Tips I 

• Students could do this Practice Test under exam 
conditions i.e. using the answer sheet (See back of 
book) and in 20 minutes. This will get them familiar 
with working under exam constraints. 

• Remind students to use their predictive skills before 
they start reading. 

• Remind students to examine the questions for clues as 
to what kind of reading sub-skills they should use. 

Answers I 
Questions 1-6 

1 Section 8: viii 4 Section E: i 
2 Section C: vii 5 Section F: x 
3 Section D.· iii 6 Section G.· v 

Questions 7-9 
7 A 8 D 9 J 

Questions 10-13 
10 pulp 12 paper 
11 squeeze 13 evenly 

3 Thinking about the IELTS Practice Test 

I Aim I 
To make students aware of the task types used in the 
Practice Test and the reading sub-skill required by each 
task; to encourage students to exploit the text to 
expand t heir vocabulary. 

I Classroom Tips I 
• This task may be most productive if done individually 

fi rst , followed by comparison of answers in pairs. 

Answers 

" Task 1 Task 2 Task 3 

Task type Matching Matching Diagram 
headings sentence label 

endings completion 

Reading skills Reading for Reading for Scanning 
required main ideas detail 

Useful new 
vocabulary for (Ss ' own answers) 
my vocabulary 
notebook 

2 Aim 

To remind students of the importance of following tas• 
instructions when answering; to show students hov 
following required answer formats also applies to the 
three new tasks focused on. 

I Classroom Tips I 
• Students should by now be able to do Ex. 2a ver 

quickly. 
• Students could do Ex. 2b individually first and the~ 

compare their answers to see if they have bee~ 

comprehensive. 
• For Ex. 2b you could ask students to combine the · 

answers from this section in Units 3, 7, 11 so as to make 
up a definitive list of 'DON'Ts' which they must follow 

a) I Answers I 
1 vii1 (number only required) 
2 vii (number only required) 
3 iii (number only required) 
4 i (Roman numeral required) 
5 X (only one answer needed) 
6 V (must answer) 
7 A (answers must not be commented on) 
8 D (answer does not follow task instructions, 

letter required) 
9 J (only the actual letter required) 

10 Pulp (one word only required) 
11 squeeze (spelling mistake) 
12 paper (one word only required) 
13 evenly (word needs to come from the text 

unchanged) 

b) Possible Answers I 
DON'T 
• Write more words than are asked for 
• Write words when letters or numbers are asked for 
• Leave answers blanks-a/ways put an answer 
• Write extra words like 'maybe! perhaps/ Letter' 
• Spell wrongly 
• Change any words taken from the text 
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Unit 12 - Society and care 

Unit Focus 
Vocabulary: This section aims to extend student awareness 
of words and phrases related to the topic of social wellbeing 
and forms of social care. it focuses students' attention on 
collocations relating to different forms of social provision 
and indicators of living standards and quality of life. There 
are also focuses on word stress in compound phrases and on 
exical links across sentences which are presented to 
students as a key means of achieving cohesion in discursive 
writing. 
Skills: This skills section aims to develop core sub-skills 
'leeded to deal successfully with IELTS Writing tasks- Task 1 
and Task 2. In relation to Task 1 tasks, students focus on 
now to compare features of data succinctly and flexibly and 
how to structure this short piece of writing. In terms of 
Task 2 tasks, students focus on developing well -balanced 
paragraphs through considering the function of different 
sentences in paragraphs. 
Grammar: There are two different focuses in this section 
raising awareness of forms that are particularly important 
for the respective parts of the Writing Paper. There is a focus 
on the use of transitive and intransitive verb forms, 
highlighting contrasts in the use of words such as rise/ raise, 
decrease/decline commonly used when interpreting statistical 
data. In terms of the discursive writing of Task 2, there is a 
focus on how nouns are used in conjunction with 
determiners such as this, the, such, these to refer back to 
ideas in previous sentences in the development of 
paragraphs. 
Exam: The IELTS Writing Paper consists of 2 Tasks as 
described on p. 5 of the Student's Book. This Section 
focuses on both Tasks: writing a description of graphical 
data and writing a discursive essay. The Test Tips cover issues 
such as answer length, staying on task and writing well
balanced paragraphs. Preparation tips encourage students 
to think about improving their own writing and where they 
can find good examples of writing about graphical and 
statistical data and examples of discursive writing. 
In this section students are also encouraged to think about 
how their writing will be assessed and to evaluate the work 
of another student. 

For further information on the assessment criteria see the 
officiaiiELTS website: 

http://www.ielts .org/teachers.aspx 

http :/Ita keielts. britishcou ncil. org/fi nd-out -about -resu Its/ 
ielts-assessment -criteria 

I 

http://www.ielts.org/pdf?UOBDS yYriting T1.pdf and 

http://www.ielts.org/pdf/UOBDs WritingT2.pdf 

Unit 12 

Vocabulary focus (pp. 134-137) 

I Aim I 
To focus students' attention on collocations relating to 
words around the theme of social care. 

I Classroom Tips I 
• Ask probing questions in whole group feedback to 

ensure students understand exactly what type of social 
provision each phrase refers to e.g. Do you know how 
many people receive unemployment benefit in your 
country? 

Answers I 
1 check-ups 5 pay 9 grant 
2 places 6 benefit 10 provision 
3 counselling 7 aid 11 prescriptions 
4 leave 8 compensation 

2 I Aim 

To give students an opportunity to practise using correct 
word stress in the compound phrases looked at in Ex. 1. 

I Classroom Tips I 
• In feedback ask individual students to model the 

pronunciation of different phrases for the whole group. 

Answers I 
Free dental check-ups 
Pre-School nursery places 
Marriage counselling 
Maternity leave 
Redundancy pay 
Unemployment benefit 

3 I Aim I 

Legal aid 
Victim compensation 
University grant 
State pension provision 
Free medical prescriptions 

To focus students on collocations relating to words 
around the themes of social well-being and living 
standards. 

I Classroom Tips 

• In feedback ask different students to explain what each 
term means. 

Answers I 
victimisation 6 earnings 11 turnout 

2 casualties 7 inequality 12 Absence 
3 expectancy 8 incomes 13 content 
4 attainment 9 affordability 14 quality 
5 participation 10 Representation 
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Unit 12 

4 I Aim 

To encourage students to use the phrases looked at in 
Ex. 3 in interpreting what the diagram indicates about 
trends in New Zealand at the time. 

I Classroom Tips I 

• Explain to the students that if the purple line reaches 
outside of the circle, then the situation in 2001-2003 
has improved compared to 1995-1997. However, if the 
purple line falls within the circle the situation in 2001-
2003 has worsened compared to 1995-1997. 

• Highlight for students that you want them to talk about 
the numbers and trends shown in the data rather than 
speculate about possible causes behind them. 

Possible Answers I 
Looking at the diagram, it seems that there was a significant 
improvement in unemployment levels and a slight decrease in 
the number of people with low incomes and people living in 
overcrowded housing. This suggests that the economy was 
performing well. 

5 I Aim I 

To focus students on phrases used when talking about 
key standard of living/quality of life indicators. 

I Classroom Tips I 

• Before asking students to look at the task, elicit from 
t hem w hat they think key quality of life indicators might 
be in re lation to the following areas: cars, literacy, 
infants, population, work. 

Answers I 
1 growth 5 agriculture 9 product 
2 ownership 6 density 70 mortality 
3 rates 7 access 
4 doctor 8 rural 

6 I Aim I 

To encourage students to use the phrases looked at in 
Ex. 5 in a freer discussion activity. 

I Classroom Tip~ I 
• In feedback, ask students how some of the words in the 

image relate to the indicators in Ex. 5. 

Possible Answers I 

For me there are three major factors that indicate whether a 
nation is developed or not: health, food and hygiene. High 
levels of performance in these areas with indicators like infant 
mortality rates, access to clean water and number of people 
per doctor are essential for a developed nation. 

7 Aim 

To help students to understand how ideas are linked ar.c: 
developed across sentences through the process of -
relexicalisation of a previous idea in subsequent sentences.. 

I Classroom Tips I 

• Highlight for students the significance of the colou rs c; 
the words/gaps. 

• When working on each gap, get students to refer bao 
to the original word highlighted in that colour. 

Answers I 

recognition 6 government 10 voices 
2 concept agencies 11 wellbeing 
3 measurement 7 children's 12 views 
4 indicators 8 work 13 factors 
5 child 9 research 

Skills focus (pp. 138-141) 

I Aim I 

To get students to think about the purpose of each part 
of an answer to a Task 1 question. 

I Classroom Tips I 

• Use feedback to remind students of this basic four-par.: 
structure in answering Task 1 questions succinctly anc 
effectively. 

Answers 

1 outline 
2 points 

2 I Aim I 

3 trend 5 key 
4 overview 6 features 

To encourage students to be succinct in the introductory 
section of their Task 1 answers. 

I Classroom Tips I 
• Before students rewrite the introduction, get them to 

discuss and cross out information that they think is 
superfluous to giving a brief outline of what the graph 
shows. 

Possible Answers 

The diagram compares the social wellbeing in New Zealand 
and Australia between 2004-2006. The red indicators that 
extend beyond the blue circle show areas in which New 
Zealand outperformed Australia; the red indicators that fall 
within the blue circle show areas in which Australia 
outperformed New Zealand. 
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To get students to craft a main paragraph comparing 
significant features of the data; to encourage students 
to use a variety of language in comparing points in such 
writing. 

I Classroom Tips 

• Encourage students to include suggested language in 
writing their paragraph as this will give you a better 
basis on which to compare answers in feedback. 

Possible Answers I 
In the area of health, Australia outperformed New Zealand in 
all categories except for the category of obesity it 
outperformed New Zealand in terms of rood casualties too 
with fewer deaths on the rood. Similarly, it hod much better 
results in certain areas of the economy, such os income 
inequality and market income per person. 

4 I Aim I 
To get students to craft a main paragraph comparing 
significant features of the data; to encourage students 
to use a variety of language in comparing points in such 
writing. 

I Classroom Tips 

• Encourage students to include suggested language in 
writing their paragraph as this will give you a better 
basis on which to compare answers in feedback. 

Possible Answers I 

In terms of social connectedness, cultural identity and civil 
and political rights, New Zealand performed well compared to 
Australia in nearly every category except for voter turnout. 
People were more physically, virtually and culturally 
connected, with very clear signs of progress in terms of the 
representation of women in parliament. However, in terms of 
knowledge and skills there was a more mixed picture. New 
Zealand outperformed Australia with regard to adult 
educational attainment but not in the area of participation in 
tertiary education. 

5 I Aim I 
To get students to craft a paragraph summarising the most 
significant features/trends of the data; to encourage 
students to use a variety of language in comparing trends 
in such writing. 

I Classroom Tips 

• Encourage students to include suggested language in 
writing their paragraph as t his will give you a better 
basis on which to compare answers in feedbao~ . 

Unit 72 

I Possible Answers 

Overall, there seems to be a mixed picture in terms of which 
country is performing better in different categories. New 
Zealand is outperforming Australia in some areas such as civil 
and political rights and social connectedness, whereas in other 
spheres such os health and safety, Australia is doing better 
than New Zealand. 

6 a) I Aim I 
To raise awareness of the type of information focus of 
opening and closing lines in paragraphs. 

Possible Answers I 
• In feedback, highlight for students that this is not 

always an easy task as: 
• a) opening lines often refer back to something in a 

previous paragraph e.g. 70. 
b) some lines may be interpreted as having an 

introductory (O) quality or more of a summative (C) 
quality e.g. 1 and 3. 

Answers 

1 c 3 c 
2 0 4 c 

b) I Aim I 

5 0 
6 c 

7 0 
8 c 

9 0 
70 0 

To raise awareness in students of the logical 
development of ideas within a sequence of paragraphs. 

Classroom Tips I 

• Get students to focus on the main body of each 
paragraph before deciding what sentence might 
introduce it and which one might round it off. 

Answers 

A 7 
8 6 

7 I Aim 

c 5 
0 8 

E 2 
F 4 

G 70 
H 

I 9 
J 3 

To get students to focus on the quality of different 
sentences within a paragraph and think about a logical 
order. 

I Classroom Tips 

• Encourage students to identify the best options for 
opening and closing sentences before working on 
arranging the others in a logical order. 

Answers 

A 3 8 6 c 1 0 4 E 2 F 5 
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Unit 12 

Grammar focus (pp. 142-146) 

I Aim I 
To focus students' attention on how transitive/ 
intransitive usage contrasts with easily confused verbs. 

I Classroom Tips I 

• Get students to consider what each sentence is 
referring to in the graph/data. 

• Encourage students to think about changes that could 
have been made to each sentence to make the use of 
the incorrect verb possible. e.g. Governments are 
expected to have to raise expenditure on pensions by 
2.4% by 2060. 

Answers I 
1 to rise 4 come down 7 peak 
2 will have fallen 5 raise, recur 8 decrease 
3 reach 6 shows 

2 I Aim I 
To focus students on key differences in the use of 
transitive and intransitive verbs commonly used to 
discuss numbers/figures. 

I Classroom Tips I 
• 

• 

lt is worth pointing out to students that some verbs can 
be used either transitively or intransitively but will have 
different meanings. e.g. climb a mountain, decline an 
invitation. 
Encourage students to write examples in their notebooks 
that make these contrasts memorable for them. 

Answers I 

Transitive verbs cut, reduce, decrease, raise 

Intransitive verbs rise, climb, decline, fall, come down, go up 

3 I Aim I 

To give students practice in identifying the use of 
transitive and intransitive verb forms in discussing 
graphical/stati;tical data. 

I Classroom Tips I 

• 

1 
2 
3 
4 

In feedback get students to say which part/parts of the 
graph indicate the truth of each statement 

Answers 

reached (T) 5 fall (I) 
rise (I) 6 appears (I) 
remained (I) 7 went down (I) 
narrowed (I) 8 began (I) 

4 Aim 

To give students practice in using intransitive a -
transitive verb patterns in discussing graphical/ statisti~ 
data. 

I Classroom Tips 

• Encourage students to discuss their ideas with anothe· 
student and to decide whether the verbs in the box ar= 
transitive or intransitive before writing and coming L: 
with examples. 

Possible Answers 

• Both private and corporate saving peaked around 799£ 
They each then drastically declined in 1999. 

• Household saving reached an all time low in 2007. 
• Both private and corporate saving dropped between 199E 

and 2006. 
• After falling for 6 years, household saving started to clirr:: 

again in 2007. 
• On the whole, households reduced their level of savi ; 

between 1980 and 2008 by 8%. 

5 Aim I 
To focus students on the use of lexical reference chains -
a key feature of the development of ideas in discursive 
writing. 

I Classroom Tips 

• Get students to underline in the previous sentencE: 
sentences exactly what they think each gap refers to . 

Answers I 

1 things 6 phenomenon 
2 experience 7 behaviour 
3 trend 8 harassment 
4 increase 9 people 
5 reforms 70 actions 

Exam focus (pp. 147-149) 

Tips for IELTS 

I Aim I 

11 field 
12 term 
73 sector 
14 criteria 
15 form 

To get students to think about and discuss their relative 
strengths and weaknesses in writing Task 1 and Task 2 
answers; to focus students on what is key to success i 
Writing Task 1 & 2 answers . 

I Classroom Tips I 

• Allow students time to have a full discussion of t hE 
kinds of things they feel are most important to them tc 
improve their performance in such writing tasks. 
Use feedback to underline the key do's and don ' < 

focused on in the tips. 

(Ss' own answers) 
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2 IELTS Practice Test 

I Aim I 

To provide students with an opportunity to practise 
writing an IELTS Task 1 and Task 2 tasks; to provide an 
opportunity to use the various language, skills and 
strategies discussed in this unit to improve performance. 

I Classroom Tips I 
• To raise awareness of the time constraints relating to 

reading the questions, planning and writing answers, 
you may want to consider doing this task in class under 
simulated exam conditions. 

• Also point out to students that 150 and 250 words 
represent the minimum in which to cover the content 
adequately in respect to each task. Students may well 
write more as there is no maximum limit but students 
should aim to leave time to round off and check their 
answers. 

Answers I 
Task 1 - Sample Answer 

The graph data shows the change in the average number of 
persons living in households in Australia over almost a century 
from 1911 to 2006. We can see that the average number of 
persons per household halved during this period whereas the 
number of households increased eight- fold 

In 7977, there were 1 million households housing an average 
of 4.5 persons. By 1960 these figures had changed to 3 
million and 3.5 respectively During the late 1970s, the two 
axes crossed with the number of households climbing to 4 
million and the number of people living in each dropping to 3. 
The former figure had doubled to 8 million by 2006 with an 
average of 2.5 persons per household 

From these figures we can see that the trend was for the 
number of persons per household to gradually decline over the 
course of the century whilst the number of households rose 
sharply from 1950 to 2006. Australia's population increased 
over the 20th century from approximately 4.5 million people 
in 1911 to 20 million in 2006, as the size of the population 
increased, more people chose to live in smaller households_ 

Task 2 - Sample Answer 

In the 21st century advances in medicine, technology and 
communications have resulted in many more people living 
much longer lives. This presents various challenges for both 
governments and families around the world who have to 
cater for the needs of an ageing population. 

As people live longer, a major issue arises as to how to finance 
their retirement years. Pension schemes have to be viable for 
up to 30 years so adequate contributions from employees and 
the government need to be in place before people stop work_ 
Individuals have to be conscious of their financial needs in old 
age and put money aside for possible 'rainy days '_ Governments 

Unit 72 

are starting to address these concerns, especially in European 
countries, where the age of retirement has risen in recent 
years, to help alleviate any future financial burdens. 

Apart from resolving money issues older people also need to 
have access to recreational opportunities_ it is important for 
them to have contact with their peers in a social forum, 
especially as family members tend to live further apart and 
spend less time with their elderly relatives. Local authorities 
need to subsidise old people's social clubs and activity centres. 
This would improve the mental health of elderly people whose 
needs can too often be neglected 

Health care is also a major issue for economies with an ageing 
population. Governments should invest in the health care 
system so as to provide a high standard of care for the elderly 
that is ultimately more cost effective. Older people should be 
able to maintain their independence and dignity by staying in 
their own homes for as long as possible. This often 
necessitates daily home care and medical visits. it can be 
argued that the expense for this should be shared by 
government agencies and individual families themselves but 
schemes should be implemented that enable care provision for 
all. 

Older people should feel that they still hold an important place 
in society and can lead independent lives without becoming a 
burden on either their own family or society as a whole. 
Attitudes to ageing need to change as societies evolve and the 
age balance shifts_ If we don't address these problems now, 
we'll only be creating problems for the future. 

3 Thinking about the IELTS Practice Test 

I Aim I 
To give students an opportunity to evaluate the writing 
of another student; to encourage students to think 
about the logical structure of such answers. 

I Classroom Tips I 
• In feedback, ask students to consider which parts of the 

answers to the questions these extracts correspond to_ 

(Ss' own answers) 
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1 - Study time and downtime 

VOCABULARY FOCUS 

Exercise 4, p. 9 
- How easy was it to choose your college? 

What is important in deciding which subject to study? 
What are your plans for the future? 
How do you use the Internet for your studies? 
What other sort of courses would you like to take? 
How important is English for your studies? 
Would you consider living abroad after your studies7 

SKILLS FOCUS 

Exercises 3 & 4, p. 12 

Answer A 
What's the best way to get around your city? 

As a student I tend to use public transport ... the metro mainly . 
because it's quick and cheap with my student card. I don 't have a 
car but I know if you try and get into the city on a weekday by car, 
1t can take hours to get through the traffic .. 

Answer B 
How often do you do physical exercise? 

Not as much as !should. For a young person I know I'm a bit lazy ... 
I don 't even have a bike for example ... but I do at least walk to and 
from school every day which is more than some of my friends do. 

Answer C 
How important is traditional music in your country? 

I have to admit that I'm not really a traditional music fan ... so I can 't 
really say whether people listen to traditional music at home .. . none 
of my friends do ... but it is still important at local festivals and things 
like weddings and there are many places like clubs and restaurants that 
have traditional musicians so I suppose it 's not dying out just yet .. 

Answer D 
Is your city an environmentally-friendly city? 

Apart from creating bigger and better roads around the city . 
don't think the city's done much. There's no encouragement to 
recycle for example and nothing has changed in the way we build 
houses ... which means people are finding it hard to pay for heating 

The environment must be a very low priority for local government 
. this is probably why there's no environmental planning either .. 

Answer E 
What sort of holidays do you enjoy most? 

On the whole I go for activity holidays or days out ... it 's hard for 
me just to sit and relax or sightsee on holiday ... so I tend to go 
mountain hiking or on canoeing holidays ... things like that .. 

Answer F 
Do you enjoy cooking for others? 

I'm afraid not. it's not just that I don 't have the time but I don't know 
how either. My mum always cooked for us at home and I eat most days 
on campus and I suppose that's why I've never learned or learned to 
enjoy it ... it might be different if I have to move into a fiat next year .. 

Ta pescri pts 
Exercise 5, p. 12 

1 As a student I tend to use public transport. 
2 Not as much as I should . 
3 I have to admit that I'm not rea lly a tradit ional music fan . 
4 People are finding it hard to pay for heating. 
5 it's hard for me just to si t and re lax. 
6 My mum always cooked for us at home and I eat most days 

on campus. 

EXAM FOCUS 

Thinking about the IELTS Practice Test 
Exercises 1 & 3, p. 19 

A Examiner: OK lrene, let's talk about what you do. Do you 
work or are you a student? 
lrene: I'm a student. I've just fin ished my first degree at the 
university here and now I'd like to move abroad to study. 
Examiner: What do you typical ly do each day? 
lrene: As a student, you mean? 
Examiner: Yes . 
lrene: Well, typically we have lectures most mornings and 
go to the library or ... in ... er .. . it's something like study 
groups ... with other students in the afternoon, but summer 
terms- like now- are different- they're all about exams. 
Examiner: What is the most interesting thing about what 
you do? 
lrene: Well, it's hard to say, I would have liked to tell you 
that it is my course but actually I've been a bit disappointed 
-especially with some of my optional classes- so I suppose 
the most interesting things are some of the experiments we 
do. 

Exercises 2 & 3, p. 19 

B it's probably not surprising that as a student the object that 
is most essential for me is my computer ... it's a bright pink 
Toshiba laptop ... which my mum says I love more than her 

. Well I got it ... it must have been about 18 months ago . 
as a present for doing well in my exams ... it wasn 't a 
surprise because my parents took me to the shop to choose 
one and I just fell in love with the colour ... and it really has 
changed my life because I can do so many things with it 
that I couldn't do before ... both for study and free-time 
and social stuff ... one thing I do for study now is down load 
e-books and loads of articles for further reading and I now 
take it with me to school to work on there .. . in terms of my 
free-time I skype friends all the time and have 
down loaded a whole library of films . 
As for problems . . . I suppose the only thing that I've 
experienced is slow Internet speeds at certain times of the 
day ... but that's nothing to do with the computer itself and 
I've learnt when they are, so it 's not a problem now . 
So, I have to say it's important to me because I've got used 
to doing just about everything with it like calling friends, 
checking what's on, and finding directions . 

85 www.ztcprep.com

https://www.instagram.com/ielts_matters/
https://tlgrm.in/ieltsmatters


SYSTOOLS

SYSTOOLS

SYSTOOLS

86 

Tapescripts 

2 - Coming to a new country 

SKILLS FOCUS 

Exercise 1, p. 23, Exercise 5, p. 24, Exercise 7, p. 25 

You will hear a conversation between an accommodation agent 
and a student. 

Student: Hello, yes, I spoke to you the other day when I came in 
about finding some student accommodation ... name's Christos. 
Agent: Oh yes, I remember. Right, how can I help you? 
Student: Well, I was wondering about going to see some of the 
places. There is one I'm really interested in . 
Agent: Right, which is that? 
Student: Well, the one on Deloitte Avenue - that's the only one 
with a garden, isn't it? 
Agent: Yes, that's right. it's got a great big garden, but it's 
unfurnished, remember. 
Student: Oh, I'm not worried about that. But whereabouts is it? 
Agent: How well do you know the city? 
Student: Quite well, I've been here on holiday before. 
Agent: OK, then. Do you know Harbour Rd in Darlington? 
Student: That's the one with all the big shops on it, isn't it? 
Agent: That's right; it's the main street, really. OK then, Deloitte 
Avenue runs parallel to that, on the south side, the same side as 
the supermarket. 
Student: I know where you mean .... where the library is. 
Agent: Well, that direction but one road further back from it, in 
the direction of the station. 
Student: OK, got it. But doesn't it get a bit rough round there? I 
think there have been some fights or something. 
Agent: Oh that was a few years back; but things are pretty calm 
there now. In fact, it 's become a good place to live 'cos it's so 
near the cent re and it's got loads of cafes, cheap shops, eating 
places. And there's a cinema too. 
Student: Really? I didn't know that. 
Agent: Yes, in the same block as the supermarket but at the back 
as you go towards the library. 
Student: Right, I'm with you -great. What about Internet cafes? 
Agent: Yeah, I'm pretty sure there's a big one on French Street
that's just round the corner from Deloitte. Oh yes, and don't 
forget the market, that'd be on your doorstep too. it 's a great 
place for fresh food, and food from all different parts of the 
world. it's just next to the cafe- on French Street too. 
Student: OK, then can I definitely go and see it? 
Agent: I could meet you at 4 o'clock this afternoon. Would that 
suit' 
Student: 4:30 would" be better for me. 
Agent: Fine - now I'll meet you just on the corner of Deloitte, 
outside the chemist's shop, 'cos the house itself is a bit difficult to 
spot. 
Student: I don't remember a chemist's shop. 
Agent: There's a tourist information point on the opposite corner, 
at the other end from the cilfe. If you look straight across the 
road from there, you'll see it opposite you. 
Student: OK, I'll find it, no problem, so, see you at 4:30. Thanks. 
Agent: Bye. 

Exercise 2, p. 23 

1 Student: 

Agent: 

2 Agent: 

Student: 

Agent: 

3 Agent: 

Student: 

4 Student: 

Agent: 

Hello, yes, I spoke to you the other day wh~

came in about finding some stua~ 

accommodation ... name's Christos. 
Oh yes, I remember. Right, how can .. ...... .. .. .. .. · 

it's got a great big garden, but it's unfurnishe: 
remember. 
Oh, I'm not worried about that. But whereabo--= 
is it? 
How well do you .................. ? 

OK, then. Deloitte Avenue runs parallel to t ;; 
on the south side, the same side as -
supermarket. 
I know where ... .. ........... . . 

But doesn't it get a bit rough round there? I thi- , 
there have been some fights or something. 
Oh, that was a few .. .. .... .... .. .. .. . 

5 Student: it's become a good place to live 'cos it's so nee.· 
the centre and it's got loads of ................. . 

6 Student: What about Internet cafes? 
Agent: Yeah, I'm pretty ...... .. .. .... .... . 

7 Agent: There's a tourist information point on the oppos = 

Student: Hello, yes, I spoke to you the other day when 
came in about finding some student accommodation 
name's Christos. 
Agent: Oh yes, I remember. Right, how can I help you? 

2 Agent: it's got a great big garden, but it's unfurnishec 
remember. 
Student: Oh, I'm not worried about that. But whereabouts 
is it? 
Agent: How well do you know the city? 

3 Agent: OK, then. Deloitte Avenue runs parallel to that, or 
the south side, the same side as the supermarket. 
Student: I know where you mean ... 

4 Student: But doesn't it get a bit rough round there? I thin< 
there have been some fights or something. 
Agent: Oh, that was a few years back. 

5 Agent: it's become a good place to live 'cos it's so near tht 
centre and it's got loads of cafes, cheap shops, eati n<; 
places. 

6 Student: What about Internet cafes? 
Agent: Yeah, I'm pretty sure there's a big one on Fren 
Street. 

7 Agent: There's a tourist information point on the opposite 
corner. 

Exercises 6a, b, c, p. 25 

1 How can I help you? 
2 it 's got a great big garden. 
3 But whereabouts is it? 
4 Do you know Harbour Rd in Darlington? 
5 But, doesn't it get a bit rough round there? 
6 it's become a good place to live. 
7 Oh yes, and don 't forget the market. 

www.ztcprep.com

https://ieltsmatters.com


SYSTOOLS

SYSTOOLS

SYSTOOLS

8 Can I definitely go and see it? 
9 Now I'll meet you just on the corner. 

10 I don't remember a chemist's shop. 

GRAMMAR FOCUS 

Exercises 1 a & c, p. 26 

1 My brother arrived yesterday7 
2 Your sister has lost her passport? 
3 Where's the immigration officer? 
4 I don 't know who to speak to. 
5 Give me your identity card . 
6 The flight's not till 11 7 
7 Fill in this form and hand it in at the counter. 
8 Show me your visa. 
9 You're here on holiday? 

10 I've got two credit cards? 

Exercise 2, p. 26 

1 Are you planning to attend college? 
2 Where do your relatives live? 
3 How long are you wanting to stay? 
4 Will you try to get a job? 
5 How much money do you have on you? 
6 Have you been here before? 
7 Were you born there 7 
8 When will you start your studies7 
9 Who are you going to stay with? 

10 Did you have a good flight? 

Exercise 3, p. 26 

A 1 That's fantastic! 
2 Oh no! 
3 What a great idea! 

4 Pity about that. 
5 Cool! 
6 Reallyl 

B 1 He won't get there late, will he? 
2 He'll be alright, won't he? 
3 You remembered the passports, didn't you? 
4 You didn't forget our tickets, did you? 
5 You aren't a student, are you? 
6 You've already got a job, haven't you7 

C 1 He'll be here by tomorrow, won't he? 
2 He won't lose his documents, will he? 
3 We need to fill in these forms, don't we? 
4 We don't need to show our passports, do we? 
5 She's got her sponsor's letter, hasn't she 7 
6 She hasn't got liquids on her, has she? 

Exercise 5, p. 27 

1 What time will we arrive7 
2 Don't write in red pen . 
3 How much cash have you got? 
4 What a shame. 
5 Are you quite sure? 
6 He's on the next flight, isn't he? 
7 She's only got 10 dollars? 
8 Why are you travelling first class? 
9 Did they give you a big meal? 

· 0 That 's a nuisance. 
· 1 They dor: c;t.e us a meal, do they7 

Exercise 6b, p. 27 

1 That's fantastic! 
2 My brother arrived yesterday? 
3 Oh no! 
4 I don't know who to speak to. 
5 They don't give us a meal, do they? 
6 He won't lose his documents, will he? 
7 You're here on holiday? 
8 Fill in this form and hand it in at the counter. 
9 Cool! 

1 0 We need to fill in these forms, don't we.? 

EXAM FOCUS 

SECTION 1, p. 29 

Tapescripts 

You will hear a conversation between a student and an officer 
of customer services in a bank. 

Student: Hello, I'd like to open a bank account please, just a 
normal current account. 
Officer: Right, madam, have you banked with us before? 
Student: No, this is the first time I've ever been into a UK bank, in 
fact. I on ly got here a few days ago. I've only just arrived in 
England. 
Officer: Then, I'll need proof of identity. 
Student: Oh, I've got a letter here that's addressed to me. 
Officer: I'm afraid that 's not enough. 
Student: But, it's from my college and about my course. 
Officer: Yes, I'm sorry, but we have to see your passport and 
proof of your local address. And we have to be able to see that 
you're a student. 
Student: Well, I've got this letter, like I said. 
Officer: No, we need your rental contract and a letter from your 
landlord saying that you're his tenant, since when and for how 
long . 
Student: And what about the student thing? This letter's all 
about my course. 
Officer: I'm sorry again - w hat you need to do is go to your 
college registrar's office and get them to issue you a letter saying 
what course you 're on, how long it's for, your home address and 
term time address, then it must have the college stamp on it too. 
Student: But all that will take me ages, and I need to open an 
account straight away so they can send me money from home. I 
only came over with a few hundred pounds in cash and I haven't 
got a lot left. 
Officer: There's nothing I can do, I'm afraid- these are government 
rules not the bank's, so we can't do anything about it. 
Student: Do I need all that for all kinds of accounts? What if I just 
get a basic account instead? I really need that money. 
Officer: it's just the same - you still need to produce all those 
documents- everyone does, whatever kind of account you want 
to open - it's to stop criminals from laundering money, but listen, 
maybe you could go to the Post Office and fix up a money 
transfer- just whi le you're getting all this sorted out. 
Student: Oh, how do they work? 
Officer: You'll have to go to the Post Office to get exact details 
but I'm pretty sure you can receive money that way - up to 
5,000 I think. But again, make sure you go along with at least 

some basic proof of identity ... like a passport. 
Student: Right, thanks so much. Listen while I'm here, can you 
tell me what I get if I open a current account7 
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Tapescripts 

Officer: Yes, we give you a cheque book, and also a debit card, 
which means you can use an ATM. 
Student: That would be good. 
Officer: And what else7 Yes, we'll do direct debits for you- it's an 
easy way to pay your bills and things ... means you don't have to 
remember them because it's automatic; then of course you can 
do all your transactions on the phone or online. What you don't 
get is any interest on any savings you might have, and at the 
moment we aren't operating any overdraft facilities on our 
current accounts. That means that if you do go overdrawn, we 
won't pay and we'll charge you extra too. 
Student: Are all the banks the same? 
Officer: Yes, we all have more or less the same policies. 
Student: Hm, OK, a lot to think about and do. OK then, thanks 
for your time. Bye. 

SECTION 2, p. 30 

You will hear a course director g1vmg course participants 
information at their pre-course introduction. 

I thought I'd start by telling you what's where on campus. This is 
quite a big campus so it can get a bit confusing. We share it with 
other groups too, which can cause problems when you end up 
following the w rong people! Anyway, in your folder you should 
have a plan ... got it? OK, let me explain. So, we're here in the 
Main Hall, t hat's on the right of your plan ... can you see it? OK, 
so in th is building, w hich is called the Brunei, you've got some of 
the most important things for you ... your classrooms, the library, 
the porter's lodge and the office. If you come out of the main hall 
and go right you'll see your classrooms on either side of the 
corridor. That's where you'll need to go every morning for the 
lessons, 0K7 Right, now if you keep on down that corridor 
there's a room at the bottom and that's the office. If you have 
any queries about your course, about the social programme or 
any problems from home, go there ... that's where I'll be. But if 
you have any queries about this place, the campus I mean, like 
where's the nearest chemist's shop, then you should go to the 
porter's lodge. That's in this building too, just by the main door 
and on the right as you come out of here. 
OK, now moving outside, you can see a path with trees and then 
there's a building at the end ... that's where you go to get your 
food, your entertainment, your computer access if you haven't 
got a laptop, do your laundry, stuff like that So, it's a big 
building. Now the first door you see on your left as you come to 
the end of the path is where you should go for the dining room. 
As you go in, there's a big room on your left which is a bar and 
TV lounge we have quizzes and other kinds of evening 
entertainment in tt:\ere. Then beyond that, there's the dining 
room. There are notices around, so you shouldn't get lost In the 
same building but on the right at the end of the path there's 
another door and that's where you'll find the computer room. 
Keep on down that path and you'll find the laundry, which is 
open from 7 to 11, so it's pretty convenient Sometimes people 
miss it because it's behind a huge tree. But it is there .. believe 
me. Is there anything else you need to know about? Oh yes, for 
those of you interested in doing exercise and keeping fit, well 
you've probably already noticed that there are tennis courts and 
a football pitch out the other side of your rooms, but there's also 
a gym. You'll get there if you keep going round the path from the 
laundry. it's sort of opposite the front entrance to your rooms, in 
fact Right, now, have I mentioned everything? I think so. it's 

probably all a bit confusing at the moment, but we'll actua 
take you on a quick tour later, so you'll be fine. And if you ca r ~ 
find anything, just ask me ... I'm always around somewhere, • 
go and see the porters- they know everyth ing and they're rea 
helpful, or ask your social organisers who are always at the· 
desk, just outside this main hall . 

3 - Biology and health 

VOCABULARY FOCUS 

Exercise 4, p. 33 

Listen to each word or phrase and mark the main stress on · 
Then repeat it after the speaker. 

depressed primates to reduce by 
to cope with the brain to tend to be 
stress the elderly to protect against 
healthier neurologists research 
abilities middle age benefits 
chimpanzees according to a study 
ora ng-uta ns susceptible to researchers 
apes multiple benefits a theory 
social ability to live longer results 
a human trait tests reveal monitor 

5 - Cultural identity 

VOCABULARY FOCUS 

Exercise 4, p. 59 

nation national nationality 

symbol symbolise symbolic 

person personal personality 

character characteristic characterisation 

monument monumental monumentally 

global globalisation globally 

commune communal community 

politics political politician 

SKILLS FOCUS 

Exercise 6, p. 62 

1 Maintaining our culture should be a priority for thE 
government 

2 it's more difficult in today's world than in the past. 
3 My upbringing in a village has been a strong influence. 
4 People don't seem to have a lot of time for their neighbours 
5 Things such as the arts and films are important for 2 

country in preserving its identity. 
6 There's been a long history of tension between the 

different communities of my country. 

Exercise 7, p. 63 

The initiative was a total failure. 
The initiative was a total failure. 
In cities, getting to know people can be especially hard. 
In cities, getting to know people can be especially hard. 
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Speaking other languages is a definite advantage. 
Speaking other languages is a definite advantage. 
Globalisation is a real threat. 
Globalisation is a real threat. 
Seeing older parts of the city disappear is terribly upsetting. 
Seeing older parts of the city disappear is terribly upsetting. 
Money for cultural projects is extremely tight. 
Money for cultural projects is extremely tight. 

Exercise 8, p. 63 

1 it's already reached the two million - no sorry .. . the three 
million mark. 

2 A: Are there many people from your country who choose 
to go abroad to study? 

8: There were a few years ago but not so many 
nowadays. 

3 A: The city doesn't have much of a cultural past, does it? 
8: True, but it does have a vibrant multi-cultural 

atmosphere today. 
4 A: Surely people don't still wear traditional costumes every 

day? 
8: They do- even for work. 

5 A: In my country, the groom usually wears white. 
8: Don't you mean the bride? 

6 A: Is punctuality important in your country? 
8: I'd say unpunctuality is the norm. 

EXAM FOCUS 

Thinking about the IELTS Practice Test 
Exercise 1, p. 67 

Examiner: So let's move on now to consider national events and 
festivals. Which events and festivals are most important in your 
national calendar? 
Candidate: The one most people get excited about is the New 
Year festival - that's our big national holiday - but the main 
events for me are Independence Day and Remembrance Day. 
Independence Day is also my birthday, so I really like that one. 
Examiner: What makes them important? 
Candidate: They're important in many ways. For young people it's 
important to learn about our heritage and history and I think it's 
good for everyone to remind about the struggles of the past and 
their ancestors - it's not just a military occasion ... I think it's a 
spiritual one for a country too. 
Examiner: And has the significance of any of these events 

changed, in your opinion? 
Candidate: To a certain extent it has ... it is easier to feel the 
significance of events that happen in your lifetime ... in case of 
Remembrance Day, most people were not alive during these wars 

. but as I said before, I think these occasions are good for a 
country so it's important we keep these traditions living ... 
Examiner: And how can we do that! 
Candidate: Most people would say it's about flags, having 
parades and a day off but for me it's more than that ... we have 
to really involve young people and find new ways to explore our 
heritage. 
Examiner: What do you think these events show about the 
national character of your country? 
Candidate: You mean, people in general? 

Topescripts 

Examiner: Yes ... 
Candidate: That's hard to say ... [fade out] 

6 - Getting trained 

VOCABULARY FOCUS 

Exercise 2a, p. 68 

1 Giving something or somebody current skills or information 
2 During your studies you go and work in a company or other 

kind of organisation 
3 The quality and usefulness of something 
4 Learning by doing 
5 A short course that brings you up to date on your area 
6 Judging the quality or importance of something 
7 What you are aiming at 
8 An official record of having reached a particular standard 
9 Activities aimed at making people operate well as a group 

1 0 Working with someone to learn their skills 
11 The advantages you get from something 
12 Carrying out or doing something 

SKILLS FOCUS 

Exercise 1, p. 70, Exercise 5, p. 71, Exercise 7a, p. 72 

You will hear a conversation between a student and his personal 
tutor about some choices the student wants to make. 

Student: I was wondering if you could help me make up my mind 
about some courses? 
Tutor: What's the situation exactly? 
Student: Well, as you know, I'm on a part-time course here for 
one year, and I was thinking that it might be an idea to do some 
extra courses to get some benefit from or make the most of my 
time here. 
Tutor: Great ... sounds sensible. 
Student: The problem is I don 't know which to choose. 
Tutor: Well, have you got a list of what's available? You can only 
take those you're eligible for, you know. 
Student: Yes, I've checked that. lt looks as if I'm eligible for most 
of them, actually; in other words, that's part of the problem -
there 's so many to choose from . 
Tutor: The best thing to do is to try and identify your needs, and 
work from there. What benefits would you want from the 
course? That should be what drives your thinking. 
Student: Well, I was thinking of things that would help me with 
my job when I go back home. I'm a project manager, so I need to 
deal with and manage staff, and also be pretty up to date with IT 
developments. I'd like something hands-on. 
Tutor: Do you have skills in those areas already? I mean, to avoid 
disappointment, it would be better if the course complemented 
and added to your present skills, I think, rather than just give you 
more of the same. So, don 't look so much at the level of the 
courses on offer, look more at their content. 
Student: Well, I'm really interested in this one on different project 
management software, but I can't work out what programs it 
covers. I don't want to do stuff I already know, as you said. 
Tutor: Doesn't it say in the brochure? No, it doesn't. Well, at that 
rate, I'd go along to the Continuing Education Office. They'll 
have the information . They always know exactly what's going on 
in each course . 
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Tapescripts 

Student: Thanks. And also what about al l these management 
courses, too? I was thinking of doing one of those. 
Tutor: Hmm, I'm not so sure that's the best thing to do. You've 
got to think about getting overloaded. All these courses will have 
a full range of assignments as well as attendance rules, so you 
may just find yourself with too much to do. 
Student: Some of the courses look really interesting, mind you, 
and they're on subjects I don't have much experience in. 
Tutor: So, again, I think you need more information - you need 
to find out what the attendance rules are, the contact hours, 
how many assignments there are and when they are each due -
essentially what your workload would be across the three 
courses. Then plot out your time and see if there are any clashes. 
Maybe you could handle one or two clashes, but not constant 
ones. You'd just start getting behind and one course would start 
having a negative impact on the other. I guess you have to do a 
cost-benefit analysis really. Will what you get out of al l this be 
worth the pain? Will you be able to handle the pain? 
Student: To judge that, I really need to know what's involved, like 
you said. How can I find out about contact hours and deadlines 
and things? 
Tutor: Same place we mentioned before the Continuing 
Education Office. They have the schedules for each course and all 
the assignments' details and things. Explain to them what your 
plans are and what you're worried about, to give them a picture. 
They might even make out some possible timetables for you. I'd 
get along there straightaway if I were you - these courses fill up 
fast. 
Student: OK, I'll go by there now. Thanks very much, by the way 
.. . I feel a lot clearer about things. 
Tutor: Not at all. That's what we're here for. 

Exercise 2, p. 70 

1 I was wondering if you could 
2 The problem is I don't know which one 
3 I'm a project manager so I need to deal with and manage 

4 Hmm, I'm not so sure that 's .. ... ... ... .... .. . 
5 Some of the courses look really .. ......... .... . 
6 Will you be able to handle the . . . 7 

7 Not at all. That's what we're here ............ .... . 

1 I was wondering if you could help me. 
2 The problem is I don't know which one to choose. 
3 I'm a project manager so I need to deal with and manage 

staff. 
4 Hmm, I'm not so sure that's the best thing to do. 
5 Some of the cot~rses look really interesting. 
6 Will you be able to handle the pain? 
7 Not at all. That's what we're here for. 

Exercises 6a, b, c, p. 71 

1 I was wondering if you could help me ... 
2 Well, as you know, I'm on a part-time course here for one 

year ... 
3 The best thing to do is to try and identify your needs . 
4 What benefits would you want from the course? 
5 I can't work out what programs it covers . 
6 I was thinking of doing one of those ... 
7 Hmm, I'm not so sure about that . 

8 Some of the courses look really interesting . 
9 How can I find out about contact hours and deadlines a- : 

things? 
1 0 Explain to them what your plans are 

GRAMMAR FOCUS 

Exercise 2a, p. 73 

1 I must finish that work by the end of today. By the way, 
2 I'm feeling really tired, so . 
3 He's really, real ly intelligent. I mean, he's kind of ... 
4 I love shopping . Mind you, . 
5 I absolutely have to be there by 6 o'clock tomorrow. Tha~: 

to say ... 
6 I paid a fortune for my last electricity bill. Speaking c= 

which,. 
7 lt was fantastic meeting you again. Anyway, ... 
8 I rea lly need to get there on time. Look, ... 

EXAM FOCUS 

IELTS Practice Test 
SECTION 3, p. 76 

You will hear a conversation between a student and her tutor 
about time management problems the student is having. 

Tutor: OK, is there anything else you'd like to talk about? 
Trainee: Well, yes there is actually ... I'm rea lly getting quite 
worried about how to manage the workload. I don't quite see 
how I'm going to fit it all in . 
Tutor: You've managed quite well so far, haven 't you? 
Trainee: Not really. I mean I started off OK with the first couple o' 
assignments, but I struggled with number 3, and now I'm beh ina 
on number 4 and on the experiment for tomorrow and the 
presentation for Friday. I've hardly done anything on them. 
Tutor: OK, right, when is assignment number 3 due in? 
Trainee: Well, I think it's the end of next week. Yes, it must be 
because it comes two weeks after the last one was due. 
Tutor: That's right. And what kind of an assignment is 
assignment 4? Does it need much research, or is it more a 
practical kind of thing? 
Trainee: How we've got to carry it out? Well, we need to 
interview 1 0 members of the public to see what they think of the 
quality of their Internet service, then write up the results. 
Tutor: You mean you've got to design a questionnaire, carry it 
out, then analyse the results? That's quite a lot of work. 
Trainee: No, it's much simpler than that actually. We've been 
given the questionnaire, and we just have to put the results into 
a graph - there's no actual writing. I think the reason for this, I 
mean why we're being asked to do it, is so we get used to 
interviewing the public and producing graphs. I've done this kind 
of stuff before, when I was working in my last job- simple. 
Tutor: So, it shouldn't be much of a problem for you. Have you 
got time to do the interviewing? 
Trainee: Yes, I should be able to do it at the weekend. I quite 
enjoy that kind of thing, and I know how to work with graph 
programmes. So, in fact, thinking about it, that assignment 
shou ldn't be too much of a problem. That's good. 
Tutor: Right, the practical and the presentation, then? Are they 
two separate things? 
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Trainee: No, they're sort of linked . I've got to carry out an 
experiment, then the presentation is basically telling my 
classmates about what I was trying to find out and whether I 
found it out or not. 
Tutor: OK, we obviously need to focus on the experiment then, 
because once you've got the aims for that worked out, and how 
you're going to do it, then the presentation will be the same, just 
in speaking. I mean it'll follow the same structure more or less. 
So, any ideas? 
Trainee: That 's the problem ... I've got too many ideas. In fact, 
I've already thought of three things I could do, and I just can't 
make up my mind between them. 
Tutor: Well, seeing as you're a bit short of time, I suggest you 
th ink practically. The experiment just has to be 'achievable' . So, 
for example, which one is easiest to set up, which one is your 
th inking most developed for, which one have you done most 
research on, which one are you most familiar with, do you know 
exactly what it is you want to find out for any of them, etc., etc. 
Let's make it 'achievable' -that's what matters at this point. Do 
any of the ideas stand out when you look at it that way? 
Trainee: OK, I suppose one does actually, but it's not the one I'm 
most interested in. 
Tutor: I'm afraid you can't afford the luxury of thinking like that 
at this point in time. You've got to go for what you can get done 
well in the time frame available to you . If you really want to 
follow up on an area of interest, do that next time. If you miss 
your deadline for the experiment and presentation and have to 
do it again, it'll upset your work schedule for the whole course. 
Just do something simple for tomorrow, get it out of the way, 
then you'll be able to breathe and get much better organised for 
the following assignments. What do you think? 
Trainee: Yeah, it might be an idea to think long term, and get a 
bit of pressure off too. That way, I'd have time to really focus on 
things I'm more interested in later. OK, that's what I'll do then. 
Thanks a lot for the suggestion. 
Tutor: That's what we're here for. Now, are you sure you're ready 
for tomorrow's interview? 

Unit 9 -Across the generations 

VOCABULARY FOCUS 

Exercise 6, p. 101 
mid-forties 
on-the-go 
middle-aged 
multi-tasking 

EXAM FOCUS 

grown-up 
new-born 
mid-life 
work -oriented 

twenty-four-seven 
diet -conscious 

Thinking about the IELTS Practice Test 
Exercise 1, p. 111 

Examiner: Let's first consider family life in general . 
Would you say it's common to visit relatives in your country? 
Candidate: it's definitely a big thing in my culture people 
spend a lot of time in the homes of their extended fami ly - you 
know, uncles and cousins- especially if they live near you ... and 
grandparents expect to see their grandchildren all the t ime .. . 
Examiner: And what about relatives that live further away? 

Tapescripts 

Candidate: Well obviously it depends on the distance .. but it's 
still very common to go and stay with relatives - during the 
school holidays for example . 
Examiner: And what in your opinion is a good age for children to 
leave home? 
Candidate: Some people might say as soon as someone gets a 
job ... but I don't agree ... it's best to earn some money and save 
for a few years and then move out ... I think it's a shame to 
struggle to pay for somewhere to live when you're young ... 
Examiner: But isn't it better to have your independence? 
Candidate: Only if you or your family can afford it in my 
country it 's more natural to move in with relatives anyway before 
you get married ... 
Examiner: In what ways has family life changed in the last 20 
years in your country? 
Candidate: The main thing is that there are now more and better 
jobs for women and families are having fewer children. 
Examiner: Are the two things connected? 
Candidate: I suppose so ... because women do want to be wage
earners and that's easier if you don't have so many children .. 

10- The Internet 

VOCABULARY Focus 
Exercise 4a, p. 113 

1 Getting into other people's computers to steal information 
or to plant a virus. 

2 Something people do to share their opinions with others 
often on a specific topic. 

3 You need to have this at a high speed to get the best 
quality Internet use. 

4 What you need to be able to get the Internet in a public 
place. 

5 Asking someone to be your friend on a social network site. 
6 Digital audio files often related to the same theme and 

released at regular intervals. 
7 Facebook, Orkut, Bebo, Myspace and Linked-In are all 

examples of this. 
8 Some people spend lots of time doing this so they can share 

photos or music with friends. 
9 You can download programmes to stop these damaging 

your computer. 
1 0 Instant messaging allows you to do this in real time, not 

delayed time. 
11 Someone who deliberately targets someone else with hate 

messages online. 
12 When members of the public collect and report news. 
13 The gap between those who have access to the Internet 

and those who don't. 
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Tapescripts 

SKILLS FOCUS 

Exercise 1, p. 114, Exercise 5, p.115, Exercise 7a, p. 116 

You will hear a speaker talking about the effects of reading on 
paper and reading on line. 

What I'd like us to think about today is the effects of reading 
online versus on paper. Have you ever thought that this might 
affect how or how well we read? Well, in fact, there have been 
various studies that show that the two experiences are not the 
same, produce different results and each have their own 
advantages and disadvantages. 
Of course, there are problems trying to compare the two. One 
problem comes with changing generations and humans' ability to 
adapt. When you research, some adults or older people, for 
example, may complain about reading on-screen and say they 
prefer paper, but many young people find online reading 
perfectly normal, and reading off paper just a litt le strange. So, 
different kinds of sample populations affect your results. Also 
what we find strange one year may well have become familiar to 
us a few years later. As we know, practice makes perfect. 
Another problem comes from the fact that there are different 
online reading experiences - reading an e-reader or reading from 
a tablet is different to reading off a laptop screen or from a 
desktop computer. I'm sure you've found yourselves that the 
device you use makes a difference. 
So, these things make comparisons difficult, but some points 
come up aga in and aga in in the research; for example, the 
downsides of on-screen reading are often reported to be that it 
tends to be slower, that online reading deprives you of the 
pleasure you get from handling a book, and very importantly, 
that on-screen reading is stopping us from being able to follow 
something through, to reflect on what we've read and take it on 
board. Online, we tend to read more superficially, skimming 
through things rather than getting into them and reading them 
for detail. We get very used to reading short texts - often just a 
few lines. This is very different from reading a line of argument or 
a story on paper, something that may develop over one or many 
pages. On line we don't read deeply. Critics say that this is making 
us less able to think in logical or linear ways. 
Online, what matters is speed and efficiency - getting what we 
want as quickly as we can. We interrupt ourselves, we get 
interrupted and distracted, we become, what Jim Scrivener calls 
'staccato readers', going back and forth from page to page, our 
reading non-linear. We become keyword-spotters and basically 
hunter-gatherers. 
What seems to happen when we get used to reading on the 
web, is that we often use an online reading style known as the 'F
shaped pattern ', where when you open a webpage, you read in 
an F-shape quickly from left to right across the top, and then 
scan the middle until you get to the bottom, absorbing a few 
main ideas but not truly engaging with any of them. it's a quick 
and easy way to catch the major points - it lets you get an 
overview of everything presented, perhaps giving you the sense 
that you've understood, but research shows that, in fact, you 
may not be absorbing very much, that is, there may not be much 
comprehension going on. 

But there are advantages to online reading - we get proficien: -
multi-tasking, can find and read a range of sources, and ha ~ 
access to a multitude of texts on any subject, some written :
quite ordinary people simply interested in expressing tre 
opinion . There is a danger in this too of course. Evaluation s · 
become particularly important in an on line environment to he-: 
us to distinguish between well-researched and well -supporte: 
information, and information that is the fruit of bias or superfic:. 
investigation . There are other advantages too, which I' ll come :: 
later. 
But, as you can see, the evidence is conflicting, so more researc 
is definitely needed, and of course, with time we may g:= 
different results. 

Exercise 2, p. 114 

1 There have been various studies that show that the tv,: 
experiences are not the same, produce different ........ 

2 Each have their own advantages and 
3 Some adults or older people, for example, may compla -

about reading on-screen and say they prefer . 
4 As we know, practice 
5 Online, what matters is speed and efficiency - getting wha: 

we want as quickly ................ .. . 
6 There are other advantages too, which I'll 
7 But, as you can . 

There have been various studies that show that the twc 
experiences are not the same, produce different results. 

2 Each have their own advantages and disadvantages. 
3 Some adults or older people, for example, may complair 

about reading on-screen and say they prefer paper. 
4 As we know, practice makes perfect. 
5 Online, what matters is speed and efficiency - getting wha: 

we want as quickly as we can. 
6 There are other advantages too, which I'll come to later. 
7 But, as you can see . 

Exercise 6a, b, c, p. 116 

1 effect 6 device 11 absorbing 
2 experience 7 reported 12 ordinary 
3 to produce 8 importantly 13 well-researched 
4 advantage 9 superficia lly 14 definitely 
5 perfectly 10 efficiency 

GRAMMAR FOCUS 

Exercise 1 a, p. 117 

1 I don 't mind if he's tall or short, to tell you the truth. 
2 Lastly, I'd like to outline my ideas on effective reading. 
3 Essentially, I think he needs to work a lot harder. 
4 Going back to what I was saying before, I can't come next 

Monday. 
5 To start off, I'd like to show you a couple of slides. 
6 She's very slow, and what's more, pretty rude. 
7 If you ask me, they're absolutely hopeless at their jobs. 

www.ztcprep.com

https://ieltsmatters.com

	IMG_0001
	IMG_0002
	IMG_0003
	IMG_0004
	IMG_0005
	IMG_0006
	IMG_0007
	IMG_0008
	IMG_0009
	IMG_0010
	IMG_0011
	IMG_0012
	IMG_0013
	IMG_0014
	IMG_0015
	IMG_0016
	IMG_0017
	IMG_0018
	IMG_0019
	IMG_0020
	IMG_0021
	IMG_0022
	IMG_0023
	IMG_0024
	IMG_0025
	IMG_0026
	IMG_0027
	IMG_0028
	IMG_0029
	IMG_0030
	IMG_0031
	IMG_0032
	IMG_0033
	IMG_0034
	IMG_0035
	IMG_0036
	IMG_0037
	IMG_0038
	IMG_0039
	IMG_0040
	IMG_0041
	IMG_0042
	IMG_0043
	IMG_0044
	IMG_0045
	IMG_0046
	IMG_0047
	IMG_0048
	IMG_0049
	IMG_0050
	IMG_0051
	IMG_0052
	IMG_0053
	IMG_0054
	IMG_0055
	IMG_0056
	IMG_0057
	IMG_0058
	IMG_0059
	IMG_0060
	IMG_0061
	IMG_0062
	IMG_0063
	IMG_0064
	IMG_0065
	IMG_0066
	IMG_0067
	IMG_0068
	IMG_0069
	IMG_0070
	IMG_0071
	IMG_0072
	IMG_0073
	IMG_0074
	IMG_0075
	IMG_0076
	IMG_0077
	IMG_0078
	IMG_0079
	IMG_0080
	IMG_0081
	IMG_0082
	IMG_0083
	IMG_0084
	IMG_0085
	IMG_0086
	IMG_0087
	IMG_0088
	IMG_0089
	IMG_0090
	IMG_0091
	IMG_0092
	IMG_0093
	IMG_0094
	IMG_0095
	IMG_0096
	IMG_0097

